NOCUNENT RESUNE

BD 100 4ab JC 750 073
AUTHOR Gillie, Angelo C., Fd.
TITLF Post-Secondary Occupational Pducation: An Overview

and Strateqies, Papers presented at the Pennsylvania
Conference on Post-Secondary Occupational Education,
October 6-8, 1969,

INSTITUTION Pennsylvania State Univ., OUniversity Park. Center for
the Study of Higher Education.

PUB DATE Jan 70

NOTP 156p.

ED®S PRICP MP-30.75 HC-37.80 PLUS POSTAGE

DESCRIPTORS Administrative Organization; Advisory Committees:

Area Vocational Schools; Career Planning: *Conference
Reports; Cooperative EBducation; *Junior Colleges;
Occupational Guidance; *Post Secondary Education;
Statewide Planning: *Vocational Counseling;
®#Yocational PFducation

IDENTIPIERS Pennsylvania :

ABSTPFACT

The purposes of the first annual Pennsylvania
conference on postsecondary occupational education were to consider
the role of area vocational schools, 2-year colleges, and senior
colleges in a total program of occupational education; to provide
participants an opportunity to exchange ideas on the various typics;
to improve the expertise of the participants; and to initiate a
series of cooperative ventures between the Pennsylvania State
University and other Pennsylvania institutions which are aimed at
contributing to the overall improvement of occupational education. To
achieve these objectives 20 papers were presented concerning the role
of community colleges in occupational education, cooperative
education programs, career planning and vocational guidance,
organizational and administrative patterns, and curriculum advisory
committees., The text of the papers, an evaluation of the conference,
the conference program, its registration list, and its advisory
commpittee are presented in the report. (AH)



S

JC 150 073

US Ot PARTME MY OF ME AL TH
LDhUtATION A WL akE
NATIONAL INNTITUTE OF

tDULATION

A I e B S wi e

E Y T B T

IO T "R Y

o bR UBINGONS

Can v N MRE
LI EPY B

POST-SECONDARY OCCUPATIONAL EDUCATION:
AN OVERVIEW AND STRATEGIES

Edited by ANGELO C. GILLIE

BEST CG?¢ AUAILABLE

Papers presented at the Pennsylvania
Conference on Post-Secondary

Occupational Education

JANUARY
1970

THE CENTER FOR THE STUDY OF HIGHER EDUCATION

The Fennsylvania State University - - - University Park, PA 16802



lie Pennsylvania Conference on Post-Secondary
vccupational Education

Edited by Angelo G. Gillie

litle Page No.
\ Preface i

1. Introduction: Fennsylvania Post-Secondary Occupational
Mucatlo“: 1909 [ ] . . . [ ] . . [ ] . [ ] [ ] [ ] . [ ] L] . [ ] . Ll [ ] . 1
Angelo C, Gillie

2. Occupational Fducation in Community Colleges Today
,|||d1lll‘}su.....,.....,,...,.,,...la
Lewis R. Fibel

3. The Role of the Pennsylvania Community Colleges in
Post-Secondary Occupational kducationm [ | . | , ., . 25
Allen T. Bonnell

4. Post-Secondary Occupational Education and the
Pennsylvania Master Plan for Higher Education , ., , ., ., 40
Louis W. Bender

5. Introduction: Strategies for Resolving Selected
Student Related Problems, . . . o ¢« o « o ¢ ¢ ¢« o s « « » 48
Wilmot F. Oliver

6. Successful Strategies for Student Recruitment, Planning,
and Cooperative Work Experiences. . . « « ¢ ¢ ¢ o o o o o 50
$. Hartley Johnston

7. The Kelevancy and Implementation of Career Planning
Servlces..............-......---.53
Gene F. Ventura

o, Couprrative Work kxperfence « o o o o o o ¢ 5 00 00 e 67
william R. Ferencz

4, Ilntroduction: The Role of Guidance in Student
iagnosis and Currfculum Chinice « o ¢« ¢ o o 0o ¢ ¢ o o 4 75
tleorge W. Elison

10. Tne Place and Purpose of Vocational Guidance in an
kducat ional h‘ettlnﬂ e« o o ® & 8 s & ® ® ® &6 & o 2 " s v o 77
John A. Rebert




Title Page No.

11, With Emphasis on Didgnosis. o o o o o 4 v o 0 0 0 o s o 87
Robert M. Hoate

12. The Role of Guidance in Student biagnosis and Admissions 89
RXobert CGebhardtsbauer

13, Introduction: organizational Patterns Most Conducive
for the bevelopment and Conduct of Occupational Programs 95
tlarold k. Farneth

14. An Administrative Unit Combining the AVTS and the
Community College , . o v v v v o o s o o o o o o s o ¥
Kenneth B, Carl

15. An Ilntegrated Administration Pattern. . . . « . » « » o 100
William A. Koehnline

16. bPolities, Institutional Priorities, Fiscal Support,
and Instructlonal Problems Relating to Post-Secondary
Vocational Education. « « + o« s « 2 o ¢ s o o « « « + o 108
L. W. deMarrais

17. Introduction: The Establishment and Ctilization of
Advisory COommittees . . « « o« « « « o o o o o o o « o o 111
Donald L. Hagen

18. A President's View of the Establishment and Utiliz-
atiog of cBrrtculum Alvisory Committees . . . . . . . . 112
ames D. Lawson

19. Utilization of Advisory Committees by the Faculty . . . 116
Paul Maleskey

20. The Advisory Committee as Viewed by a Lay Member. . . . 121
Herman Beam,

21. Evaluation and Conclusions. . « « ¢ « « o o » o o o o o« 125
Angelo U, Gillie

22, AppendiCeSB. o+ 4 o 4 s e 4 e 4 4 e s e e e 0 e e s e 131




PREFACE

The idea of conducting "The Pennsylvania Conference on Post-
sSecondary vccupational FEducation' was discussed by Robert Knoebel
(Virector of the Mureau of Coemmunity Colleges) and this writer in a
conversation at the AAJC Convention in Atlanta last March. By early
Mayv, a Contference Advisory Committee, chaired by Mr. Robert L. Sheppard,
Chief of the Occupational Education Division of the Bureau of Community
Colleves, was formed. The committee was gradually enlarged until it
included the following persons: James P. Bressler, George Elison,
Harold Farneth, Dennis A. Hawkes, E. Jerome Kern, Richard Skinner, and
Wilmat Oltver. The program of the conference was designed with active
assistance from this committee, and most of the topics for the papers
woere sugeested by them.

The success of the conference, as indicated by the evaluation
results, also ls an encouraging indication of the great potential
that exists for cooperative ventures of this sort. The conference
had three active sponsors: The Bureau of Community Colleges of the
State bepartment of Education, along with The Center for the Study of
Higher Edncation and the Department of Vocational Education - both of
The Pennsylvania State University. Support for this event was also
derived from the Bureau of Vocational, Technical and Continuing
Education of the Pennsylvania Department of Education.

The writer wishes to express thanks to all of the above for the

cooperative effort that enabled us to conduct the first state-wide
conference on post-secondary occupational education.

Angelo C. CGillie
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Introductfon: Peansvivania Post-Secondary ecupational Education: 1909

Anvelo Co Cillie, Assoclate Professor
bDepartment of Vocational kducation
Ihe Penpsylvania State University

An Uverview:

Pennsylvania is the third most populous state with an estimated
12 million people (1970 projection). In spite of its present size,
it has bevn experiencing a population growth rate that is consider-
abiy lower than that of the entire country since 1910. Its estimated
1970 population represents an increase of just under 6 percent since
1900, while during this same interval of time the nation is expected
to have a population increase of 16.1 percent. The projections into
1930 judicate a continuation of this trend. This slowing growth trend
is also reflected fn the percent increase in employment. In 1940-50,
the state ranked 29th in employment growth rate and then fell in rank
to 40th during the 1950-60 decade. Also noteworthy, because of its
long term effect on the state's ability to support education, is the
per capita personal income. In 196v, this figure was below the per
capita personal income of the surrounding states of New York, New
Jursey, Ohio, and Maryland. One bright element in the overall picture
is that the annual unemployment rate in Pennsylvaria has been below
the national rate since 1965,

There are nine wmajor vehicles for the provision of occupational
education in the state at this time. They are listed in Table 1, along
with the number of 1967 graduates.

Institution Type Nr. of 1967 Percentage of
Occr. Prog. graduates the total
Public Secondary Schools 44,391 63.8
Community Colleges 953 1.3
Private Trade and
Teciinical Schools 6,035 7.8
State Trade and
Technical Schools 3,549 11.3
MDTA 4,284 5.7
State Retraining aAct 4,009 5.3
2 yr. Programs in Senior
tollepes and Universities 1,864 2.5
Independent Junlor Colleges 1,212 1.5
TUTAL 75,297 99,2%

Occupational Educatien Gracuates of 1967
by Type of Institution
* Doesn't total to 100X because of rounding.

Table |}
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Table 1 shows that the major effort in occupational education in
1907 was in tae secondary schools. 1t will probably take several years
for the community colleges to make a sizable fmpact on Occupational
kducation in Penpsylvania. The communitv colleses received their orig-
inal impetus in 1963 when the Ceneral Assembly passed P.L.1132, which
authorized the State Board of Education to develop a state-wide system
of community culleges - technical institutes. Since that time, twelve*
community colleges have appeared on the scene (see Fig. 1 for their
locations). It is reasonable to expect that they may well become a
major, if not the predominant, institution for the provision of post-
secondary occupational education “or the state. This is indicated by
the enrollment figures for 1968, which are presented and interpreted in
a later paragraph.

fh~ Commonwealth Campuses of The Pennsylvania State University are
the major source of post-gecondary occupational program graduates in the
"2 yr. programs in senior colleges and universities" category. One of
the most controversial issues in post-gecondary occupational education
in the state has been the co-existence of these campuses and the commu-
nity colleges. Several state-wide studies recently conducted have

pointed to the problem (1,2).

Higher Education Enrollments:

The state had 168,000 high school graduates in 1967, and 54%
(91,000) of them went on for additional formal education. 0f this number,
41% (b8,000) enrolled in colleges and universities, while the remaining
13% (22,000) enrolled in business, nursing, trades and other schiools.
A ten year projection (3:12) show the following for 1977:

High School Graduates: 194,400
Continue with formal education: 130,200 (67%)
College and University enrollment: 104,200 (54%)
Business, nursing, trades and

other schools: 26,000 (13%)

* The Community Collepe of Allegheny Countv has three campuses, each
with its own President, and each can be cailed a community college in
tie Allegheny County System. Therefore, it would be more accurate to
state there are 14 community colleges.
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Let us next turn to the recent Assoclate Degree output of the
stale and compare it to the 19738 projections (31:12):

fvpe of lustitution 1907 1978
Community Colleges 891 10,100
Private Junior Colleges < 2,213 2,500
State related Commonwealth
Campuses 1,006 2,100
State alded Private Institutious 106 300
Private colleges and Universities __ 450 900
TOTALS 4,726 15,900

ASSOCIATE DEGRZES, 1967 and 1978

Table 1

tt is of some interest to examine the modest role projected for the
state's community colleges. While some community college authorities
have stated that half of the college population will be in the commu-
nity colleges (nationally) in the 1970's (4.7), the projections quoted
here show tnat the community colleges may not serve such a large role
{n Pennsylvania. This is indicated by the projection of many more
bachelor degrees than associate degrees for every year right up to 1978
(which is the last projected year). For example: 62,000 bachelor
degrees are projected for 1978 while only 15,900 associate deprves are
projected for that same year. This observation leads one to conclude
that the great majority of college students are expected to enroll
Jdirectly in a senior college or university. If this continues to be
true, then the community college will not be the most popular post-
secondary institution in Pemnsylvania.

It is heartening to observe that recent enrollments cause one to
suspect that the community collese projections mentioned above may be
too modest. [hie Fall 1963 figures show a total community college enroll-
ment of 30,676 students (5)*. If only 30 jer cent of these students
successfully complete their course in two vears, the community colleges
will award 9,200 associate degrees in June, 1970. This is almost three
times preater than the projection of that year (3,100). If this rate of
growth should coutinue, the community colleges will end up playing a
much more sivnificant role in Pennsylvania higher education than
{ndicated from the official projections cited in this paper.

* This flrure increased to an estimated 36,812 for Fall of 1969, of which
full time students = 23,950, part-time = 12,860, and F.T.E. = 27,624,

The F.T.E. for occupational programs = 12,790. These data were provided
by the Burcau of Community Colleges on October 15, 1969.

* el
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Table 2 lists the curriculums and the number of Commonwealth
campuses in which they are offered (b:s4l).  Tihere are aincteen
campuses plus the main campus at University Park.*

turriculum tHumber of Campuses
daccalaureiate Majors 17
Airicultural Business 4
Bus iness 11
Ciermical Lnueineering Technolopy 3
veafting and Desipn Tecinology v
Electrical and Elcectronics Tecinolopy 17
Forest Technolopy l
hotel aund Food Service 1
Letters, Arts and Scivnces 5
Manufacturine Tecimology (lst year) 17
dauufacturing Technoloasy (st and 2a year) 1
Matecfals Technolouy 1
Retailing 1
surveying Tecamolopy 2

Commonwealth Campus Of ferinns

Tab le 2

£ 5ve Fileure ! for the location of the Chmconwealth Campusces,

A
-
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As indicated by the admissions requirements specified in the
bulletin, the commonwealth campuses are not open-door type institutions
in tue way that many commuaity colleges are. This perhaps accounts, at
least partially, for the consistent small enrollments. For example:
2,985 students were enrolled in 1907, and there were 688 graduates in
that same vear. Considering the number of campuses, this is indeed a
mmiall number of associate depree students (it averages out to ahout 40
per campus in 1967). The two programs with the greatest enrollment are
Dratting and besien Technolowy (which has had 3,567 graduates since
1955) and Electrical and Electronivs Technology (with 3,177 graduates
since 1955).

The retention rate for all associate leeree candidates has been
about 50 per cent. Of interest is that about 24 per cent of the asso-
clate degree graduates Juring 1964-07 were .mployed in the same locality
i1 which they attended college, and another & per cent were placed in
other regions in Pennsylvania (2:24). Very few females are enrolled in
the associate degree programs, as is the case with engineering related
curriculums througliout the country. In 1967, only 80 out of the 1,032
women enrolled at the commonwealth campuses as freshmen were in asso-
ciste desree programs.

All entering freshrmen are required to take the SAT: therefore, com-
parisons can be easily made. A total of 1,68l males were enrolled as
freshmen in associate degree programs fa 1967 and their mean total SAT
was 910, as compared to a mean total SAT of 1,090 for the 4,169 bacca-
laureate degree candidates of the entire university. A similar examin-
ation for the female students shows that the mean total SAT for the
associate degree candidates was B92 as compared to a mean total SAT of
1,061 for the baccalaureate degree aspirants (7:32-34).

The Capitol Campus of the university, which is located just outside
of Harrisburg, offers three baccalaureate programs for certain occupa-
tional curriculums. These proprams, somewhat innovative in nature, are:

1. Electrical besign Engineering Technology
2. Mechanical Design Engineering Technology
3. water Resources Engineering Technology

All threv prosrams lead to the Bachelor of Technolopy degree, The inputs
to tnuem are obtained from associate degree gpraduates of community and
junior collepes and the Penn State Commonwealth Campuses. These offer-
ings are relatively new, first offered in September 1967 and following
are the available enrollment and praduation figures:

Enrollments: Electrical Design = 41 (1967) - 102 (1968)
Mechanical Design - 3% (1967) - 89 (1968)
Water Resources - 9 (1967) - 28 (1968).

The first wraduation class (1969) had 34 Electriral Design graduates, 21
{n Mechanical Design, and 9 in Water Resources.
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The community tullepes (8):

The possibility of the community collepes becomiug major ceuters
fur post-secondary c:eupat fongl proerans {8 well demonstrated in the
recent enrollment figures.  In December of Mo, the total enrollment
wias Juast under 1000, [t ghould be mentioned that this falls a bit
above tue orojection of minimum enrollments made by tue Ficely Studv
(1:v9), which estimated a total enrollment of 23,30 for fall, 1968,
Just ander 13,000 of the actual total envollmen. were lu ouccupational
procraamn. Lxpressisgge this i another way, 432 per cent of the catire
Qucenuer (Y08 enrollment was in occupational programs,  Other calenla-
tions show that the fean Collepe Enrollment vas 2,215, with a Mean
Meupdat fonal Program enrollment of 929 ond Mean lransfer Progiam enroll-
ment of 124,

We can show that the Pennsylvania community colleges do compare
favorably with other states in terms o1 percentage of enrollment in
occupationil curriculums. California, long a forerunner in the community
collepe movement, recentiv had 40 per cent of all their coumunity college
gradudtes as duclared majors in occupational programs (9). The Hawaiian
Community College System, because all but one of its community colleges
were oripginally post-sceindary technical schools, had 70 per cent of its
fall 1963 enrollment in occupational proprams (10) and has one of the
highest occupational program enrollment - total enrollment ratio in the
nation. Therefore, it is seen that Pennsylvania does display a favor-
able occupational program enrollment - total enruvllment ratfo.

The community colleges, as young as they are in Pennsylvania,
already display preat diversity in programs and in ctypes of Institutions.
At one end of the spectrum s the Williamsport Area Community College,
which also serves as the Arct Vocational Schoonl for its service area.

It Las more than 45 vccupational programs with 76 ner cent of ics vnroll-
ment in these curriculums. Community Collepe of Braver County, although
havine a smaller total enrollment and not serving as an Area Vocational
Schoul, offer: 11 occupational curriculums {n which 79 per vent of their
studeats are enrolled. The other end of the spectrum finds one community
calleae with 25 per cent of its students enrolled in occupational
curriculums.® The colleges are also diverse !n terms of locations, rang-
ing from rural to suburban to urban.

[t is interssting to note that the State Board of Educat{ion has
develaped a community college service area boundary plan to be used as a
uwulde by potential ramnunity collepe sponsors. These are shown in
Figure 2, and the service areas which now have community colleges are
cross -hatched, The twelve service areas already approved contain about
04 pur cent of the commonwealth's population. Using the estimates for
1470, tiuis would be about 7.68 million persons.

* These filuures are based on December 1968 data as obtained from
Reference number 5.



The Y03 total enrollment of 31,00) represents only 0.4 of one
per cont of the .04 million population - wiitch {5 very much below the
L3 per cent found In Cali:ornia (11:30), 1f Pennsylvania were to
develop community colleses ‘n 1l of the service areas designated by
the State Board of bhducation and maintained this present rate of enroll-
ment, the total conmunity collese student body would only be 48,000.
n the other hand, if they were to increase their enrollment rate to
that found in California, the existing districts would have about
d41,000 students. Furthermore, if the entire state were served by
community colleges, that cnrollment rate (1.05 percent) would result in
a total of 126,000 students. Comparing the 196% totals to this last
figure, it can be said that the community college movement in Pennsyl-
vania s 1t about 24 per cent of its ideal potential.

A recent study by the Pennsylvania State University in cooperation
with the Bureau of Vocational, Technical and Continuing Education of the
bepartment of Education and the Pennsylvania Association for Adult
bEducatiun reveals the present status of continuing education. The study
points out those institutions that offered continuing education activities
by prosram catesories (12:3). Those of interest to us here are as
follows:

No. of No. of

Program Category Institutions Registrations
Assoclate Depree Credit 12 9,558
Non-Degree Credit 22 23,264
won=Credit 41 55.341
Confurences-Workshops-Seminars 60 86,643
TOTALS 174,806

Of the totals, about 3,600 registrations were in Junior Colleges and
11,00V in the community colleges. The majority of the courses and
registrations were in occupational programs related to business, engineer-
ing, and health professions. Only one of the ccmmunity colleges did not
of fer continuing education activities (12:25).

The Junior iolleges:*

Tiie private junior colleges graduated 1,212 occupational program
students in 1967 (13:185). About 85 per cent of these were in the mana-
gerial and clerical type programs while 15 percent were in the technician
arva. Thls figure increased from just over 1,200 in 1967 to 1,760
occupat ional program graduates in 1968 (14:33-39). It is believed that
the private junior collepes will not p onduce a great proportion of
nccupat ional program graduate s in the vears ahead.

% In Pennsylvania, the private two-year collepes are called Junior Colleges.
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Staer Cvenpational Pduea ey Traindng hetitut fows:

Anout twenty-eight percent of all the oceupational progran pradu-
dtes i 1967 were from the institutions in this categorv.  Lumped in
categors, along with the number of 1967 graduates, are the fullowing:

Institution Type 1967 No. of Graduates
Private Trade and Technical Schools 6,035
Private Business Schools 8,349
state Trade and Technical Schools 645 -
MITA 4,284
State Retraining Act 4,009
Totals 23,522

It ix Jdifficalt to clearly ascertain which of the above are secondary
programs and which are post-secondary. The viewpoint adopted here is
that occupational programs for people beyond the usual high school age
should be considered post-secondary curriculums (i.e. the ape of the
student body determines whether a program is secondary or post-secondary
and the academic level of the curriculum is not a determining factor).

The Area Vocational-Technical Schools:

The recently released Arnold Report had some interesting comments
about the area vocational-technical schools (13:71):

The purpose of the area vocational-technical school is to
make occupational education programs available to all sec-
ondary school pupils, out-of-school vouth and adults of the
Commonwealth by the establishment of programs to serve a
number of secondary schools in a piven geographical area
known as attendance areas.

In June of 1968, there were 40 AVTS in operation. A total of 52 AVTS
are either in operation or approved. These institutions have a poten-
tial enrollment of 50,000 students with an average of 22 programs in
cach AVTS. This breaks down to a mean AVTS enrollment of just under
1,090 students. Eventually, there may be as many as 67 AVTS in the
Commonwaalth.

Arnold disagrees with the routention of those occupational educators
wiio sav that AVTS {s a separate school svstem. This is a serfous point
of contention with community college people, and it should bLe: Area
vocat:onal-technical sciiouls have been established at a national rate of
230 per vear for the past four years. The development of this new kind
of inatitution in such great numbers will faevitably affect the com-
munity collezes on a national scale within the next few vears.
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vonelysions :
e might gather the impressiou that Feansylvania post-svcondary
ocvupational education has been pretty much of a hodge-podge in the
past. To a great extent, this is true, at least {n that there has been
relatively little state-wide planning until recently. The first real
efforts toward developing a master plan for education came about after
the new State Board of Education was legislated into existence in 1963,
This new board commissioned a number of studies that examined the role
of the state colleges, the community colleges, and vocational education.
These studies, along with a number of otlher deliberations, served as an
integral part in the process of preparing a Master Plan for Higher
Education. .

The present Master Plan envisions higher education as being in three
svgments, {.¢. community colleges. state-owned institutions, and
Commonwealth universities. Furthermore, as stated by Bender (15):

The Master Plan called for coordinating councils to be
formed among the 3 segments within the Commonwealth asystem
and a Liason Committee between the private institutions and
the State Buard of Education.

At this time, the Master Plan is being reviewed in depth, and this
will probably have a substantial impact on the future of post-secondary
occupational education in the state. Bender said (15):

«»oWe have organized 7 Task Forces which are conduct ing
investigations into specific issues. These include:
Philosophy and Governance of the Commonwealth System: Branch
Campuses; Junior Colleges and Community Collepges - Present
and Future; Private Higher Education; Mission Coordination
and Accountability; Programs to Equalize Higher Education
Jdpportunity; and Continuing Education.

This review is scheduled to be completed by 1970. It is hoped that
it will provide a vehicle by which some of the constraints presently
imposcd upon the overall community college movement will be reduced or
removed, Furthermore, the new Master Plan might very well be the agent
by which the diverse post-secondary occupational education efforts can be
placed in au overall state-wide fruamework that will result in the great-
vkt good for the Commonwealtih and its people. It is felt by many that
the present planning can have a substantial impact on the availability
and tiie quality of post-secondary occupational education in the years
ahead. The step between planning and implementation, which is financing,
is perhaps the most crucial point of all. Time will tell whether the
funds needed to put the plan to work will be forthcoming.
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Gecupationagl Lducation in Lommunity volleges
Today and lu 1980

lewis R, Fibel, bLxecutive Director
Marvliand State Loard for Communitv Collepes

[t iv a pleasure for me to be here today. This subject is one to
which [ have devoted much thoupit. [ can offer as objective qualifi-
cations the fact that [ have boen working in this field for more than
twenty vears, and particularly beciuse of my most recent experience
with the American Assoctiation of Junior Colleges which demolished some
of mv parachial prefudices and zave me an insight into the national
situation,

{'ve heen dsked to “tell ft like it is", .ais is extremely diffi-
cult, No one knows it like it is; only as he sees i{t. Uccupational
education in the vomuunity college, nerhaps all education, suffers from
a lavk of systematic datia collection and inconcise analysis., There are
few soud sources to which ta turn,  Wdhat 1 shall sav, then, is sathered
from personal observation, not particularly scintific, and refluects many
prersonil prejudices, 1 shall not repeatedly intrude into my remarks,

"I thiuk”, "1 believe”, "in myv upinian”: vou can i{nsert tnem anpropriately.

I shall use the term "vccupational education' senerically to
Include any educational activity that includes job preparation as oue of
fts objectives. Thus, I wish to subsume, "vocational education”,
"techuical education’, and any other derivative terms under the eeneral
one.

consideration of vecupational education in the community coullece
must lerive from the broader concept of the role of the communitv collep
rie ultimate ratfonale for the ecxistence of the comunity college s t -
extend educational opportunities, This is fundamental - se fundamenta.,
in fact, that [ would advise a non-believer to look elsewhere for a job.

iducatiaual osportunity can he extended by making jt mor. 1ccessible
in terns of seagrashy, finance, admission policy, and prosram.

Tne princlple of geowrapitic accessibiliey is to provide o vollewe
facility witain-commuting Jdistance, roughly one hour travel time, or to
make appropriate arrangements for student housiag. This, obviously, has
fmplications related to specific programs, and ' shall return to that
later.

The Jevelopment of state plans and state systems of community
colleces 1as been a hip factor in increasing peopraphic accessibility.
Noteworthy iccomplishments have been achieved in Flerida, California, and
New York., This is one of the legal mandates to the ne: State loard for
Community Colleges in Maryland. Many otiter states are also working con-
structively toward this gecal,
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Be i e ot v el ee it ity srovides that tie
chportuiits tor a o codlesr cducation wnall not be precluded due to a
Lavk ot wafticient funds on the part of the individual.,  New York City
by oprovidfoe tuitfon-free instruction at the cormunity colleses certainly
recognizes the prinviple. "= not convinceed, however, that omission of
tuition is aniversaile desiravie.  Iu anv case, manv of vou will Jdppre-
ciate that frejuently it is insufticient. The cost of fees, books,
luncaes, el e fare mavy prove to be a financial barrier to many.
Furtaer, 1Y the $tate gecides to encourave the location of some more
unusual occupatfonal procrams at selected colleges, the need of subsidy
for nousing and voard can become significant. Finally, the financial
support to tae family, lost if the child elects college rather than
worning, must also he considered.

havine g civsten of community colleges within commuting distance
of cvery stucent in the state, and supported by a sound student
financial assistance program, would indeed measurably extend opportunity
for educational experiences. However, it would not be sufficient reason
for the establishment of community colleges, per se, unless accompanied
by a liberal admission policy. The principle here is that the community
college siwuld admit all students who could profit by the instruction
of fered.  cnless the community college ix admitting students who would
not be aumissable to other public colleges, it fails to perform a
unique role. This does not preclude also admitting students who would
be eligible for admission to four-vear colleges, but does suggest an
additional, supplemental function for the community collepe.

I'he liberal admission policy, often called "open-door admission"
{s frequently misunderstood. It does not mean that any student shall be
iimitted to anv curriculum or to any course., It does not mean the right
to fail. un the contrary, the college, the city, and the state have the
richt to restrict admissfons only to programs where the student has a
reasondble ciiance of success, and the responsibility to see that there
is provided 1 compreiensive counseling program to accomplish this,

Lastly, all of tac previous factors would still accomplish relatively
little, If a broad spectrum of programs compatible with the interests,
achicvements, and aptitudes of these additional students were not offered.
The list or prosrars that thus migat be offered vy a community college
is o long one, and no individual collepe can or should offer all of them.
From the list, each college cin choose those progsrams for which it has
special competencies, tearing in mind, the contributions of other
fustitutions an the commun’ty. It should be stressed that a community
collese has no privilege of munopoly in any of these areas., All of the
functions are carried out by otuers, and there should ensue a healthy
competition tu deteraine which will ultimately operate mest effectively
and econozically,

A coomunity collese nay offer a transfer program providing the first

two vears of studv in the likeral arts and sciences or in pre-professional
worr. loe araduate of tils program snould be qualified to transfer to a

Q
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four-year college to complete the requirements for a baccalaureate
degree. [he majority, but not all, of students enrolled in community
college transfer programs will not have demonstrated the abilities
requisite for admission a8 freshmen to four-vear colleges, therefore,
it devolves upon the community college to devise alternate and
{tnnuovat lve strategies of Instruction to reach these students.

A community cullege may offer a remedial or developmental program
to provide opportunity for a student to qualify for admission to the
transfer program. This narrow approach bas not been demonatrably very
successful: 4 broader approach is preierable.

A community colicge mav offer « general studies program intended
neither for trausfer nor to meet specific vocational goals. However,
amost students that enroll in this prosram have latent ambitions, and
become disappointed when they ultimately learn of the restrictions
inherent in this program.

A community collese may offer 4 spectrum of occupational programs.
These will of fer entry into variety of jobi, differing in the kind and
amount of necessary preliminary training. lowever, each program will
reet all of the followins objectives: (1) the sraduate will be pre-
pared for empluyment in the field for which he has been trained with
only a minimum of additional on-the-job experience; (2) the mraduate
will have had the education to be potentially both torizontally and
vertically mobile, and to be adaptable to technological change within
his field of employment: and (3) the graduate will have had education to
enable him to cope more successfully with his personal and civic problems,
1 will discuss other aspects of occupationa! education more fully later.

A community college may offer a remeuisl or developmental program
to provide opportunity for a student to qualify for admission to an
occupational program. This is best done when coordinated with the remedial
program fur transfer, and when coupled with extensive vocational guid-
ance and information.

A community college may offer adult education or community services.
This may comprise courses, symposia, 'ectures, exhibits, art shows, music,
or drama, or may take still other foias. It may parall- 1 the work of the
"regular’ sesslons or may be differeat. It may be offered in any place
and at any time. It may contribut. to the vocational, avocational, or
cultural interests of the students, It may exist for its own sake or may
provide a bridge to other programs of the college.

Thus by being geographiically and financially accessible, by having
a liberal admission policy, and by utfering a variety of programs, the
community college can be an important i{nstrument in the extension of
educational opportunity. Further, occupational education is perhaps the
single most significant and distinctive facet of this package.
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With this as backeround, et me aow tarn more extensively to a
distussion of vecupdtional education in the community collepe. some
differentiation can be made within the fleld on the basis of the level
of tue position for which traintue is supplied. A higher level position
usually implies more sophistication of knowledpes and skills to be
imparted, and concurrentlv penerally requires g longer period of formal
cducation. e level of education most commonly offered in the com-
mmity collepe ts that identified as producing technicians or middle
sanpower.  Definitions of the level serve no particularly useful purpose.
loose of vou with teacning experience at Pennsylvania community colleges
readily identify the level with that of the Associate-degree programs
of that institution, 1If vou should jouruey to California, you would
find some differences ‘n the understanding of the term. In concept, in
any event, we are dealing with positions that are intermediate between
protessfonals and craftsmen,  This {s the predominant type of occupa-
timal education in the community college, and in addition, the community
colleae is rapidly becoming the predominant type of institution to offer
tils type of training. It is on this field that I ghall focus in the
main.

Parenthetically, however, it should be said that increasingly
conmunity collejes are concerning themselves to a greater extent with
programs to prepare people for lower level positions as skilled and some-
tinmes semi-shilled personnel. It's common for a value to be placed on
the term “level”, and for "lower-level” to he equated with "non-collegiate”.
I can’t see that the argument has much merit. Move pertinent, I believe,
is the fact that community colleges have not been particularly success-
ful {u thls type of training.

The variety of middle manpower occupational programs in community
colleves Is very large. American Junior Colleges lists in the appendix
over 100 majur hinds, and, each nonth, in the Occupational Education
Qullegiq*. tiiere are reports from colleges of new ones to be added to the

list.

It may be informative to give some idea of the range of programs,
including the mention of some that are eithier relatively new or relatively
scarce. [he htate of Pennsylvania probably offers as great a variety as
any state; many will be familiar to vou.

In the industrial field, the technologies related respectively to
civil, mechanical, and electrical engineering remain the workhorses.
Electromecnanical technology is a noteworthy addition. Laboratory
orfented programs in chemistry are long standing, but ones in physics and
bioloay are newer.

* Published by the American Association of Junior Colleges (Washingtonm)
as a part of thelir project to assist Iin the development of occupational
education in the two-year collepes. (Editor's note)
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There are also emerping programs geared to a specific industry,
¢.p., aviation or automotive, and a wroup of exotics such as numerical
control, uceanography, 4nd naclear power technology.

In the health fileld, there has been wide acceptance for programs
to train nurses and the various dental auxiliaries, less so for medical
laboratory or X-ray techniclans., Significantly, however, there are over
40 other distinguishable prosrams {n the health fleld including ones to
prepare sureery technicians, medica! emergency persounel, ward managers,
inhalation therapy assistants, and biomedical electronic technicians.

In the business field, there arce many programs in accounting,
marketing, and secrctarial areas. Most note worthy, however, is the
rapid growth of programs in data processing and computers. Also evident
are specialized programs for banking, insurance, and real estate interests.

The idea of this sort of training for public service is, in its
entirety, relatively new, although, by this time, there have been enough
programs established in the police field for it be commonplace. Programs
are beginning to develop in fire uscience, corrections, traffic safety,
urban planning, and others.

Add to these four general areas a scattering of programs in agpri-
culture and the applied arts, and there are few occupations that are
not affected.

The basic need for technicians has risen from changes taking place
in our society. Some of these have been identified by Norman Harris
of the University of Michigan-®

- the increasing complexity of everyday life in an
urban, industrialized society.

- the implosion of technical and scientific knowledge
which has characterized the past four decades,

- the alarming increase in sophistication and complexity
of occupations at all levels,

- the fact that in our society education stands between
man and his job - that lack of education is a barrier between

men and job.,

- the virtual disappearance of unskilled (common labor)
jobs,

- tie impact of automation and the flow process fndustries
on production, on jobs, and on people,

- the action and reaction in a free society which leaves
no person content to "stay in his place”,

(~
S~
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- the realization thit knowledge 1s the kev 2o a better
lite - not just for the few, but for the many,

- an awareness of the fact that if "only the educated
are free”, then all the free wust be educated to a maximum
of their capabilities,

- a manpower shortage in professional categories,

- the realization that a "disaster gap" is opening up
between those of our citizens with advanced education and
those with little education, and

- the urgent need for millions who can both think and do -
and the pradual disappearance of a bi-polar society in which an
vlite few did all the thinking and the rest did all the work.

From factors such as these, technician manpower has emerged as the
single fastest prowing segment of our labor force: and all predictions
are for a continuing of the growth., Establishment of a specific
occupational program, however, requires more substantiation than such
broad generalities. Documentation of quantitative and qualitative needs
by national and local survey is a key first step, The New York State
study of technical manpower* conducted a few years ago in which many of
the faculty of the community colleges participated was a milestone both
in {ts methodology and in its results.

Community college cccupational curriculums are distressingly similar
in pattern wherever they are found, although I will mention some inno-
vative approaches later. Reason would suggest curriculums with a great
deal of flexibility, in part to take into account individual differences
in learning rates and learning styles, but also to make provision for
future horizontal and vertical mobility for graduates. This seldom
svems the case. The efforts of professional groups, accrediting associ-
ations, state agencies, and, significantly, of the faculty, itself, tend
in the Jdirection of ripidiy prescribed courses, sequences, and require-
ments,

The development of four year technologles, regardless of their merit,
or lack of it as occupational preparatisn, seems another potential
"standardizing" §afluence.

‘ne of the most propressive influences recently unleashed on occupa-
tional education has been that of the scientific fraternity., The American
Association for the Advancement of Science and several of the National
sclence Foundatiow - supported commissions have recently "discovered” the
* The State kducation Department and State University of New York:
iccimical anpower in New York State, New York: New York State Department

of Labor, bee. 1964 (Lditor's note)
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two-year college and, in particular, techaical education. Substantial
activities are underway, especially in physics and in mathematics, to
use the resources of the university in support of community college
occupational educatio:.

Colleges would be a great place to work if it weren't for the
students., Uccupational programs would be highly successful if it weren't
for the students. The Vocational Education Amendments of 1968 were
passed by the Congress without a dissenting vote. Occupational education
is great for someone else's clhildren.

With few exceptions, occupational programs have not been note
worthy in their success in attracting students or in retainitig thenm.
The students don't fit the programs; the programr don't fit the students.
Present proprams are failing to meet the needs of significant groups
of potential students. There has been little success, although I know
of attempts currently underway in some cities, to provide a smooth flow
for vocational high school students into and thru occupationdl programs
in the community coliepe.

One problem that has been particularly severe is the lack of
{nterest, and, hence of success of occupational students in general
education courses. I yield to no one in my conviction that the com-
munity college has an obligation to make a contribution to the general
education of each student. I will not accept, however, that the only way
to accomplish that objective is by a set prescription of standard liberal
arts courses.

Most classroom instruction in occupational programs follows fairly
closely the nattern of the informal lecture. Although there has been
substantial developmeut of good audio-visual supplements, and some
development of programmed materials, there is comparatively little good
use of these materials, and almost no use of individualized instructional
methods. One drawback is the lack of a good communication channel for
the publication of effective methods.

Reports have it that there is a dire shortage of qualified faculey
for occupational programs. This likely is so, in part, particularly in
some of the more esoteric fields. This is probably re-inforced when
selection or promotion criteria are heavily weighted in favor of advanced
degrees. The alternatives are seldom well received. We are hesitant or
incapable of defining and measuring good teaching, and reluctant to

“reward it.

The probability of finding well-equipped laboratories and shops for
occupational education in community colleges is much greater now than it
was twenty years ago. Every community college in Iowa has at least one
spectromagneto oscillomanometer. Now that I'm watching the public purse,
1'm not sure this is all good. 1 wonder if we might not Ret more mileage
from industry-education equipment sharing plans.
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I puess that brings us to monev. We're immeasurably hetter off
now iR cverv wdat, timanciatlyy thire we were whon ostarted in New York.
vecupational education does at least as well as the academic portion
of the community colleee, In some states, the community colleses get
the sihort end of the stick vis-a-vis the high schools in receipt of
Federal vocational funds. However, I hear loud and clear that state
and local! muney for education is poinp to get tight, and, simultancously,
there i{s going to be u big demand for accountability.

Some occupational education faculty are almost paranoic with the
fear that the only opportunity they will ever have to impart their
wisdem to the students is in that brief two year period of college.

This is, of course, nonsense. There is reasonable evidence to antici-
pate that technically-trained students will have to renew and update
their knowledge periodically, usually via formal instruction. Offer-
ing updatinp courses for their own technical graduates provides colleges
the opportunity to simultaneously offer varied upgrading and re-training
courses for other technicians. Many community collepes are establishing
successful activities of this sort.

One of the problems that technical faculty face is their own
periodic re-vitalization. It's very easy to lie in a comfortable rut
and never learn what's going on out in that great big world. There are
now, however, a number of publications and other services, emauatinp from
the Government, trade and professional associations, the universities,
and other aguncies that provide resources for the tired and sometimes
frustrated teacher. The Occupational Education Project of the American
Association of Junior Colleges has done a fine job by providing news of
occupational education in its Bulletin*, identifying and orienting con-
sultants in workshops, publishing curriculum guides and other pertinent
materials, and conducting regional conferences. Much of this activity
1s readily available to the interested instructor.**

The most common organizational pattern for the administration of
occupational education in the community college is thar of a separate
division, headed by a Dean. The division may have subdivisions or
departments. This pattern is sometimes dictated by the requirements of
a state vocational education agency in order that the institution might
be eligible for Fuderal funds.

A superior pattern exists in a few institutions where all instru-
ction is grouped into discipline-based divisions (e.p., engineering and
related technologies: business administration and related occupational

* Oc:zupation Education Bulletin (Edftor's note)

#* gKenneth G. Skagps 1s Coordinator of the AAJC Occupational Education
Project. ilis office is at AAJC, 1315 Sixteenth St., N.W., Washington,
b.¢. 20036, (Editor's note)
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programs.) The division is respousible for all instruction: transfer,
occupational, continuing education. With jood leadership, this struc-

ture precludes splitting of the college int: segments and can provide a
good balance of programs among the areas.

Probably the crucial problem in occupational education is that of
evaluation. There are nany uses of accrediting procedures, advisory
committees, and [ollow-up studies. Most are superficial; some dishonest.
Both because of external pressure to which I have alluded, and hope-
fully also by internal pressure, there is a need to know what learning
takes place; how it is influenced by changes in the curriculum, method,
and instructor, what {t costs: and what it is worth. There is little
evidence that there is much serious study along these lines.

I have tried to touch briefly on several aspects of occupational
education in the community college as it exists today. You have been
served a thin layer of facts heavily coated with the flour of my
opinions. Finally, 1 would like to suggest, for at least some of these
aspects, what may happen in the next decade, and what occupational
education in the community college will look like by 1980. The main
assumption is that there will be no catastrophe in our economic,
political, or social life.

Community colleges will continue to grow in number in the next
decade at approximately the same rate as in the past five years - i.e.,
there will be a net increase of approximately fifty new institutions
per year. Thus, the present 1000 institutions will become 1500 by 1980;
virtually all the gréwth will be in the public sector. After 1980, the
rate of growth of new institutions should decrease.

The orgauizational pattern will be predominantly, at a local level,
the independent college district, and remaining ties with K-12 systems
will dissolve. In populous counties, there will he multiple campuses
with a central administration and board. The New York City pattern of
operation within a university will not be duplicated in many places,
and may be altered there.

State plans and state systems for two-year colleges will become
extensive. State bureaucracies will grow. An increasing share of
financial support will come from the state, and with the support will come
more control. Federal funding will alsé increase, but more likely in
categorized rather than in general support. This will also result in
more control.

Faculty and student militancy will act as counter-influences to any
centralization of decision-making. The lot of a college president will

continue not to be a vervy happy uue.

Enrollments in community colleges will continue to grow, a con-
servative estimate is a net growth of 1(I per year, resulting in a
doubling of two-year college enrollments by the end of the decade. The

-s
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srowth will result largely from an increased proportion of the popula-
tion attendine collese, and <simult meously will result jn a larper pro-
portion of those students in institutions of higher education, attend-
ing community colleges.

Enrollment will increase in all community college programs but the
sharpest prowth will take place in occupational programs. At the same
tine, continuing education will increase substantially.

The development of baccalaureate programs in the technologies and
curriculum and carcer ladders associated with many occupations will tend
to blur tue liues of distinction between occupational and transfer
curriculums: students will not be rigidly thus categorized.

Most of the present technician level occupations will continue to
wrow, and at a substantially higher rate than for other occupational
sroups. There will be need for more nurses, secretaries, policemen,
electronic technicians, computer programmers, and the like. Many of the
emerpgent middile manpower occupations will become well-established,
particulirly in the flelds of business and public service. New
vecupations, for which there is no formal training today will often look
to the community college as a manpower source.

Many curriculum concepts that have been talked about for years, and
that have had only meager implementation, will become important. Cur-
riculum and career ladders will develop in most occupational fields. A
pattern of attendance involving successive periods of study and work
will be common, The {ndividual will attend college for a year or two,
and be prepared then to work for three to five years; he will then return
to formal schooling for another year or two, followed by another work
perioud at a iigher level of responsibility. This may be repeated a
number of additional times. However, a good bit of the latter education
will be on a part time rather than a full-time basis.

Au alr.rnate route for many students will be work-study arrangemeats.
The time periods may be a week, a month, or a semester. The work periods,
nowever, will be closely articulated with the study; the taculty will
itave some control of the work experience, and will thereby establish much
closer lialson with employing groups.

The proliferation of occupations and of curriculums could force
students Into early, pernaps premature, career decisions, and with expen-
sive proliferation of courses, could become administrative headaches:
expect that there will develop core curriculums with common first semes-
ters or first years for a cluster of jobs that can effectively postpone
the need for specific career Jdecisions. At the same time, there will
simultancously exlst in the same college, specialized, "express" curri-
culums for many occupations; the student will have a choice of the route.

-t
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The fistinction hetween the geaeral education and occupational
aspects ot the curriculum will lessen, and there will be substantial
efforts toward an integrated curriculum incorporating both. This trend
will be puarticularly significant in the high school, but it will affect
the college.

S$ince the emphasis §n the prowth of community college education and
the rationale for it is, and will be, reaching more and other students,
the methods and the materials of instruction will undergo sharp examin-
ation and considerable change. Nevertheless, the conventional and
current approdaches will substantially continue in part. Some few
institutions will establish elaborate hardware systems, but computer-
assisted or computer-managed instruction will not be significant in the
community cullege by 1980,

The change, rather, will be built upon an understanding that
individuals differ in tneir rate and style of learning, as well as in
the amount of prior learning that they have obtained. This will result
in substantial tutorial approaches, the use of programmed instruction,
multiple methods of instruction within a course, and the development
of units of instruction es contrasted to courses. Proficiency and
achievement will be measured more by examination than by course com-
pletion.

I have tried to describe for you some of the developments that I
anticipate. 1I've tried, consiously, to avoid placing value judgments
on these changes, although, I suspect that, subconsciously, my prejudices
shine through.

Finally, I believe, that the real measure of what happens - the
learning that takes place - will be a function of faculty-student inter-
actions in the classroom. The success, then, is dependent upon the com-
petency, the interest, and the enthusiasm of the individual teacher. To
me, involvement in this kind of education has been continuously exciting
and satisfving. I invite each of you to share in the same joys.
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The Role of toe Pennsvivania Communitv Colleges in
Pont=Ssecondars Deaupat iona! Bdacation

ire Allen T. domiell, President
vommunity tollege of Philadelphia

In reeent years a number of Commonwecalth sponsored studies have
fovussed attention on the ursent need for a higher level of competence
in Peunsvlvania's manpower pool {f the State 1s to malntain its competi-
tive posture.

In April, 1963, fovernor Scranton charged his newly appointed
council of Science and Technology "to develop and implement proprams to
accelerate the growth in Pennsylvania of the new science-oriented indus-
trivs,” e of the specific tasks of the Council was to "develop recom-
mendations for State educational policies in the areas of scientific,
technological, engineering, and related vocational education at all
levels, leading to the establishment of an optimum system meeting the
nuw fudustry requirements.” The final report of the Council touched
ot the central theme of today's conference when it stated that:

"Although the availability of highly qualified leaders
in scivnce and technology is the first priority concern for
the promotion of modern industry, it is also essential that
there be an adequate supply of individuals having appropriate
educational preparation to participate at all levels in tech-
nical industrial enterprises...

"rhe Commonwealth is inadequately supplied with sub-
baccalaureate institutions for providing supporting personnel
in scientific and technical industry. In consequence, we
recommend that Pennsylvania develop a carefully planned,
comprehensive, and extensive program for the training of
hishly competent technicians in a variety of specialities
related to science-oriented industries.”

[t was stronely recommended hy the Council's Committee on Education
that the vommonwealth encourage the establishment, particularly in indus-
trial arcas, of Compunity Colleges with strong programs in mathcmatics,
science, and techuology.

Ve of the disturbing discoverivs of the lducatioa Committee was
that there was a dearth of data on the supply of, need for, and the
actual production of technically trained people at the technician and sub-
professional level in Pennsylvania. In its Report, the Education
Committee stressed the "dire need for carefully collected, accurate,
and up-to-date information on the demand for and supply of sub-profess-
fonal techmicians.” :

A
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1t scems to me, after reading the 493 page Report just released by
the Penusylvania Department of Lducation -- ‘Vocational, Tech-
nical, and Continuing Education in Pennsylvania--A Systems Approach to
State-Local Program Planning"--that many of the deficiencies in our
infcrmation have been remedied. A further refinement should be develop-
ment of data immediately pertinent to individual communities within the
State.

The Community Colleges, from their vantage points in the urban,
industrial centers, and by their techniques of close collaboration with
the governmental, commercial, industrial, and professional enterprises
and offices they serve, may be able to fill in the gaps of information
about needs for paraprofessional and sub-professional personnel and help
fill the gaps in the ranks of such personnel.

Forces Influencing Uevelopment of Community Colleges

The Community College is a response to new educational needs that
have developed as a result of profound societal changes--changes so
recent that the concept and name of this new breed of educational "cat"
did not enter the professional literature until the 1940's.

The Community College is a multi-purpose institution. Yet proto-
types for each of its many educational functions are to be found in a
variety of institutions or in special educational functions carried on
by "traditional" colleges and universities. There were many reasons for
bringing all of these functions under one rooi. It was partly a matter
of ecoriomy, partly a matter of convenience, occasionally a matter of
accident, but particularly a logical institutional response, based on
sound principles of educational philosophy, to the fundamental changes
that had taken place in modern society under the impact of modern
science and technology. In the Community College I think we have again
proven that the whole can be greater than the sum of its parts.

Withir: a very short span of time science-based technology has
revolutionized our lives. We have already made the transition from a
rural-agricultural economy to an urban-industrial economy. Our popula~-
tions are concentrated in the great cities and the great cities have
grown so large that Megalopolis has replaced Metropolis. 0Nur economy is
complex and tne roles individuals play within it are increasingly more
sophisticated and specialized. Men are separated by many steps from the
fruits of their labtor: the rewards of their labors are a function of the
skills which they can bring to their jobs: and, increasingly, jobs are
available only to those who have specific skills.

We are a changed society, but a democratic socity, still committed
to tiie great and humane aspirations so nobly phrased in the preamble of
our Constitution. In a society so committed, a full and free life and
the achievement of a modicum of happiness depend increasingly on the
right to access to an education through which each can bccome all that
he is capable of being. Because of the risiug cost of education beyouu
the high school, the times are ripe fer a College which is readily
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accessible peocrapiically and financially to ereat numbers of people;
which has tae capacity beeaw e ! vouneeetine and the variety of its
curtioular ulieriinegs Lo surve o wlved s chientele; whicn, ir its
dedication to peonle, is more concerned wita transmission ot avatlable
AIOW cdye tareush good teacuinge than the Jiscovery of new knowledaoe
tarowsh researchy whica is oxperimental and prepared to explore new
methods of instruction; and which is sufficiently froee from the restraints
of tradition tuat it can respond quichly to the changine societal necds.

Enabling lesislation for a network of Community Collupes was passed
by tae Commonwealth in 1903, e first of the Pennsylvania Community
Colieves was opened in Y04, Twelve are now in operation and one of
ther, Mllepieny County Community Collewe, has tiree campuses . Total
enrvlinents tids Fall are in excess of 331,000, The capacity for service
to the Vomnonwedalth silould exceed 100,000 by the end of the next decade.
Uver ialt ot these stadeats will be enrolled in employment-oriented
vourses, prosrans, and curricula. [ use the word employment-oriented
auvisedly, because in g democracy we cannot mandate that a student who
bejins in tectmolorical studies will end up in sub-professional employ-
et at the end of two years. Couterporarv pressurcs are such that many
staduates of these curricula will continue their studies through the
baccalaureate and lcher degrees and eater crployment only ai the end of
Your vears or more of study., That in itself i not bad if you consider
taat tae Communitv Colleses, by thelr existence, will have helped to
slcredse the percentacwe of students wiw continue their education beyond
tie hizh schools so tuat Pennsylvania can move toward the national average.,

Phose Wi are ashked why they climb mountains pive the answer, ‘Because
ther are there!™  1his holds true for accessible Colleges., They will be
attences, “because they are there”--and also because the demands of a tech-
sulocical sucfety place a premium on that attendance,

sange ot Liucational Svrvices

In terss of variety, there is no dearth of institutions offering
eaplovment~oriented education,  were in tir Comaonwealth one can list
junier aizi schools and biigh schoels: vocational-technical schools:
private cusdness scanols and technical institutes: four-year colleges and
aniversities wirich offer adult education courses and certificate and
waociate Jeeree proveans) avencies and schools specially funded by federal,
state, aud municipal coveruments to acconmplish specific training tasks:
enterprises sucis as the pportunities Iadustrialization Corporation iu
Pat lagelpaiag churcaes and Cormunity Centers: correspondence sciiools: and
Luit, out certainly not least, tie Comnunitvy Collepes,

Gan tae Germunity Colleges roally clafm to be able to make a unique
coatribution in the ficld of ecupational education? UYhat can they do
tuaz a Tecvinical Institute, or a 1ith or lith year Vocational-Tech School,
or swe otier aybrid institution can't Jdo evqually well or better? If
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there were ever such a thing as a Master Plan of Higher Education in
the Commouwealth, is there a “something” so unique that Community
Colleges can do that a new P.P.B. System notwithstanding, they would
be permitted, encouraged and funded to do it?

Unique Contributions to Occupational Education

I tuink that there are unique contributions that Community Colleges
can make and that they derive from three considerations: what they are:
where they are: and why they are.

with respect to what they are, I think we must insist that they are
Colleges. Their orientation is toward higher education, not the second-
ary schools. Even California, where the comprehensive Community Jurior
Colleges once emerged as 13th and l4th grades of the public school
system, has recognized this fact. There the allegiance with secondary
education has buen severed and the two-year Colleges have been restru-
ctured with their own funding districts and their own professional
prerequisites. In a true Community College there are few vestiges of
any earlier kinship with secondary education.

The fact that the Community Colleges are, indeed, Colleges, has
facilitated their recruitment of faculty from a variety of sources:
from the graduate schools; from the ranks of the educators who have
wearied of the publish-or-perish pressures of our modern research-
oriented universities and who wish to devote their best energies to
instruction; and from the professions and commerce and industry.

It has been observed by one of my philoscphical colleagues that
there are three major reasons and one minor reason why professional and
industrial personnel in increasing numbers seek sanctuary on the College
campuses--namely, June, July, and August and two weeks at Christmas and
Easter. Be that as it may, Community Colleges, as Colleges, do have a
recruitment advantage in attracting from the practical world of affairs
persons who can, after appropriate orientation into the mysteries of the
cult, make particularly fine contributions in occupational education.

The fact that we are Colleges does lend an aura which facilitates
our relations with the professional, commercial, and industrial enter-
prises of the community. They are part of the community which we serve,
the community from which we derive our name. The fact that we have on
our faculties persons who are intimately acquainted with practical
affairs helps to provide a bridge between the traditional 4vory tower
and the world on the other side of the moat.

The fact that the Community Colleges are labeled and deport them-
selves as Collepes is also an important consideration in the recruitment
of students. Young people, fresh out of high school, aspire to an
institution different from the one which they have attended. I do'not
say that our young people are right in their judgnents of the comparative

.

merits of the institutions offering those two extra years ‘beyond the
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e ey weanal s lore et thenm mav benef it more educationally from ghe
U1t ar Lt mewere b LI s Dt sear cttered in g osocondary
sl taan tror g twosvear tout of duty In o Cotmmmity Collese, 1 am
“erelv aaving that there is more appeal for them to continue thedr
vancat iott oevowd e blen school (g Community Collese i3 avaflable

Loy Lhiem,

It the prefereance widch youns: people just leaving hish schooi have
tor a1 collese, vso an extension of their secondary high school experi-
ence L4 strony, it s stronger still fn the case of the returning
veteran or the vounst man or woman who worked for a few years after
wraduation from secondary school and now wishes to return to formal
study, The preference {8 highest of all amony those who have been out
of digh schoul for an extended period of time and who, as mature indi-
viduals, are fnspired to resume tieir formal education as Continuing
wiucat fon or part-time or full-time College students.

“ithin our mature population one segment in particular constitutes
o special caallenpe to the Community College In respect of occupational
vaucdatfon.,  This segment {8 composed of the "empty nesters,’’ women who
aave married comparatively voung, whose children are in school, and who
dre now ready to return for formal studies which will prepare them for
remunerative carcvers.

The ability of the Community Collepes to attract both faculty and
students derives not only from what they are--namely, Colleges--but from
where they are. They are deliberately located where the action is, at
tihie points of concentration of population and as close to the cross-
roads of commerce as the realities of real cstate will permit. In the
vase of the Community Collepge of Philadelphia, we could have been more
centrally located and 1ccessible only if the Mayor and City Council had
moved out of City dall and turned it over to us. The Community Collepes
are fnstitutions for commuters. Their availability--geograpihically and
finmcially-~constitutes a most appealing invitation to persons of all
aies amd backvround to prepare, throush higher education, for new
occupational opportunitivs occasioned by our technological revolution

“ith respect to occupational education, what tne Commuuity Colleces
are i important and wiere they are is important, but why they are--their
pirilosophy and ratfonale of existence--is most important of all.
Community Colleges are multi-purpose fnstitutions because they recognize
that the needs and interests and capacities of people differ. Therefore,
it follows, that the cducational paths by which people can become all
tiuat they are capable of becoming must differ, The Community Colleges
do not prejudpe tae constituencies they serve or put a scale of valuen
oa the educational services which they offer, a scale which gives highest
priarity to liberal arts, collepe-parallel curricula and the lowest to
vccupat ional curricula,. idoth types of curricula oxist on a parity.
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A moment a0 1 cladmed as one of the strengths of the Communite
Volledes tie vt taal they are truly Collepes, oriented toward hisher
educat fon and, therefore, attractive to professicnally qualified personnel
who make up thetr faculties. Paradoxically, the very fact of tue Com-
munity College orientation toward higher education, and their capacity
to recrult “vollegiate” personnel and large numbers of youny people who
are starry-eyve! about getting an eventual baccalaurcvate degree poses 2
threat to ocenpational education in the Commeaity Colleges apainst which
pudrd must be posted. ‘we must never underestimate the imprinting which
ltas been accomplished on our present generation of scholars and teachers
by their alma maters. The fact that a technological and societal
revolution has now placed all of us in a new frame of reference has not
automatically altered the attitudes and values of teachers in our basic
Jdisciplines. Subconsciously, they still respond to the gravitational
pull of a traditional collegiate education in which salvation is gained
vuly through 2 liberal arts curriculum--or modified liberal arts curri-
culum which we call pre-professional--which leads to a baccalaureate degree.

1f there is anything that distinguishes a collegiate occupational
course or curriculum from a non-collegiate course, it is the proportion
of time which is devoted to the "why" of the subject matter in contrast
with the "now”, the balance between pure, abstract theory and appli-
cations, it is precisely in this "why" area that the basic discipline
orifented personael of the Community Colleges have a special contribution
to make. Strune college departments in math and the physical sciences
undergird she cagineering technologies; the life sciences undergird the
curriculs leading to carcers in allied health fields: the social and
behiavioral scivaces provide the foundations for careers in the human
service are.a; e.:onomics complements business administration; and cven
the humanitivs aave a direct and practical contribution to make to the
applied art... 1t is not necessary to exclude an exposition of “"why" within
4 course witica is titled in the Bulletin as a "how" course: neither is it
necessary to exclude "how" from the courses which, according to the
pulletin are “wiy” courses. It is in the blending of basic disciplines
with applications disciplines that Community College instruction can
Lave the wost meaning for occupational education and can make a unique
ontrfbution. This is one of the advantages that comes from running a
compretensive vollege~-an educational department store--or is it an
educatfonal sme-gisonrd?

Industrial aud wngie -cing Oriented Occupational Education

Mo o ater of industrial and engineering uriented technolopy programs

Si1 i e 1. esiv ceen introduced in Pennsylvania's new Community Colleges

wetld sucecit teat tie Community Collepes feel that this is an area in

witt 4 ttwew . nake . significant contribution. ‘With continuing education

Wi 1o .as o iflcate course sequences they hiave also demonstrated their
~w- . v+ 4 '={n, to improve the competence of personnel already on the

el stroLotnv wihieh the Collegea have in tie basie disciplines of
! Penee s aned mathwmatics undergira these efforts.
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That the Community Colleges are already faced with temptations is
Ateaten i the minutes of at least one meetinye of the Council of Com-
munftv Collepe Presidents when the most discussed ftem of the agenda
was the transfer ability of technical arts graduates to upper division
work, c¢ither tor a Bachelor of Scicence degree or fot a Bachelor of
Technology degree.  Subsequently, we even held a special meeting with
representatives of the University's Capitol Campus to make sure that we
were not missing any tricks in the preparation of technology students
in enginecring and business fields who might want to transfer there.

It i4 important that we try to keep a number of options open for the
students who enroll in our technological curricula, that we keep an educa-
tional ladder open to them, and that we endeavor, wherever possible,
to steer our students into employment which offers a promising career
ladder., The Community Colleges, with the great variety of courses
available on their “smorgasbord", are in a good position to do just this.
The danger lies in stressing one option--transfer to a baccalaureate
fnstitution--to the exclusion of options that would lead large numbers
of students in the e¢ngineering technologies directly into employment at
the end of their Community College studies.

We have concluded that, if we are to do our job well, we need to
know a great deal more about the needs of industry for engineering sup-
port personnel; the manner in which such personnel are now utilized; the
manner in which they might most effectively be used; the types of careers
ladders which are available; and the most meaningful patterns of
collegiate preparation.

Through our local industrial advisory committees some of this infor-
mation can be marshalled, but an overview is needed if we are to fulfill
our mission. The Council of Community College Presidents is collaborat-
ing with Educational Projects, Incorporated in an attempt to fund a major
study which would:

(1) Develop methods and procedures for identifying and
quantifying the several levels of technical personnel
needed in the various public and private enterprises of
the Ccmmonwealth.

(2) Establish the types and general format and content of
educational programs needed to meet the personnel
requirements which are ascertained; and

(1) Develop programs to insure maximum understanding by
employers of the capacities of the several levels of
technical personnel and to insure their most effective
utilization,
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Business uriented Oceupational Education
Ihe range of offerings and the vurullmeuts iuw our Pennsylvania
Community Colleges in the field of business administration would suggest,

on a first glance, that quantitatively, at least, we are in a position
to make an immediate major contribution to the pool of skilled manpower.
The second glance, however, indicates that a considerable majority of
the graduates in the business technologies are not entering employment
but are moving on to the baccalaureate institutions. Opportunities for
transfer to a variety of Colleges and Universities are excellent.

There are unique contributions which the Community Colleges can
make to education for business careers at several levels because of their
location with respect to potential places of employment for full-time
students who wish to work part-time, either on their own or within a
structured program of Cooperative Education, or for full-time employees
who wish to study part-time, Strong programs of general studies and
strong departments of computer science provide an appropriate complement
to the specialized business courses. I should note, parenthetically,
that in one particular area--the secretarial sciences--we find that
potential employers are all too ready to pluck the fruit off the dne
before it is fully ripe. The job opportunities for secretarial students
are so good that many are tempted to leave their studies at the end of
the first year.

Education for liuman Service Occupations

If 1 say very little regarding the role of the Community Colleges
in business education, it is not because that field is less important or
promising, but because its potentialities are so obvious. What 1 should
like to stress are the areas in which there is the least competition
from other established institutions and a maximum challenge to the
Community Colleges, namely, the fields of human service and allied health
and medical service. '

In the summer of 1967, Community College of Philadelphia, with the
help of & grant from the Sears-Roebuck Foundation, conducted a survey of
needs for two-year educational programs to prepare persons for ultimate
enployment in a growing number and variety of public, quasi-public, and
private agencies and offices concerned with the provision of services
by people to people.

We found clear evidence that the supply of human service parapro-
fessionals was falling far short of the demands in the fields of educa-
tion, recreation, law enforcement, and in the many facets of social wel-
fare. The rauge of requirements for jobs to be filled was such that we
could envisage a variety of experimental programs offering different
degrees of training to match the manpower supply with the demands for
workers it the human service occupations. These programs included
continuiny education courses and certificate siiort course programs to
vasr e, rraony already employed full-time: two-year work-study programs

D
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Lo aucment tace self=welection” process in human service occupations;
A tast WCAE Oratram. et conistracted that they would enable students to
Ve felay access to aldaer levels ol protessicnal accereditation, efther
by furtlier part-time studvy or by full-time study.

MOGGP, we iave created a bivision of Social and Behavioral
Sclences and human Service Careers witleh houses the teaching personnel
in the Jdisciplines of the social and behavioral sciences and the
personnel wao teacn the  applications' courses for human service
occupat ions,  While these two types of personnel can work effectively
in double harness, each reinforcing the other, the real find is the
tedciier wao s well prounded and properly credentialed in his discipline
and wiv has had pood field experience as a professional, As a
colleaiate institution in a city filled with a great variety of public,
quasi-public, and private agencies and offices concerned with the dis-
pensing of human services, we have been able to attract, as full-time
tedeners, persons who can double in brass and who are competent to teach
both in the "pure' subject fields and in "applications" subjects. Where
totul enrolluents Jdu not yet provide enough students to require multiple
sections of certain subjects, it is both feasible ana possible, because
of our location, to obtain qualified professional personnel ac part-time
fnstructors. Tihere is also some advantage in having links with a
variety of agencivs in the personus of such part-time instructors. The
agencies can extend and complement the College's instructional programs
by providing the “practicum" essential to the adequate preparation of
paraprofessionals in the human service area.

dhite I could cite a long list of current Pennsylvania Coummunity
Collewe offerinps in tue human services fields, ranging from the prepara-
tion of nursery school aides to the improvement of the lot and capacities
of our law enforcement officers--whose life even Gilbert and Sullivan
conceded “is not a happy one''--1 shall mention only two projects of
Community Collepe of Philadelphia which {llustrate types of service which
tie Community Colleges can render in the human service field.

Nur market survey of requirements for human services personacl
fdentified an urgent necd for paraprofessional personnel who could serve
as assistants in the field of Mental Health work. With the help of an
Advisory Coumittee composed of leading professionals in Philadelphiz's
public and private agencies, we were able tou develop a two-year curri-
culum leauins to the AJA.S. degree., In addition to their studies in
peneral studfes and in suen fields as the behavioral sciences, group
dynamics, and psychopativlogy, students have practical field work
vxperience in a vrioty of settings, including psychiatric hospitals,
community rental fwealth centers, facilities for pereatric patients,
and caildren’s service. They learn interview techniques, inter-personal
relatiouship s:ills, and importantly, staff tearmwork., Their ultimate
eoployaent oppirtunities will be found in such areas as activity therapy,
indiviiaal ¢ounselineg, sroup and community work, and liaison work among
agencies and the constituencies they serve.,
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reder il tundine was vbtained through the National Institute of
vental Healtn asd risur aiee of support of sore students durine the
pricticum was abtained fromaeertain of the avencles. A total of 57
students were enrolled fo september, 1968 and 51 in September, 1969,

Tue svcotd project--essentially a continuing education course--
was aaotiler ol-product of our market survev of needs for better quali-
fied wad aore effective human service persouncl. Having identified a
necd, we worked closcely with the Department of Licenses and Inspections
of the City of Philadelpnia in Jdesipning an intensive three-week program
which would pive members of the field staff of the Department a greater
awareness of the larser political, social, and psychalogical issues
fmplicit in tueir daily assignments. The course was intended to give
them a better understanding of their ability, through a new approach to
tiweir work, to minimize tue antagonism toward the City of persons
aftfected by code enforcements, to assist citizens to practical solutions
of their problems, and to achieve the desired community goals of
improved housing, cleaner environment, and responsible citizenship. But
simply, our objective was to "humanize" code enforcement and inspection.

As of this date 30 Jepartment of Licenses and Inspections employ-
ces, in successive groups of 19, ilave taken tliree weeks - 90 hours - of
{ntensive fustruction at the Collepe. Another 150 will move through
the program in tie months ahead. The Collepe's experience with this one
depa.tment of the City was led to promising Jdiscussions with the Police
epartment, tue Regional Post Office, and other public agencies in the
firlds of housing, planning, and urban redevelopment.

tducation for i.ealth and Medical Service Occupations

There remains a special cluster of human services which can be
{dentified with the nealth needs of numan beings. Here we are concerned
with paramedical personnel--or if you prefer, allied health and allied
medical persounel. The list of the speclalized support personnel needed
{ncreases with each forward step in medical science. Ye can identify
and quantify the need for personnel needed in various categories by con-
ducting tue usual run-of-the mill market survey, but there is reason to
believe that tie role which the two-year post-secondary graduates can
play is not yet fully revealed. The usual market surveys assess needs
for personnel in terms of the structure of medical services which now
exiscs. [f we were to undertake a systems analysis of needs and defined
what it i{s we want ani are prepared to pay for, we would certainly come
up with an vatirely different pictute uf the requirements for personnel.
Conceivably we would, in the long run, render a much greater medical
and uealth service for large numbers of persons, and at a lower unit
cost, thin we do now. It is not the function of the paraprofessional to
replace tue professionals, but to complement them in such a way that the
professi il «an accomplish more, at a higher level of service, than
they oW oin,

LA}
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o Literalure speaks more eften now o Chealth dellvery systems,”
i teel taat the Community Golieres have a unigue role to plav--because
Ot wiat, wiere and why they are--not only in tie educational preparation
of paraprofessionals, but in tae development of tiw new "systems” and
new patterns of collaboration among the educational and health service
institutions, A4 1 step fn this direetlion, and with the help of a
vitle | ocrant, C.C.P. s currently cnrapged in a feasibllity study of
the mcans of developine Allied iHealth Serevices fraining Consortiums
dusioned to increase the effectivenvss of training of allied health
persomel In specific fields and to provide a better product for the
output of money,

Challenge of tie “Empty Nesters'

svciause ot our locations with respect to the concentrations of
populatioia, amd because we are a commuters® college we are able to
draw into edocational programs which prepare for employment in the human
aervice aml wealth service areas not only the voung people fresh out of
adan school, but thelr parents, particularly mothers who are "eapty
nesters. ' A\ good casce can be made for giving priority in admissions to
voung peuple, but we know from experience that over 907 of the young
fadiv. wno enter evmplovoent after eraduation from two-year colleges
will =marre within a few vears. Whether they will remain in employment
1f2er ~arriage Jdepends on a numoer of circumstances, a very important
ane seine children.,  There does come a time, however, when children are
eut frem ander foot and women can eltier return to employment in a
accupat fon for wiien tiaey were originally preparsd or can be prepared
for emplovment in a new field on a full-time or part-time basis. The
“enpty nesters” constitute a stable additfon to the working force and a
sronising market for Community College services.

Tae Community Collepe hias a special role to play in the education
of “empty nesters” because of its accessibility, seopraphically,
finacelally, md at terms of the blours of the day in which we offer our
prosrams.  Je find, for example, that we have operncd a whole new market
fur nursine program applicants because it is not necessary for the stu-
dents to case up residence iu a hospital nursing school dormitory.
Furtaerzore, the progran can be successfully compieted in two-years., A
aracuite fron g nursiae progar at the aze of 35 has from 25 to 3 pro-
Juctive years of scrvice abwad ia iwer coosen ficld.

Al CoUuPo we draw no distinction between day and eveninpg or repular
terro and sirmer. Je have one prograr willeh is extended throughout tie
day from 0 AL peil 1) PUM, and throushout the year, The same accessi-
Sility that ma v a Comrunity Collepe appealing to an "empty-nester"
appuals to the emploved male who aspires to make a shift from one
voccupational area to another or to prepare himself for a higher level
of competence in tiae field in which he is currently employed, either by
pursuing a repular course of study or by taking continuing education
courses.
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Ihe dours of some of our tracitional collepes are open tu the top
v, of tue hinh school sraduating classes. The Joors of the Community
Colleaes are vpen at least to the top 603, and often to the top 1U0Z,
tome applicants have not mastered the basic touvls which they will need
to undertake successfully the job of furtiaer education and taey con-
stitute 4 speciual vducational challenge. There are many ways in which
they can be heiped to a higher level of performance. They can be
offered smaller bites, part-time proprams rather than full-time programs;
they can be offered special courses which will sharpen their skills in
lanpguaxe and numbers; they can be taupht in special sett ings--develop=
mental education we call it--in which we employ some of the new techni-
ques of lastruction,

We have found that the key to success in these educational efforts
{s motivation and that motivation is strengthened when there is some
relevance of the subject matter taught to the lives and aspirations of
the student. Uccupational education is, {ndeed, relevant. Coupled with
employment opportunities while the student is still in College, occupa-
tion oriented education can sometimes turn the students on when all else
falls.

How Can the Community Colleges o More?

The Community Colleges of Pennsylvania are off to a flving start,
but there are a wumber of taings that must be done if they are to reach
their full potential in the field of post-secondary occupat ional educa-
tion,

Considering tiie needs of the State as a whole, we must complete the
network of Community Colleges. There are now twelve and one operates
three campuses. Others will eventually be multi-campus operation, One
of the studies conductud fur the State Board of Education {dentified 20
possible locations for Community Colleges.

The Community Collegu Enabling Legislation must be improved and
brought up to date in terms of current financial realities. The law of
1963 established a pattern of funding which has proven to be a straight-
jacket for development of new tecimological curricula and the intro-
duction of comparatively high cost remedial and developmental programs.
The present ceiling of $1,000 in terms of which the State calculates
its participation in the funding of the Community College operating costs
must be raised. Another fnequitable--and in terms of federal lepislation,
{1legal--aspcct of the enabling legislation is a provision which permits
the State and the local sponsor each to recapture half of any monies that
are obtained from federal sources--this despite the fact that federal
funds for such programs as those in the vocational-technical area are
provided to supplement, not replace, local monies.
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gecosnizing that one of the reasons students elect two-vear college-
parallel curricula in prefercence to two-year occupational curricula is
the possivitity of g four-veas Jdeferment of military service, we must
fmprove vut sclective service laws--or improve the world circumstances
witlch necessitate drafts in the first place--in order to increase the
appeal ot occeupational education,

de must clarify the roles wanicih paraprofessional personnel in all
occupational fields can play and define better the carceer ladders which
dare open to tiwm. Sone progress is being made in the civil service
classifications, but the real clarification will come when the employers
of paruprofessions recognize fully the roles which two-year graduates
can play.

we must clarify the respective roles to be played by the Community
Calleses and tiae many other post-secondary institutions concerned with
vccupiat fonal education. Jhile I doubt whether it will be possible,
vecause of tneir essentfally different educational philosophies and
approacies, for the Community Colleges and the Vocational-Technical
Schiools tu aoccupy the same premises, tnere are areas of articulation
and couperation whicih can be mutually beneficial.

We must strive to bring nigh school teachers, counselors, parents,
and young people to a better understanding of the sienificance of occupa-
tional education at the post high school level. That education need not
be terminal. Indeed, our host today, the Pennsylvania State University
has, by introducing baccalaurcate programs in a wide range of tech-
nologies, provided a unique opportunity for graduates of A.A.S. programs
to continue their studies either immediately upon graduation or after
a period of employment. However, it i{s important that the occupation-
oriented curriculum and the A.A.S. degree enjoy respect for their
intrinsic merits.

1 don't know whether the contemporary Baccalaureate Syndrome and
the Sheepskin Psychosis are medical, educational, or cultural phenomena
but I duo know tiey exist and that they affect negatively our efforts in
the field of occupational education. These phenomena are mirrored in
tue attitudes of our Community College teachers and in the aspirations
of our applicants for admission. We Jdo our best at C.C.P. to preach the
true gospel, but the total immersion of our faculty (drawn largely from
non-Community Collepe sources) in, and conversion to, the philosophy and
goals of the comprehensive Community Collepe has not been instantaneous.
If forced to confess, I would have to admit that my own conversion to
the truth came like Saul's conversion on the road to Damascus, in a blind-
ing light. As a product of American liberal education ! had, before
salvation, Jone my snare of needling of the Community College concept.

-l




38

We nave some evidence of progress in missionary efforts and pro-
selytizin, at C.C.P. While pockets of articulate resistance to the
concept of a2 comprehensive college still remain, there is reassuring
evidence that there is, overall, a better understanding and acceptance
of what C.C.P. is and where it is headed than we had during our early
years of operatiom.

The 'pockets of articulate resistance" to the concept of the com-
prehensive Community College do, on occasion, stimulate the interest of,
and enlist as allies, equally articulate students. At the end of the
Spring Term, 1968/69, feature stories and lead editorials in the College
newspaper posed the question "Community Vocational Tech?" and drew
invidious comparisons between a "broad, liberal education” and a "narrow
technical education."” This year's editorial staff, encouraged bty the
liberal artists--and artful liberalists--of our faculty have picked up
the cudgel again. But perhaps this is in the best academic tradition.

The Perennial Question

Over the ages teachers and scholars have disputed among themselves--
and they dispute still--the question propounded by Aristotle: "Whether
to instruct a child in what will be useful to him, or in what tends to
virtue, or in what is excellent.”" It is hardly likely that the issue
will, in the near future, be resolved to the point where it ceases to
stimulate academic adrenalin. The comprehensive Community College is
predicated on the assumption that learning to live fully (i.e., being
liberally educated) and learning to make a living are not mutually
exclusive processes but are, indeed, opposite faces of the same coin.
This is most apparent when the coin is standing on edge. Unhappily too
many of us prefer to place the coin flat on the table, with our favorite
side up.

low easy it is to forget that the now traditional "liberal arts"
curriculum was originally a "trade" course designed to prepare a fairly
small percentage of our population for careers in the ministry, law,
and vducation. In a society which has been revolutionized by modern
science and technology, a host of new and challenging careers has
emerped. 1t i3 the task of the Community College to explore, and to
blaze fur large numbers of students, paths to these careers. The require-
ments of technological curricula wiich take their themes from our
modern, urbau, industrial society are no less exacting, and no less
broadening, than those of a traditional liberal arts curriculum., Further-
more, tiie relevance of these curricula to societal needs helps to 'turn
on" larpe numbers of students in a way that is very reassuring.

Ti+ tommunity Colleges of Pennsylvania have a mandate for community
Servie: witicn we must fulfill in order to be worthy of our title. They
must i responsive to community needs. Indeed, at times, they must
anticipate nveds and develop the means of meeting them cven before they
2ty Wawe become fully articulated by the community at large.

4
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dur fiest creat vontemporary chillenge {5 not te prepare a small
nutwer ol persans tor 1 selected aurber of traditional ovecupations but
Lee DTepar Tafye ™ el 20 terscate o siteadit by bacerestng namber ot
career opportutittics, at toe same tise giviae them inslpghts into them-
solves and tae society of whidel thes are meabors,

The second ereat challenve, nd one to which the Community Collepes
carnest ly endeavor to respond, is to excite in students suchi a deprec
ot dntellectual curfosity and capacity for seif-education as will insure
Liwwir abllity to reorient themsclves, should it ever become necessary,
in a dynamtc soctety,

Since cnuanse, like Jdeatn and taxes, is one of the few certalnties
of life, the Communlty Colleges have their work cut out for them.
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Post-Secondary Occupational Lducation and the
Pennsylvania Master Plan for Higher sducation

Louis w. Bender
Assistant Commissioner of lligher kducation
Lommonwealth of Pennsylvania

It is 4 pleasure to meet with you during this conference when yvou,
who will be primarily responsible for the future direction of post-
secondary occupational education, examinec issues and Jevelopments as
presented throughout the session today. The developments in the
Commonwealth of Pennsylvania must be our first concern, yet we can gain
much insight by studying the national picture described by Lou Fibel.

when Dr. Gillie invited me to discuss the Master Plan and its
implications for post-secondary occupational education, I did not
realize how difficult the assignment would be. In fact, I feel a little
bit like the young lady who, when driving west this past summer on a
hot humid day, found herself in an awkward situation. She was driving
along, bothered by the heat and humidity, when she noticed of f in a
secluded spot, a most invitinp lake. She left the main highwav and
drove to the secluded lakeside. Following a thorough visual search of
the lakeside, she concluded that there was no one about, and, thus,
ducided to partake of tie joys and coolness of the water, even thoush
she did not have the benefit of a bathiny suit. Sometime later, she
looked up tu discover that on the shore between her and her clothing
stood a man., Siwe tricd to be as hidden as possible, but then realized
that he stoond observing her., Finally, she called to him and asked if
he would leave in order for her to leave tie water and zet dressed,
de said nothing and rermained standing there. Shie then explained her
dilerma and appualed to him as a geotlemen to leave, but he said nothiny
and continued to stand there., Finally, after berating aim, she looked
into t.ae water and saw a wash tub, Picking up the tub and holdiaw it
as 4 shicld, she advanced toward the man and vxplained in anger, "o yon
know wnat 1 tiiink?" He replied, "Yes, vou think there is a botton in
titat tubl”

It secms to me that [ have been asked to deal with a wash tub that has
no bottom,

bocument or Process
Jaen we aere discuss the Master Plan, |1 believe we often are misled

by what it is, particularly when we hear tiiose who argue that there is
no “aster Plan or that it uever hau sienificance beyond its adopticn by
the otute soard of kducatien, Nthers argue as vehement ly that the ‘laster
Plan eaists and has been implemented to a preat extent. I would call
your atrention to the crror of such devate for it implies that the Master
Plan is 4 .ocunent onlv. And 1 oam sare tat many here today are expect-

v omooto et Line amplications, tivwe schedules, and conteat of a docurent
whie.. wal. . icceed the present one.
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The most {mportaut implication of the Master Plan, I believe, is
the fact that process rather than document is the true nature of the
Master Flan. Not only will the general pood nealth of idgher education
be ¢nhanced through the person-to-person contacts of the Task Force
Jdeliberatfons, but more importantly Pennsylvania, is the same manner
as we can fdertify across the natiun in other states, has undertaken
the on-going process of planning, evaluation, and priority determination.

The most significant implication, then, I would call to your
attention and urge your full commitment, is the fact that the Master
Plan is a process. This process stould provide for the written word
and for action which will give dignity and status to all forms of
education and training, as well as career activities. It has been clearly
and Jdccurately stated today that a major deterent to an educated man-
power is the social value system which makes second-class citizens of
those who would pursue post-secondary occupational education leading
to carvers requiring manual skills and dexterities, as well as theoreti-
cal and analytical abilities.

Wwe in the educational community, as well as leaders in labor,
management, and development, must contribute to the process of bringing
John ). Public to understand that many satisfying productive and reward-
ing careers can be achieved through short-term and two-year post-
secondary occupational programs and that our educational system is mov-
ing toward provision for preparation at career-ladder levels. We are
moving toward the age of education as a life-long activity and I would
caution everyone here today to give appropriate consideration to con-
tinuing education when you meet in your discussion groups.

We realize that there is more to post-secondary education than
merely that which would be described as the liberal education. We
have passed from the age of education of an elite and the Master Plan
as a process through the participation of all of us should provide a
significant influence in achieving equalization of opportunity, as
provided in our Bill of Rights.

In order to appropriately relate the Master Plan for Higher Educa-
tion to our deliberations, I shall attempt to paint with brush strokes
the background picture of the legal and philosophical foundations of
the present Master Plan and then fill in the picture in more delicate
brush strokes the present effort of the State Board of Education to
review the Master Plan and to further the orderly development of all
nipher education enterprise over the next 5 or 10 years.

Legal and Philosophical Foundations

In 1963 the General Assembly created the new State board of Education
bv Act 9. This single Board for all education represented a signi-
ficant Jdeparture from the usual pattern of governance in other staces
where separate boards for basic and higher education typically would vie
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for their share of state moneys. The philosophy inherent in the single
Board is obvious but necessarily involves many diverse and complex pro-
blems for each of the various levels and segments of education for
unique characteristics requiring considerable study and attention.

All of you know, Act 94 provided for two separate Councils within
the State Board of Education and made up from its members which would
concentrate on problems and development of education in either basic
or hipher education. Amony the variety of challenges confronting the
new State Board of kducation was a provision in the law calling upon the
new State Board to achieve school district reorganization. Another
legal mandate called for the development of a !Master Plan for Higher
Education.

Nature of the Master Plan

The State Board of Education commissioned a number of studies by
outside consultant firms on different levels or aspects of higher educa-
tion preparatory to the development of the Master Plan. [ am sure most
of you here are aware of the McGrath Report on "Organization of State
Colleges within the Commonwealth of Pennsylvania”, the Fields Repo:t on
“Community Colleges in Pennsylvania", the Academy Report for educational
development on "Elements of a Master Plan for lligher Education in
Pennsylvania", and the Daulwalder Report on "Vocational Education”. The
Master Plan is described as a living document in the preface for the
State Board of Education views it as merely a stage of development in
higher education or bettei described as long-range goals with suggested
guidelines for achieving those goals. The State Board called for con-
tinuous updating and revision as circumstances required, as well as an
indepth review at intervals of not more than 4 years. Since the Master
Plan provides a statement of goals for use in establishing priorities
at the state level, it would seem appropriate now for us to examine some
of the strategy and philosophy inherent in the present Plan,

Strategy within the Master Plan

1. Chaos to Order

It has been said that higher education in the Commonwealth
has developed in a chaotic and unorderly manner over the
years. Individual institutions were established and devel-
oped with little benefit of information or support of the
state. Undesirable competition frequently resulted within
over lapping service areas cr in the halls of the General
Assembly which evolved a tost unusual pattern of financial
aid granted to a portion of Pennsylvania's 120 private
institutions. These grants were seldom based on rationale
other than the legislative muscle which the college or
university could demonstrate through a lobbying process.
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[t is obvious, then, that an immediate strateny of the
hister Plan was to deston an vrganizational structure for
the orderly development of Lisher educitfon <ith partiealar
CEpias i en those fnstitations receiving state noneys, All
ot you are familiar with the Commonwealeh's system outlined
in the Master Plan which provides for the 3 sepments of
community colleges, tae state-owned fustitutions, and
vommonwenlth universitfes. It called for the coordination
ol the institutions within each segment and coordination
among the seements, 1 will come back to this point later.

The next strategy confronting the State Board was to pro-
vide a4 means of supplanting the existent pattern of Jdirect
afd to some private institutions with a rational system

of wisistance which would serve the Commonwealth best
while preserving the strength and viability of the private
vollepes md universities., It did this through recommend-
ini a phasing out of aid to private institutions, but

with o concurrent initiation of a doctoral support pro-
uram and a4 professorial incentive program of aid and
assistance, [t was calculated that these 2 new programs
would provide essentially the same degree of financial
support to those institutions which had been receiving state
moncy but at the same time would foster or strengthen
graduate programs where some of our greatest technical
4nd scientific manpower needs are most acute, All of us
are aware of the Pennsylvania Migher EJucation Assistance
Agency - PHEAA - which was called for in the faster Plan
on the stratery that scholarship and loan awards to students
would gerve the dual purpose of assuring free choice
of qualified students to attend the higher tuition private
colleges and universities, as well as to provide support
for the private collepes and universities.

2. voordination

A stenificant strategy within the Master Plan was that of
coordination within higher education in Pennsylvania. The
‘ster Plan called for the creation of an 0ffice of Higher
iducation with a Commiss{oner who has come to play a major
rale fn achfevine such coordination. Pennsylvania {s one

of the few states in the nation that has a single State Board
af Lducatfon and we now have a single Department of Educa-
tion, hut with appropriate provision to serve basic and
nisier education.,

ihe Haster Plan called for coordinatiug councils to be
tormed amony tihe 3 segments within the Commonwealth system
dnd @ Lialson Conmittee between the private institutions
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and the State Board of Education. The final illustra-
tion of the coordination strategy within the Master Plan
was provision for budgetary reviews and the development
of a formula approach to operating budgets for the
several segments.

The Master Plan Review Project

Nov we are in the midst of an in-depth review of the present Maat 'r
Plan. As most of you know, we have organized 7 Task Forces which are
conducting investigations into specific issues. These include: Phil-
osophy and Governance of the Commonwealth System: Branch Campuses,
Junior Colleges and Community Colleges - Present and Future: Private
Higher Education; Mission Coordination and Accountability; Programs
to Equalize liigher Education Opportunity: and Cont inuing Edv.cation.

Task Force #1 has been reviewing the pattern of governance proposed
in the Master Plan which called for 3 segments of institutions pri-
marily supported by State funds. The 3 were the Community College
segment, the State College segment, and the Commonwealth University
segment. The latter is composed of Penn State, Pitt, and Temple. It
i{s interesting to note, however, that originally the "Commonwealth's
System" was to advise the public institutions since the State Board of
Education felt it necessary to move toward an orderly development of
state-level coordination on a voluntary basis. It would appear that
Task Force #1 and Task Force #3 now feel that public and independent
institutions should be viewed under a single integrated system.

Task Force #2 was established in an effort to resolve the long
standing conflict between brench campuses and community colleges where
some communities have contributed to the support of higher education
to serve their local constituency, while other communities have
deliberately sought to avoid local taxation for the same avowed purpose.
This Task Force has studied statistical data related to the operation
of the two types of institutions, as well as formulas for assessing
appropriate services from each which might serve at the local level.
It will be helpful if those of you who have particular concerns or
views which would be helpful to Task Force #2 to communicate it to the
Chairman or to one of the members.

Task Force #3 op private higher education was one of the obvious
concerns of the State Board for any review of the Master Plan. The
original Plan had not given comparable attention to the independent
gector as it had to the public sector. This is understandable when
we recognize that the State Board of Education was charged by the
Legislature in a climate of concern over the amount and method of
Jistribution of state funds. Task Force #3 has proceeded rapidly in
its analysis of problems confronting the independent sector. I would
call your attention to the fact that a member of this Task Force
represents the proprietary schools of the Commonwealth which were

'3



45

recently recopnized by the State Board when it passed regulations for a
new type of associate degree for specialized occupational programs over
two vears' duration.

Task Force ¢4 was originally titled "Mission Assignment"”. The con-
notation of assipnment offended many; hence, the new title became
Mission Coordination and Accountability”. The original Master Plan
called for roles and responsibilities of the different segments of higher
education to meet the needs of the Commonwealth. Task Force #4 has
been examining the approach and procedures which might be considered to
achieve this goal. It appears clear that some systematic approach for
determining Commonwealth needs must be developed and 1 would suggest that
you read the Arnold Report on "Vocational, Technical, and Continuing
Education” which outlines a systems approach pertinent to post~secondary
occupational education and, perhaps, indicative of what might be pro-
posed by Task Force #4.

Task Force £5 was renamed "Programs to Equalize Higher Education
Opportunity” after criticism of the original title focused on the term
"disadvantaged”. This group delimited its study to concentrate on pro-
Rrams for the Black disadvantaged initially before it moved to the other
groups and types of disadvantaged, as far as higher education opportunity
is concerned.

The original Master Plan did not include any study or a statement
on continuing education. As a result, Task Force #6 is, in a sense,
pioneering. It will not only inventory present program, but will attempt
to design a strategy for continuing education throughout the Common-
wealth and encompassing the various agencies and institutions which
would be involved in this enterprise. Again, I would urge all of you
present to become an active participant in this activity by communicat-
ing your observations or recommendations. Post-secondary occupational
education must be a continuing education for life if our citizens are
to enjoy the best advantages of changes in technology and society.

The final Task Force has not yet become operative. Task Force #7
will deal with finance, but will become most active when the other Task
Forces have made their reports.

Implications

It would be impossible to predict the subssantive recommendations
and over-all strategy of the successor Master Plan which is scheduled
for completion in 1970. The reports of the Task Forces will need to be
examined by the State Board and then a preliminary draft of the new Plan
will be written by an Editorial Committee. This draft will probably be
circulated in ord.r for interested institutions, agencies, and indivi-
duals to make known their reactions before a final draft is prepared. I
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believe, however, that it is pussible for us to envision a number of
implications for consideration bv you leaders in the field of post-
secondary occupational education. 1 shall attempt to enumerate 6 of them.

First, it seems apparent that the very existence of the Master Plan
will bring gpreater coordination to all hipher education activities.
Institutions will certainly be expected to relate their plans and ambit-
ions to the existing proprams and services in their area. The Office of
Higher Education will continue to play a significant part in over-all
coordination for purposes of state planning. We can anticipate con-
ferences 'of this nature and councils to be important elements of coord-
ination where deans or department heads in occupational education can
get together to discuss curriculum development, program design, etc.

Secondly, I believe, is what I would describe as a stage of activity
wiich would naturally follow the coordination stage called for in the
faster Plan. This second stage will be for central planning and develop-
ment. Pennsylvania has not had adequate provision for long-range plann-
ing at the state level which could be helpful to institutions nor to
the Legisluture when establishing its priorities. We can expect this
stage to be significant for post-secondary occupational education since
manpower studies or analysis of technical development, which are con-
ducted periodically at the state level with the cooperation of appro-
priate collepes and universities, will enable you to assess the nature
and degree of programs your own institution might realistically anticipate.

The third implication is an outgrowth of the stage of planning and
development 1 have just outlined. 1¢ is the systematic approach which
will need to be developed at the state level which will provide assess-
ment of needs of our society which institutions should accormmodate.
Again, 1 would call your attention to the recent report entitled
"Vocational, Technical, and Continuine Iducation in Pennsylvania” and
popularly known as the Arnold Report which outlines a systems approach
for use in occupational education program planning. 1t is my belief
that we will find the evolution of some similar system whereby continu-
ing input of circumstances, developments, and requirements, particularly
in the manpower fields, will provide a wealth of data which can be used
for planning at the local level.

Ihe fourth implication, 1 believe, represents the natural pro-
gression of all levels of occupational education from basic throuvgh
higher which will need to be taken into account when establishing state-
wide priorities. We know that program planning and budget system (PPBS)
{s beiny developed for application in administering our state govern—
ment. This approach will have been achieved to a great extent by the
systems approach to plauning and development I have just outlined.
llowever, we nced to view all levels of education in this planning process
so that our area vocational schools and the proprietary schools are
included in planning, since many of their programs, while not of associate
depree level, will repruesent a sienificant output of manpower. Further-
o, rany of tieir studeats will be turnine to associate derrce
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institutions for further education and training. Hence, I believe a
greater recognition of area vorational schools and proprietary schools
will result so that a type of continuum of all levels of post-secondary
non-degree through graduate school can be envisioned.

In this regard, I believe we will see greater emphasis on contin-
uing education which should be of particular concern to you leaders of
post-secondary occupational education. Task Force #6 is studying this
important area of education which has been willfully neglected in the
past. It would seem that continuing education will become a8 watter for
policy consideration at many of our institutions and you may well wish
to discuss this in your discussion groups.

Finally, I would call your attention to the 6th implication which
is the future pattern of planning by the State Board of Education. We
may well find that the Board will adopt a policy of quadrennial review
and restatement of the Master Plan with annual ad hoc studies conducted
during the years between. This pattern has developed rather consistently
in some of the other leading states such as New York and Illinois. I
believe it is significant for you because of the leadership opportunities
you will have to identify issues or problems for such annual studies.
For example, we may find an in-depth study should be made in the health-
related fields or a manpcwer-demands study for graduate programs or
we may find a study in the development of technologies requiring
asgsociate-degree-level-training personnel to be of higher priority. I
suspect that a planning and development arm of the 0ffice of Higher
Education will work coopératively with the institutions and with other
agencies on some of these studies. For others, we can expect contractual
arrangements between the State Board of Education and for non-governmental
agencies such as the Center for Higher Education here at Penn State or
even, perhaps, some of the individual consulting firms.

You, the leaders and planners for post-secondary occupational
education, should make known your coacerns and should begin by working
together cooperatively and then vigorously participating in the develop-
ment of the state programs and activities.
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Intraduction: Stratewies for Resolving Selected
Student Related Problems

Jilmot F. oliver, vean of Instruction
Community Collepe of Lelaware County

The community collegse bas emerged as the people's college in much
the same manner as the public high scliool emerved to provide universal
secvondary education at the close of the last century.

It promises a post-secondary opportunity for all the children of
all the peuple. This promise has been a most difficult one to keep
biecause of the diverse backgrounds of those secking entrance throuph
tiie “Open Door”., Many of those secking entrance belfieve that the only
road to the cood life Is via the four year baccalaureate degree program.
Aspirations und capabilities are often found to be incompatible and
the open door soon becomes a revolviny door,

John Gardner, former Secretary of lealth, Lducatfon and Welfare
cxpressed ids concern for this problem in this manner:

"That society that scorns excellence in plumbling because plumbing
is 2 humble activity, and tolerates siaddiness in nhilosopity because
it {5 an exhalted activity will have neither pood plumbing or pood
pullosopity. Nelther jts pipes nor its theories will hold water.”

[his 1s the problem that will be attacked by the paunelists during
tie next two days.

Toe panelists will attempt to outline stratepies that have proved
successful in resolving tie many problems which confront the comprehen-
sive community coll.pe during this decade of dynamic change. Tie panel-
ists wito will be making presentatlions this morning come from diverse
backgrounds and bring many years of successful experience in tuelr
individual flelds. ULr. Hartley Joimston, Jean of Instruction at the
Community Collere of Beaver County has a rather unique background. He
was an electronic technician while in the service, did his underpraduate
work in music and has spent many years as a professional musician., In
addition to this, he has a pllot's license and spends a esreat deal of
his rather limited spare time flying. OUr. Johnston is particularly well
qualified to speak on the problems related to Successful Stratepies in
Student Recruitment. His is one of the few new community colleges
started in the last three years that can boast a iarger enrollment in the
technical-career programs than in the college transfer programs. low
one goes about accomplishing this rather difficult feat will be the topic
of Dr. Joinston's presentation.
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Mr. Lugene Ventura, our secohd gpeaker, will discuss the role of
the Career Plannin, and Placement bircctor (n {nsuring a proper match
between the stedent and tie carcer opportunities available to him.

This match will be continued to the point where the student is properly
placed witihi an employer at graduation time. Mr. Ventura has spent many
years in several different institutions in the area of Career Planning
and P.acement. At the present time he occupies the position of Director
of Career Planning and Placement on the South Campus of Allegheny
Community College.

Our last panelist, Mr. William R. Ferencz, is the Chairman of B&he
Business and Management Services Division, Harrisburg Area Community
College. He has more than 15 years of teaching experience in high
school aud community colleges. liis Cooperative Work Experience Programs
at Harrisburg Area Community College have been notably successful during
the past four years. Gle will consider the very important role that
Cuoperative Work Experience Programs may play in broadening the educa-
tional opportunities available in all of the Technical - Career fields
in a community college.
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Successful Stratepies for Student
Recruitment, Planning, and Cooperative
Work bxperiences

$. ilartley Jolmston, vean of Instruction
Coixmunity Collere of deaver County

Introduction
Each year the cry is heard that vogational-technical jobs co unfilled

as unemployment is too hipgh., The number of hieh school Jdropouts con-

tinues to bother tiae conseience of political leaders and eaucators with

tecelings of uncasiness, Additfonally, there is the feeling that educa-

tion is tae answer to many of our social cvils and further tae feeling

and fact that mucihh of the education offered today is geared toward the

verbal, theorcetical and abstract kind of learnine associated with some-

thing looscly termed an "acadenic" program of studies. [lhe cry for

plumbers, clectricians, welders, draftsmen, stewaruesses and data pro-

cessing pursonnel s one which never scems to diminish. Jovs are walit-

ing for the well prepared man or wonan, food jobs in terms of opportu-

nities for advauncemeat, pay and personal fulfillment. Many schools and

collupes have been established in an atternt to bring toscther the

student - trainiag - ermployer triuangle walvch represent a solutiwn of

some of our problems. Yet, witis millions of dollars beius poured into

new institutions, particularly cormunity .olievpes, the result is often

a4 pruepounderance of liberal arts students e unfilled laboratories and

saops in the vocational subject areas.

The college wihlen I represent fs one wnich from its {nception has
maintained a ratio of students clearly in favor of vocational-technical
programs. Thls has not been by accident !t has been the result of care-
ful planning {n line with a vision of wha* a comprehensive two vear
collepe desipned to derve a particular co =unity should bu. A analysis
of tie fnstitution and its growth reveals four main elements which are
clearly definable and ire under continuon-: scrutiny in the collepe's
relation to its goal: publicity, faculty. cquipment, amd proosrims.

All are interdependent and complementary. iffort in one must be commun-
fcatued to ail nthers for maximam effective ess fn attracting students to
the college. Each of these clements nevd to be carefully examined.

Studeuts

Any discussion concerning recruftin: itudents would surely be incom-
plete without some word abuut those who arce potential students.

Automobile manufacturers research th.ir markets. Clothinpg stores
fidentify who will buy what. Cereal ads are aimed at an identified group
of persons. The potential market for voc.itional learning is too often
regarded as the intellectual leftovers or the high =chool dropouts. This

rv‘.v
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i 4 nevative approach to recruiticg students for anything. Individuals
who sicht redsonmiily be expected U aeter a vosat fonal-technlcal pro-
Ul Fepresest 4 cross section o tae community. Gy the nature of the
institutfon tuls muest be true.  These provrams can rauge trom highly
abstract ensineering curricula to complete "hands on™ courses. Abilities
ad Interest wlill vary as widely as the demands of the courses of study.

Jome comon characteristics are observavle among students and are
worthv of consideration in anv effourt to develop a successful recruit-
ing prugran. bLriefly, they are as follows:

1. Ape. The averase aee of all vocational-technical students
is nivher than tie averape age of all liberal arts students.

<o bLxperience. Students entering a particular vccational-
tecinical procram often have had experience in the field
betfore entry into college. This is important in consid-
ering faculty, equipment, and courses.

3. Selt indurstanding. Vocational-techmical students more
vften than not hnow why tiley are in college, what they want
to learn and what they will do upon leaving. They are not
always desiruvus of ovtaining a diploma or depree. Goals
may be much more immediate rather than long term.
Statistically, thev can look like collese dropouts because
they become employable in a relatively short time and may
not complete all reguirements for the degree or Jdiploma,
yet they will nave satisfied their reasons for entering
4 specific course.

4. Financial status. They attend a comrunity college vocational-
tecnnical program because it is relatively invxpensive
anu 18 close to hiome.

5. Academic background. Varied. Motivation plays a large
part in Jdeteraining the success of students in these
prosrams. Some subjective judgment on the part of
adnissions people as their desire to succeed, how real-
istically the student looks at his cnances for succesds
and itow relevant bis previous scholastic record is to
wadt he i3 hopeful of undertaking, is ecssential in
wuiding the vocational-technical propram applicant.

PuLlicity

A preat faculty, marvelous facilities and equipment, well conceived
programs, and a desire to provide technical education will be for
naugiit if the word does not zet out to the right people that these things
are available. Publicity then becomes vital in selling the college to
the public. [ts inportance, timing, location, and type for the best

ERIC
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results in technical areas are perhaps best understood by proprietary
institutions. That hish cost private vocational schools continue to
prusper and grow might be considered as an indictment when a community
college in close proximity cries that it is unable to fili its occu-
pational program classes., Publicity or "salesmanship" is the answer.

Publicity based on truth, good programs, fine faculty, and the
proper equipment and environment are the keys to the recruitment of
students. A program of publicity which is massive, varied, and com-
pelling, has proved to be the most effective method of recruitment.
Publicity can tahe several forms, all of which contribute to petting
in students. Among these are:

1. Word of Mouth. Tops in getting students to enroll in
vocational-technical programs is one student telling
another. This mecthod must start somewhere and your
fuculty is one of the best places to begin. As a
vocational program is conceived and before its actually
starts, the person(s) responsible for teaching the sub-
ject should be allowed time to establish an advisory
cummittee, get to know those persons responsible for
the employment of the future graduates, and where applic-
avle, the suppliers of equipment peculiar to that
o-cuypation. Word-of-mouth is particularly effective
in wccupational areas which do not usually require an
extensive background in reading.and printed media. Use
of faculty becomes particularly effective when they are
alven the chance to create their own program and are
responsible for its success.

2, brochures and Pamphlets. Well designed literature which
clearly states costs, content and the amount of time
involved can do much to arouse interest in a particular
course of studies. For maximum effectiveness these
need to be widely distributed, especially to those places
widch would likely employ the graduate described in the
literature. The potential student often knows something
about his career choice and is likely to look at liter-
ature which describes the college's offerings if he sees
it in familiar surroundingss.

}. Career Days and College Days. As yet, not much as been
sald about recruiting through high schools. This very
important source of students presents some unique con-
siderations for college recruitment programs in vocational-
technical areas. The characteristic of the vocational-
tecanical student of knowing wilat he wants nceds to be
. whsidered. This becomes evident when one looks at the
sccupational areas which are not difficult to fill, i.e.
LUsiness subjects, nursing, and a few others. In
issence, tiese students have been recruited for these

o'




53

pProwrarin without much effort on the part of the college.
Yot g redative s ate alre sy emploves inosany of

tucsie occnpations and there Ls a certuain amount of tra-
dition, security and respectability in nursing, secretarial
sclaitee, etes Tt is g relatively simple matter to work
threasn tiw ealdance personnel of the local hileh sciwol to
cacolr.ace students to o so from one learninge situation to
Aanotiicr aindbar oue at a college. e remote occeupational

BLorrtoe oF o Wil hoare nut oas Trespectable! or
et by e ety e redent o o entaredy gitterent ball
(R Y
vareer bave it very o : « ' aigh chool
Leaeaers voel tosetier wits tie el teavhers to talk

dbout what @5 available for tihe tulents.  Tue best con-
tact at the hiwu sciool level for suidine students into
collese occupational proyrams are those teachers who most
clearly understand what the occupation demands and what
its rewards can be. This implies that the careful cul-
tivation of key high school teachers by the college will
elp to get students into programs which have some
familiarity and appeal to high school students. A success-
ful career day at a high school must be the result of
careful planning by all college personnel responsible

for recruiting.

dews Media. Day to day contact with the public is best
maintained through the news media. Appeal to students
is most effective when it brings to light some known
personality or shows the acquisition of new equipment.
It cannot be over stressed that vocational-techinical
students are extremely aware of the relevancy of what
they are to learn. Newspapers, radio and TV can keep
them aware of what the college has to offer in the line
of faculty, facilities, and equipment.

A distinction between the "paid” and "unpaid"”
aspects of news must be made. For general college adver-
tising, a budget should be established and equitably
uistributed amony the news media of the area. Free
advertising {s there for the asking. A staff member
with a flair for writing news releases and a nose for
tews every day can keep the vocational-technical program
in the news. Plctures of new equipment, the employment
of faculty, awards received by students and faculty,
lists of students, and gifts from industry are welcomed
by news media, especially when presented in final form
for publication.
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Faculty

Of all tiwe elements windeh wo into the sucvessful recruitment of
vocational-tecianical students, tne facalty is the most leportant.  Thew
become philosopher, teacher, murchasine acent, recrufitine apent, place-
peat officer, suldance counselor, advisor, Tacilities expert, bndustrial
Tiason officer, mnd thern tn the wirinictratior's sioe it taew are worth

toedfr walt,.  Anove bl toey must aave e te gt o0 b oar teer s Mhis
seans Lot avene ctler qualiticats o | o e D L TITY U ey
strate what i avitee o be et dnor = ner toat oo o tatement

te industrial emplevers e widl tey o Ldr thert Lttt stadent:
of tne procram il be o tracnes as well s i rersen teaeninge taen,
Ints erltteal area o stuleot recruit=ent mnst Lever be oatlierestimated.,

Much % safld of tae credentials necessary in any endeavor.,  With-
out the wiual string of letters which vollersiate people put atter their
names, it would appear dificult to establisa “credentials” for vocational
technical faculey. [t has been our experience, nowever, that the best
facuity in vocational-techinical subjects have some characteristics in
comnon

A.  Their ecredentials include a lonp List of short tern
"sehwols” in specialized sub-fect areas,  (G.M. Trans-
mission Jchool, ilobart Schavol of wWelding.)

6. vhev dold the certification wnich makes them desirable
to business or industrv because of its specialized nature,
Atomic knerigy Commission Certification, ulti-Ensine
Pi{iot Rating, Certificd Pul:lic Accountant, Ruepistered
Professional Engineer, and Amcerican Institute of Arch-
itects,

C. [lhey maintain close contact with developments in thelr
fields as evidenced by their constant requests to attend
“up-datine” schiools and seminars, and tieir requests for
the "latest” cquipment.

St in occupationil subjects are particularly
JAware of _ is wvoing on in their iield. They often
qaave exte e backnrounds in a subject and come to

vlass to puc the details of recent developments. Good
faculty are on top of new developments, better faculty
are teaching them,

D. They have a history of success in whatever they did
before entering teaching, Industry tries to hire them
back.

E. They are active in one or more professiocnal orranizations.

F. They bave a reputation for tixine people and being patient.

e
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Go  Last Lut perhaps most {nportant, in the varly stages
at Jeveloppent of a program they are able to speak the
lanpuage of tneir subject witih thelr peers. It s
imperative that the {nstructor move with case amoup
tne putential students, employers, and suppliers in
his business. The succuess of each program can really
ouly be measured by the demand for fts graduates.

A carefully chosen faculty exhibiting those characteristics des-
cribed above will do ruch toward establishing successful occupational
programs. It mipat be added that in each must be this intangible
dusire to teach. Faculty who are industry's rejects do not work well
in the colleve ¢lass and lavboratory., YWith a vocational technical
faculty comes tue hasis for either success or failure in recruiting
ciforts,

Programy

Reasons for choosing a particular program of study in an occupa-
tional arca vary sipnificantly. There is, however, an apparent common
desire among vocational technical students to learn those subjects
directly related to the business at hand. This attitwde needs to be
considered in the development of curricula. Collegiate integrity or
the meaning of the diploma or degree can, in many cases, be in oppo-~
sition to what the student believes he should have or what he wants to
learn. Our strategy has been to develop curricula in line with the
accepted standards of professional organizations and associations
external to the world of education but related to the occupations.
Guidelines provided by these organizations can be worked into series of
courses which, i{f all successfully completed, will lead to a degree.

A way of meeting the varied requirements of occupational students
is to develop courses and programs which can be taken one at a time and
if enough of the right courses are successfully completed over some
period of time, award the student a degree or diploma. A formula which
has been used as a guide is as follows:

A. One subject studies. This might be offered day or night
and can be a part of a degree or diploma program. If
desirable, a certificate of attainment can be awarded
to those successfully completing the program.

B. Diploma programs. These can vary in length but a good
rule of thumb can be Veterans Administration require-
ments. Diploma programs are characterized by 90X of
the time being spent "' learning the skills of the pro-
grams and 10X directly related material.

C. Degree programs. Vocational-~technical degree programs
can recruit students from among the better diploma and
certificate programs. The rigorness of these programs
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is high but the emphasis is on the immediate use of the
principles of the subject. About 75% of the studies deal
with tie major subject and about 25% with related material.
bDegree programs require a minimum of vl semester hours

for graduation,

Trade and craft unions have been extremely interested in training
courses for their members. Recruiting for degrec and diploma proprams
can be greatly enhanced by providing training programs which satisfy
the educational programs of unions. If this path is cnosen, it is
important to rely on their expertise. Instructors can be located and
in many casvs, the course materials provided by the union seeking
instruction. Awarding a certificate of attainment poes far with crafts-
men to encourage them to pursue more advanced training. Althourh
coursvs arranged for a special group may lead only to a certificate,
these are extremely important in spreading the word about the quality
of instruction, co-operativeness of the collepe, its equipment, and
often the availability of instruction in other occupational subjects.

Lquipment

There is perhaps no proup of people more conscious of cihange in
our technolopical world than those in industry. "Bread board” computer
tecimolopy is out. Gas welding is becoming a thing of the past.
Industrial desipn relies more and more on the answers supplied by the
analop computer. As each ie superseded by advanced equipment the demand
for trained personnel intensifies. Good, up-to-date ¢quipment will
attract students. The word gets out that your institution offers
instruction in the latest industrial money savinn equipment and your
admissions prones never cool. Industry is motivated to earn money and,
of course, invests great sums in equipment to ielp them in this goal.
Incentives to workers in industry are provided for those who know liow
to operate the latest equipment. Each college desiringe to be success-
ful in getting students into their occupational programs must be pre-
pared to be ahead of industry with the equipment in their shops and
laboratories.

Equippine a vocational-technical program is an expensive venture.
To vase somewhat the squeeze on funds it has been found possible to
acquire equipnent over a period of time after a program has started as
long as the timine coincides with the instructor's teaching schedule,
The really important aspect of equipment is that sufficient funds are
budgeted to purchase it and it is the type that is normally found in
the lab, shops, or office.

It is commonly held in education circles that a plece of equipment
which teaches the principle underlying some process will prepare a
student to .xapt this information to a wide variety of cases where the
principle ! 15 been applied. Perhaps educationally sound, but it doesn't
seen to attract students. Students in vocational subjects expect to
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l1earn on the vquipment which they will find in busineas or industry.
Lquipment budeets must reflect the chances taking place in industry

and provice training which prepares students to enter into positions
wirlch are profitable to industry,

sSummary

Pravmatists are often accused of justifying any means as good if
it works. This paper is a bit pracmatic and possibly somewhat
feconoc lastic. The content i3 based on experience in one new community
college which has from its inception consistently attracted a majority
of its students into proprams of studies usually described as
"vocat fonal-tecanical”. It would be grossly unfair to say that the ideas
presented here were original with the author. Rather, the ideas and
studies of a multitude of persons provided a platform for establishing
a college by a proup of people who are more inclined to putting ideas
to work than discussion and study.
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The Relevancy and Implementation of Carcer Planning Services

tlene F. Ventura
Director of Career Planning & Placement
South Campus, Community College of Allegheny County

"Where am [ going and what will I find, what's in this grab
bag that T call my mind?....Looking inside me; what do 1
gsee? Anper and hope and doubt, what am 1 all about...awd
wnere am [ going?.....You tell mel

“"wWhere Am | Cofap?”
from Sweet Charity

Althoupl few who subscribe to current theories and pid losophies
concerning career planning would be bold enough to “tell” a student
in searcii of 3 career objective and for self-identification the aoswers
to the questions posed above, there is a erowing trend amony student-
oriented post-secondary educators to provide specific professional
assistance to nelp students arrive at tihese determinations thirouch
up-to-date counseling and career planning prourams.  Althous almost
all schools provide “counscling” services, few are providine specific
and comprenensive career planning services, That the need to provide
such services exists may be found in tie statements of Jr. Lawrence
Litwack and r. Ralph L. Prusok of Kent State University in thelr
recent article,

Planning Your Career

"seudent < enter college for a wide variety of reasons, includ-
ing parcutal expectations, hope of finding a marriage partner,
escipe from family or societal responsibilities, or postpone-
ment or vscape from military oblipations. lowever, by far the
major single reason for seeking further cducation beyond hign
school is to acquire the skills and/or training necessary to
ent-r the "world of work" at a higher level than would other-
wise be possible.”

“Pricr to entrance, or sovo thereafter, eaci student is faced
with tie propivm of choosing a field of study leadin: to a
carver. This choice represents one of the most important life
choice- that will confront any individual. The difficulties
of this cnolce can be scen from the fact that approximately
75 percent of all college students change their major field
at least once; 50 percent of all college praduates end up
«.-thine in carcer ficlds unrelated to their major in collene:
and b+ majority of students seekins help from eollege and
wuiver.. ty testing and counseling ceoters present problems
row lvinge around educational choive and career planning.”

/X
[ 8
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"College freshman fall generally into one of two major groups:
those who have already selected o wajor field and 1life poal,
and those who have been unable to decide upon a major field
or clear-cut occupational objective, Some of the group that
has already selected a4 major will continue in their chosen
field through graduation and begin a career. The others in
this puroup will not be as fortunate. They begin to question
the validity of their choice, and frequently end up display-
ing one of several syuptoms:

l. Thev find themselves in academic Jdifficulty and
Lewin to question their ability to succeed in college.

2. Tiwey nave preat difficulty succeeding in courses
directly related to their major field, and sub-
scvquently find themselves being encouraged or
forced to change majors.

3. As they become more familiar with the characteristics
of their career goal, they begin to realize that
their expectations have been unrealistic and/or
that the less desirablc qualities of their career
choice are too important for them to overlook.

The second group of students includes, generally, those who have
difficulty in deciding upon a major field and career goal. The
assumption has always been made that they would go on for
further vducation after high school. Now that they are in
college, they find themselves drifting aimlessly with no goal
beyond that of vbtaining a college degree. Many around them
seem to uave satisfactory objectives, but they don't know

hiow or where to begin to select a major that will lead to a
career goal that is right for them.

Both groups of students frequently end up changing from major
to major in a haphazard search for the right field. Changes
of major, if they are to be made, should be made as early as
pussible, lost students who make decisions to change late in
their college years face a loss of time and credits due to
different prerequisites often required in a field different
from their ¢ ‘zinal major. Thus, unless great certainty exists
in major field and carcver goals, forcing and entering fresh-
man to Jeclare a major is probably unwise.

Many colleges realize this and try to assist through their
general or liberal arts requirements., The variety of seem-
ingly extrancous courses required by most liberal arts pro-
prams are designed to broadly educate the student by exposing
i1im to the humanities and sciences. Such curricula also have
the added advantage of allowing the student to “sample” fields

are,
-
.
vyes




60

that vy subscquently hold some career interest for him, For
examp L+, several courses in sociology mitv motivate the student
to coltnider seriously the sovtal serviee Hicld as a possible
carver.

ilowever, seoomer or later, the time comes for caci student to
asthe o cnolee and establisi at least a tentative career poal”

tnen o the current career literiture concerning carver planniage,
warden Pt et s noto e foriads Cesvdres !imdings and on-tac~jeb expert-
CReEs ot cuie mee e weVEseeent v e danalng, echos o what as been
S abed ety e bae steemntion o theo wabicity o saer Vladinge:s, dn con-
futtet dotn Wil LagdD il Capet fe e LB Pesedafen findins:y, wan fed ey
students of o oareer counsebing tooanitt toe emphuasis of serviees tacy
offer to <sbpents it thelr fnstitutions from the more trauitional and
widely=pract ced job placenent oriented aes to those which assist
gtudents fooareiving ot meaniaeful Jdecisiouwt conceruing the svlection
of a prorrar of study and career objectives,

Mat tae £ oaponsibility to provide such services rests with our
institntions vf apser education becore: rather evident, 1 ft {5 troe,
unl tiaere is stronp evidence to believe taat it is, that 77 percent of
all college Ltuuents ciianse their major tficld at least once, that )
puercent of all colluege wraduates eite up working iu career fivids
uarclated to taeir major in collewe: and the mijority of students sevk~
ing counseiine assistance present probiens revolving arounu educational
choter aud carver plamninz: it is (ndicated that the assist.anee is uot
adequatels being provided in the hipn schools, that tf it is students
are not &k iqy advantave of it, and that the collews ave only a
siiphtly nerier recornd,

14 we i toe colleges who have a critical development al contact with
studuenfits Je ot provide the vehicle, students will continue to flounder
as the assi..ance is uot likely to be provided elsewhere. We must
certainly cousider that the educational process extends beyond the
thrushold of the classroom, aud that if the pust-secondary vducational
expericnce 1n to be aeaningful to our students we must be alie, ready
ad wililag o proevide comprehensive services ministering to the totality
of thelr ovitu

Jutermining .o

AL Tt wava of Jdetermining whether or not a need to offer specific
carver plansiay servives which are distinct fror the more general
“personal or:blen” counseling services exists at a given institution, one
s forcativ or i1 formally discuss tne idea with students, counselors,
© . w . . simmastrators who huave cloese contact with students., Review

v oga'a Sulcerninge conrse registration and propram switching can pro-
vite seantae’ul infornation,  Discussion ot career object ives in fresh-
wrient ttion sernars can alsoe be a fertile sampling ground. It i=
i e e e will be manifos:, and that the student-oriented
administraror w:'. .liscover a sense of urseacy Lo implemuent such a pro-
3 pro°- aat lewe ] with aporopriate flrancial suppor?

O
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Benefits to be Derived

. @ @ e WD G - W O s aw

Altlhough it may not be immediately evident, a number of beneflts
may be derived by various uwroups within the institution if the career
planning services program is successful. The most obvious group to
benefit from participation in an effective program is that of students
who are uncertain as to a possible college major or career objective.
Ingividual students who arrive at a decision as to their objective are
Likely to have a uwew sense of direction and find relief from pressures
resulting from their former indecislon. These students are likely to
flng it eander to seiect thelr courses for future terms and that thedr
de el perforfnaice is enliiced as a result of avw-found motivation.

those citutents wao aaread? have a "fairly good idea™ as to their
oL dectives sy beaetit trom becoming more knowledgeable about the
options withian thedr chosen area and the alternate routes to be taken
in the event the primary one becomes difficult or impassible.

Those aninistrators concerned with course offerings are likely to
find a less difficalt task in scheduling courses and projecting enroll-
ment as a result of lessened indecision on the part of the students.
{he professional counseling staff is likely to find more time available
to assist students with "'personal problems" if fewer students with goal
related problems seeh thedr assistance. As a related duty, the
Cu-ordinator or Director of career planning services will have effected
contiacts with employers which are likely to provide a pipeline of
information concerning the critical manpower nceds of the community.
This lufurmation can be vffectively used in setting up new programs
Jand altering or revising ones already in existence.

Suppestued Propram and Services

The following career planning and placement program is currently in
opuration at the South Campus of the Community Collepe of Allegheny
County. The program and services offered were desipned to assist in
proviuing most of tiie benefits previously cited. The program was
desipned around successful services being cffered at a number of two
yuear and four year institutions and suggestions offered by progressive
practitioners in the field of carcer planning and placement. As the
prosram has been in operation a short period of time, it is as yet too
varly to determine its' affect on providing the benefits intended.

Career Planning Services

Itiv career planning program is designed to assist the
student in Jdetermining a carecer field which is compatible
with his or her interests and abilities.
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Identification

Anv student who is unsure of his career or vocational
objectives, to include uncertainty as to a possible college
major, should take advantage of thie services offered by the
Carcer Planning and Placement Center.

Testing

The Center administers and interprets the Kuder Occu-
pational Interest Survey for adults and college students
which relates interests to occupations and a number of
possible college majors.

Initial Counseling

Students are invited to discuss the results of the Kuder
Survey with a qualified Career Advisor who will assist the
student in determining selected occupational fields for
further investigation through the review of concise and
comprehensive career literature.

The Career Information Library

The Center maintains a comprehensive and curreat occu<
pational information library. The information on hand is
indexed for speedy location and is in brief form for easy
reading. Some of the types of information in the library
are:

2 - 3 page monographs on almost every occupation
practiced in the United States. These include the
nature of the work, types of employers who employ

those trained or experienced in the occupation, the
training or education normally required for entrance
into the occupation, advancement opportunities and

the employment outlook, earnings, and where to obtain
additional information about careers in the occupation.

Extensive information about individual careers pro-
vided by professional and trade associations.

Information provided by individual employers con-
cerning job opportunities and information about the
employers' activities.

Indexes which identify all employers which are engaged
in specific fields of endeavor.
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A current and comprehensive collection of catalogs of

collepes and universities to which South Campus students

may transfer.
Definitive Counseling

After the student has become more knowledgeable about selected
career fields and occupations, he is invited to participate in
more definitive counseling which relates his skills, knowledges,

abilities and interests to specific educational and occupational
opportuniticy.

Jdob Placement Services

The Carcver Planning and Placement Center provides assistance
to students and alumni seeking part-time, summer and permanent
employment .

Some of the services provided are:

Assisting students in the planning of efficient and
effective job searches.

Assisting students in identifying specific current
Job openings,

Assisting students in being proficient at writing
effective and attractive resumes and letters of
application for employment.

Assisting students in being effective intervievers.

Arranging for employers to conduct employment inter-
views on campus.

Career Seminars

Seminars in Career Planning
These seminars are programmed to assist students in con-
ducting loaical planning leading toward meaningful career or
occupational decisions. They will feature presentations about
various career fields by current practitioners, and will
empriasize occupations related to South Campus programs.

Seminars in Seeking kmployment

These seminars are Jdirected toward assisting students to
become efficient and effective in the mechanics of seeking employ-
ment .s listed under “Job Placement Services". They will feature
inclass eronstration interviews conductod by professional employ-
ment {nterviewers from local companies.



b4

Personnel Nveded

Once a committment is made to provide comprehensive career plauning
and placement services, it is critical that it be staffed with competent
personnel. As they might appear on an organizational chart they are:
The Director or Coordinator who will set up and administer the program.
By nature of the position this person must not only be knowledgeable
about career plaaning and placement, but must also have facility with
administration of programs and people. Relative to knowledpe of career
planaing, placement, job factors, etc., this person is most likely to
be one who has had experience as a director or assistant director of a
similar program, experience in interviewing and/or hiring for a wide
range of occupations as an employment interviewer or personnel recruiter
for a large employer, or experience as an employment counselor or
placement specialist with a public or private employment agency. In
addition to administrative duties, the director can effectively service
those in need of career planning and placement assistance out of a group
of approximately 600 students.

Assistant Directors or Coordinators. For each additional 800 students
in the institution, it is ideal to have one additional professional
staff member who is a quallified and competent career advisor. These
additional staff members allow for needed personalization of services
for individual students. In general, assistant directors should have
had experience similar to that of the director.

Clerical Support Staff. In a new program with a limited professional
staff, it is imperative that the clerical support staff be especially
capable as the "professionals’ will have lictle time to devote to
clerical necessities. In addition to having above average mechanical
skills, they must be able to perform assignments with a minimum of
direction. In a situation where the director is the only professional
(and must be a full-time career planning advisor, placement specialist,
program planner and administrator) the minimum support staff should
consist of a secretary/assistant with some administrative talents, and
a clerk to maintain the career information library, recruiting schedules
and interview appointment schedules.

Student Advisory Board. As assistants in providing and promoting the
services of the career planning and placement center, it is highly
desirable to form an "advisory" board of students. Their function is to
analyze and ¢valuate programs and services as to their relevancy to the
student body, to serve as a pipeline of information as to the needs of

the student body, to arrange for anipromote such activities as career
fairs, and to otherwise assist in making the career planning and place-
ment progrars relevant to the publics they serve. As compensation for
servinz as 4 member of the board is not generally allowed, it is

fadicated to have the function officially rucognized as a student activity.

¢
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Once the program is ready to serve clients, an aggressive promotion
campaipn should be mounted to inform the publics it is designed to serve
of the assistance the carcer planning and placement center can provide.
Tie primary thrust of the campaign should be designed to make students
aware of the benefits to be derived through planning their futures and
of the services provided by the career planning and placement center.

At South Campus, the most cvifective method of doing this has been

througn presentations on career planning in freshmen orientation sessions
and in fresimen seminars. Articles about career planning in the student
newspaper and bulletin board posters have also been useful.

As faculty often serve as udvisors, it is imperative that they
become knowledgeable about career planning to enable them to assist
students and refer them to the career planning and placement center when
indicated. Prescntations at faculty orientation and providing each
faculty member with a "career planning and placement information kit"
have been successful at South Campus.

As au important source of information about job requirements and
job openings, employers in the area served by the institution must be
informed of the services being provided and asked to provide information
and other assistance needed to make the services effective. The initial
contact can be made through providing the school's catalog to the
vmployment department of the hiring company or agency, with information
as to the availability of students and graduates for permanent, tempor-
ary and part-time employmeat. For obvious reasons, those in adminis-
trative positions within tne institution must be continually informed
of the progress of the programs and services.

Support Needed from the College Administration

fo insure the success of the career planning and placement propram,
it is required that utmost support and consideration be provided by the
administrative of ficers of the institution. The three areas where this
support and consideration is most needed and critical are budget,
facilities and time. Relative to financial support it is imperative for
the Jdirector of the program to know approximately what monies are avail-
aole for tie program so that priorities may be set.

Puysical ficilities should provide, 1. A location which is in a
traffic pattern heavily and frequently traveled by students, 2. Iadivi-
Jdual and private offices for the director and vach assistant, 3. Adequate
space for a combination career information library and reading room,

4, Interviewing facilities in the form of private rooms which can also
double as testing rooms, 5. Extensive wall space tor bulletin boards,
b. A recruiter's lounge area if recruiting activity is extensive, and
7. Adcquate space to store career literature, other brochures and book-
lets and supplies. In peneral, as the career planning and placement
center is often the "front door' of the institution for employers and
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others of the general public, the tacilities should be as attractive
and contortavlie as 15 financially possible.

Relative to time, .md dependent upon the size of the staff, those
concerncd with career planning and placement must be miven adequate
time to concentrate on their specific functional area if the program is
to becorie and continue to be effective. All other cousiderations con-
cernineg toe "happiness, care and feoedine of staff members” also apnlies
to these in tne career planning and placement function,
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Cooperative Work btxperience

William R, Ferencz, Division Chairman
Business and Management Services Division
Harrisburg Area Community College

Relevant education programs are being demanded by our present
generation of students in the junior and community colleges, as well as
four-year colleges and universities. Minority groups are contributing
weight and impact for change in existing educational patterns of educa-
tional institutions and the employment practices of business and industry.
College populations are also changing as a result of the affluent
society, increasing awarencss of the need for additional education,
availability of facilities, financing by governmental agencies and the
impact of the draft system. The expanding student population brings
with it a greater diversity of abilities and educational objectives.,
Business and industry are also demanding more highly skilled and better
educated employees. These have resulted from the technological advances
of modern industry. Ample evidence to support the above statements is
constantly bombarding each of us through the daily news media, period-
icals and the literature of our times.

Cooperative education, although very relevant to the present
educational needs, cannot be considered a product of the "space age."
This concept of education has been with us since early times. Apprent-
ices have gserved the skilled artists, craftsmen and the like for centur-
ies. Even now, the professions make use of the internship as a vital
part of the educational pattern for the licensing of certified public
accountants, physicians, and teachers. These experiences appear to be
totally accepted as relevant educational practices by the students,
sovernmental agencies, colleges and universities.

There are more than one iiundred fifteen collepes and universities
and approximately fifteen percent of the junior colleges that offer
cooperative education as a part of their curricula. The need to triple
the number of schools offering this type of program in the next two
years has been stressed recently.(1:9)

Cooperative Education Defined

The National Conference on Cooperative Education used the following
definition:

"'Cooperative vocational cducation program’ means a cooper-
ative work-stuly prorram of vocational education for per-
sons who, througin a cooperative arrangement between the
sciiool and employers, receive instruction, including required
academic courses and related vocational instruction by the
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alternation of study ln school with a job in any occu-
pationil fleld, but tiese tWwo vxperiences must be planned
md sunervised by the school and employers so that each
contritutes to the student's education and to his employ-
ability. Workh periods and school attendance may be on
alternate half-days, full-days, wecks, or other periods
of time in fulfilling the cooperative vocational educa-
tion work-study program.” (2:13) ’

The important elements listed in the definition are the students,
the employers, and the school. Also important, are the requirements
tiiat jobs must be related to the student's aspirations in order for
the experience to be relevant to the occupational career objective; the
planning of the experiences on the job must be jointly developed between
the employer and the college representative in order to assure object-
ives will be accomplished under proper supervision; and the program of
courses offered at the college should be constructed with the advice of
a college curriculum advisory committee to enhance future employability
of the graduates completing the career programs.

What Programs in the Community College
Should Incorporate Work Ekxperience
in the Curriculum?

1t would appear as though all career programs should consider the
posuibility of cooperative work experience. In order to determine the
feasibility of such programs, it would be desirable to confer with
advisory groups. They would be able to indicate problems comnected with
eoployers in tiese areas. Some employers have restraints stemning from
union contracts which would not allow cooperative work experience
individuals to work part-time. However, we might be overlooking pot-
ential employers of cooperative work experience students if we do not
check on part-time employment which prevails within the community college
service area. For instance, Douglas W. Burris, of the American Assoc-
iation of Junior Colleges, reveals (3:52):

"It is also interesting to note that recent surveys have
shown that at the community-junior college as many as 40

to b0 percent of the students are working part-time: but

of major interest here is the fact that, in many instances,
up to BO percent of these students have been working at
part-time jobs completely unrelated to their formal college
program,"

The implications of getting students involved in job experiences
relatey to tueir occupational career objectives become more important
as you vicw vour college students and the types of part-time employment
they undertake while in school. The types of jobs currently held by
students stwuld indicate where additional programs could be developed

73
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in many more fields. Mr. Harry Huffman depicts seven categories of
cooperative programs presently being offered. They include programs
in business, distributive services, home economics, trade and industry,
agriculture-business, related programs, and special purpose progranms.
(4:52) It can be visualized that there is flexibility in the types of
programs fitting cooperative education in the community college.

Advantages and Disadvantages of
Cooperative Work Experience

The question has often been asked as to the advantages of cooper-
ativc work experience programs. A listing of the values of asuch pro-
grams to employers, students, the college and the community, has been
developed by Max McDonald, of the Los Rios Junior College District in
California:

"Benefits to the student

l. Gains knowledge and attitudes necessary for success-
ful performance

2. Learn how to get along with co-workers and employers

3. Develops personality and poise, and acquires good
work habits

4. Explores the field in which he feels his vocational
interest lies and determines whether or not it is a
suitable field for him

5. Broadens his understanding of the occupational world
and of working conditions in the world of work

6. Develops an appreciation and understanding of the
relationship between formal education and job success

7. Augments the financial resources of the student and
assists him to remain in school.

Benefits to the employer

l. Provides the employer with carefully selected, part-
time help who may become permanent at a later date

2. Provides an opportunity for the employer to train
possible future employees by use of the methods that
he has found to be most satisfactory for his operation

3. Provides the employer with employees who are receiving
additional training through related instruction at
school

4. Serves as a training program for prospective employees
of small businesses or industries that are unable to
conduct extensive training programs within their own
establishments

5. Reduces turnover because the employees have become
adjusted to the job before they accept full-time
employment.
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Lenefits to the college

1. Provides an opportunity for the college to relate
academic training to job requirvments

2. Utilizes many community facilities and resources for
training purposes, thus making it possible for the
college to provide training in fields that the college
program could otherwise not serve

3. Increases the collepe's ability to hold students in
school for a longer period of time

4. Provides assistance in occupational suidance

5. Enables the college to keep abreast of developments
in the business and industrial world

6. Provides a direct avenue through which the college
can meet community needs

7. Develops good college-community relations

8. Acquaints employers with the work that young people
trained in the junior college can perform

9, Provides a way to meet student occupational train-
ing needs.

Senefits to the community

1. Provides the community with an increased sourcc of
well-trained workers

2. Provides the community with a labor force that is
more thoroughly and efficiently trained and, hence,
works more efficiently

3. Increases cooperation between the community and the
college

4. Increases the possibility that young people will remain
in the community after graduation, since they already
will have found a place in community life.” (5:53)

The benefits listed above are multi-dimensional. They bring
ing youth and adults for the world of work.

Success, however, cannot be achieved unless all of these elements
work topether coiesively. Joint planning is an important ingredient to
success. It calls for full cooperation of the employers involved.
Suitable work must be made available to allow the trainee to develop com-
petency in the various areas of the job. Employers must be willing to
provide work activities which allow for mobility and decision-making by
trainees,

tuployers, or supervising personnel working with students, must be
carefully selected and willing to take an interest in academic activities
of tnhe stusent. Student participants, on the other hand, must be equipped
with a kasic knowledge of skills for the area in which they are to work
-1ar *- - iag placed in work stations. These trainees should become
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dware of the types of behavioral attitudes, work skills, initiative
and performance expected of then.

Coordinators should be alerted by the trainees' supervisor of
proyress being made. They should visit and observe students at their
work statinns, Meotinps with supervisory personnel should be scheduled
for evaluatioas and supgestions concerning the trainees development on
the job. Seminars with students should take place concurrently with
their cooperative experience to assist them with problems on the job
and to inform students of changes taking place in their career field.

Criteria for evaluating students during their cooperative work
experience should be stated explicitly. Behavioral objectives should
be defined so that all parties involved understand the evaluation is
based on their achievement. If this is not done, the evaluation pro-
cess will not be valid. Extensive work remains to be done in setting
up reliable, objective instruments.

When Should Cooperative Work
Experience Be Scheduled?

Cooperative work experience should be scheduled to provide the
student with the final polish needed for entrance into the world of wark.
Usually the last semester or the entire last year of the student's pro-
gram is the preferred time for the cooperative education sequence to
take place. However, it is possible to have cooperative work experi-
ence throughout the entire period of the student's education in the
Junior-community college program. An example of this type of venture
is the Career Advancement Program in existence at the Rock Valley Com~
munity College.

The explanation for the Rock Valley approach is to allow the stu-
dents to work yearlong and not interrupt their work experience. The
companies do not have semester breaks and are relying on these emp'oyees,
with their developing skills, as a vital part of their work force. The
companies in this case requested cooperation from the community college
because the supply of young technicians in the area was dwindling.

The advertising was done by the business and industrial firms to encour-
asge students to earn while they go to college. The jobs were set up as
real learning laboratories.

Other programs lend themselves better to summer work experience
scheduling. An illustration of this type of program is evidenced in the
Hospitality Food Service Management Program offered at the Harrisburg
Area Community College. The rationale for this summer program is the
availability of jobs resulting from the seasonal increase of the food
service industry. It is also necessary for students to be extended
over a wider geographical area making half-day proerams unavailable.
Attrition rates for these individuals tend to be greatly reduced because
the trainees are constantly in touch with the coordinator.
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The Retail Cooperative Program at larrisburg Area Community College
is set up sc¢ that students may take their cooperative work experience
during regular semester or during the summer. This allows a greater
flexibility in scheduling each student and offers continuity to the
program for vmployers. The summer segment of the retail cooperative
work experivnce program provides opportunities which are not usually
available at other times of the year. Since the trainee is available
to work a forty-hour week, certain business establishments utilize their
trainees as management assistants. Greater responsibilities are
delepated to the trainees as they assume the duties of vacationing
employees. Students have gpained very rewardine experiences during all
phases of their cooperative education.

Another plan of work experience schedulinp exists at the Mohawk
Valley Community College (Utica, New York). The student must spend one
quarter dJuring each of the two years at the college gaining cooperative
work experience. Each institution can explore the pattern best suited
to the needs of students served. No particular pattern lends itself to
all curricula or colleges.

Problums of Cooperative Work Experience

Developing a cooperative work experience nrogram causes the coordin-
ator to rualistically face certain problems. Traditionally, oriented
faculty members seriously question the grantince of credit for ‘work
experience.’ Once the credit hour obstacle has been overcome, work
stations must be made availarle, As previously mentioned, advisory
committees can assist in ‘breakina the ice" for the placement of students
in trainee stations. The final placement is an individual matter with
each employer. ilowever, employurs must also be convinced of the work
experience concept. Many employers have not been accustomed to usine
semi-professional workers on a part-time arrangement and a convincing
salus job must be done to show the merits of this concept.

gmployers also nave their peculiar problen. For instance, vhen
the Harrisbure Area Community Colluge was attenptinge to set up o
couperat ive work expericence surment for the secretarial science curri-
culum, no .uvisory cormittee existed. The local Chamber of Commerce
was the vehicle used to present the proposed prowvrar. Interested
businessmen indicating their dusire to participate in the new prograr
were approaciavd aad the program was agmain explained. Lach business
indicated thie nuuber of probable work uxperivnce statloas they would
Le able to yencrate and it appeared as thoush the proyram was operational.
Surprises were in store for the coordinator when calls were made to
place the students: budgets had not been establishud, and red tave in
internal structure had not heen cut. The personnel directors did not
have the final say in such placement. As a result of very enthusiastic
and cnersgetic last ninute salesmanship by the coordinator, the prosiram
pot uncer way with all students placed. Since that time, the employers
uave entihuiiastically supported the program.

poest op
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Some students will not function well in a particular cooperative
work experience location. Good rapport with the tcainee's supervisor
is esgsential in overcoming obstaclus. Information concerning bad
attitudes, poor work performance, and weaknesses of the trainee should
be reported immediately to the coordinator by the supervisor. If the
situation cannot be remedied, arrangements should be made to withdraw
the trainee from the cooperative experience. Neither the student nor
the employer should be burdened with unsuitable situations.

Success Breeds Success

Cooperative work experience is relevant to the needs of students
preparing for the world of work today. Students usually continue
employment where they have had favorable experiences upon receiving
their associate degree. Between 50 and 85 percent of the students of
the various carcer programs encompassing the work experience concept
have taken full time employment with cooperating employers. Many more
have had offers from these firms but had other offers or desired to
work where greater opportunities prevailed in other locations.

Semi-professional positions in the business and management gervices
fields are well suited for cooperative education. Technical areas are
equally suited to cooperative work experience programs. Creative
educators responsible for the technical programs in some two-year post-
secondary institutions have implemented such cooperative education
programs.

There appears to be a demand for better educated, more highly
skilled techaicians to meet the changing needs of business, government
and industry. There is also the belief that the commitment of the
public two-year colleges is to provide educational programs for all
post-secondary age citizens who have the abilities to benefit from such
experiences according to Blocker, Plummer, and Richardson. (6:269)

This assumption is predicated on the concept that programs can be designed
to meet changing societal needs.

Bethel (7:117) 1is optimistic in his opinion that vocational
education is dynamically a feature of the public community college and
that these institutions may be abl2 to plan the most appropriate pro-
grams to meet the needs of the communities for full-time as well as
part-time vocational education.

It would appear as though the challenge to post-secondary educators
is to meet the need for the development of the citizens of the community
which would improve their competencies and equalize their employment
opportunities for the present and the future. One way of meeting this
challenge is to provide relevant programs of learning which include
cooperative work experience courses.

pe.
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Introduction: The Role of Guidance in Student
Diaguosis and Curriculum Choice

Ceorge W. klison, Dean of Technologies
Lehign County community College

The Master Plan for Higner Education in Pennsylvania was devel.ped
by the State soara of Lducation to insure that institutions of higher
education in the Commonwealth will accomplish the following:

1. Provide a wide variety of higher education programs
to serve the diversity of talents and interests of
tne people of Pennsylvania.

2. deet the needs of the Commonwealth for educated people
with a wide range of competencies.

Jitain this framework, the development of a wide range of occupa-
tional education programs is encouraged. (1)

une of tie major obstacles confronting institutions of higher
cducation in preparing people with a wide range of competencies is the
matter of recruitment, diagnosis, assignment and retention of students.
nerein lies one of the major challenges to cuidance departments and
admissions offices. The identification of expanding occupations is
fairly simple. The matching of students to these employment opportu-
nities is anotiier matter.

Jr. Norman C. tarris, in a paper prepared for the Occupational
tducation Program bevelopment Institutes, conducted by the American
Association of Junior Colleges and the Ohio State University in the
sumber of 1969, cites the crux of the student recruitment problem of
being a matter of matching "ability index" with "need index” and
"prestige index’ . (2)

what role smnould guidance departments play in aiding prospective
students to match their abilities with employment opportunities and
thus make it possible for the community college to meet the needs of the
Commonwealth for educated people with a wide range of competencies?

Our panelists, having different backgrounds and occupying different
positions, will bring diffrrent ideas to us. Robert Gebhardtsbauer,
Dean of Student Affairs at the Lehigh County Community College, will
consider the broad functions of guidance as they relate to admissions.
itis presentation will be tempered by several years experience with the
admissions policies of a state university. Robert hontz, our second
speaker, will discuss the role of guidance as seen by a counselor at
the Williamsport Area Community College, one of the community colleges

80
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whicn otfer: a wide selection of occupational courses. Mr. iiontz has
had several cears expertence as o counsclor for bich schiool students
wito are seckone placement in vocational and tecinical education programs.

vur taird panelist, Join Repert, Coordinator of Vocational Guidance,
Pennsylvauii Jepartment of tducation, will consider the role of wuld-
ance in carrying out the responsibilities for preparing educated people
with a wide range of competencies, as proposed in the Master Plan for
Nigher Bducation,

Refercnces
1. Pennsylvania State Bvarc of Education, A Master Plan for Higher
tducation in Pennsylvania, Commonwealth of Pennsylvania, tlarrisburg,
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2. Harris, Noman ., ldentifying New and tmerging Occupations,
Americdn Association of Junior Colleges, Washinegton, D.C., 190Y.
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Tne Place and Purpose of Vocational Guidance
fn an iducatfonal sctein:

Juhit A. Rebert, Surcau of Pupil Persounel Services
Pennsylvania Dept. of Lducation

Introduction

In improviag and exteading provrams of occupational and vocational
cducation, {t is recegnlzed that vovational gpuldance has been assigned
a vital reles Wnlle such a statenent seeminaly lends stature to this
student survice, rany misconceptions about its place and purpose have
evolved throush a acceptance of the superficiality of the words them-
selves, ’

Lxplorati w of tiwe topleal issuc must be cast within the totality
of tie educational coutinuus. In an effort to clarify the position and
function of wvocational aquidance, tnen, tne subject will be viewed as to
its appropriatineis to tie k~14 educational levels and beyond rather
than to a speditic study of its application solely to a community
collepe settice. Llowever, implications will be cited for the community
college vducrtor in keeplne with the conference theme.
vocatlonad tit' o e A Intesral Pare of Conprehensive Cuidance Services

The aie o veeational puidance as formulated by the Xatf{onal Voca-
tional Gufds o sosodiatica in the 1920's was "to assist tine individual
to chovse, p1-c-re ¢ -r, enter upon, and progress in a vocation (1)."
As recently s e uriting of toe Vocational Fducatfon Amendments of
Ivod, () tue 2mpioisils of vocational juidance as an inherent function of
vocational auag occupational cducation focused upon man's success as
measured by societal pressures of worker productivity, rather than toward
worher adjustrent and satisfaction. For far tuo long the function of
vocational cuidance has been aligned in this manner with the trait-factor
theory (matching people with jobs), as conceived and practiced by
Parsons (3) more than 60 years awo, scerving as the focal point of
vacational puidance efforts.

As a conscquence of the emphasis througn the years upon provision
of a4 guidance service waicl: purports to predict successful worker pro-
ductivity through matching individual abilities with job expectations,
vocational guidance has become isolated from all other guidance and
counseling components. This common misconception, as it exists in many
quarters, causvs a deterioration in the effectiveness of this service
at all educational levels. Hoyt (4) states that if counselors are to
work togetiier, a unitary concept of guidance must prevail: not vocational
nuidance and regular guidance. Vocational (occupational) education is
part of the total curriculum, and therefore, there should be only one
guidance program. No sinele curricular segment of the student population
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dend rves  ore euddance than any other sepment. Students must be alven
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vual,

Dl e ol u occeupation or oo cnrricatun which is plammed to
TS L TN (ML ERCI S TP B statinge ratier specitivally nis concept of self.
vt tang joth, tae apadvianae 1 teitiae ais seif-consept awainst

UL tien, aabrud by will fipd nis viovdee noth gat fstfacter? to
IFEPRTUR R B BT ITHS T S
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e g posttion dictates tie recard for unique odividual differ-
Mt s b o lient proeocreines tafoush vacat tonal Jdeve lopment staees.
v comlae s puldeline revolves avout Cchamse” rather than duescerip-
tiaas ¢f perole ame thelr predicted "fit” in the world of work. A
Avidanee scrvice wiich {8 compartmentalized and fragmented can not
meet the aecds of the individual within this frame of reference. All
aspects of a comprehensive guidance program must be utilized to assist
the counselee with his vocational and personal development. Vocational
development within this model becomes an integral part of total develop-
ment. The prucesses by which individuals make career decisions are
interwoven just as closely with developmental-task growth and maturity
as in any phase of the more readily observable physical development.

Wrenn (7) recommends that primary emphasis in counseling students
be placed on the developmental needs and decision points in the lives
of the total range of students rathier than upon the remedial needs and
cri:is pointa in the lives of a few students, with the major goal of
cennieeling being that of increased self~regponsibility and an increased
ratrrity in decision making on the part of the student.

While the modern theories and approaches of vocational development
broaden the mode of operation for the counseling practitioner, much of
the counseling for career decision-making done today focuses upon
inventorying or appraising the individual, providing sketchy occupational
information, and attempting to match the students' abilities with job
evxpectations. Such metiodolopy, of course, perpetuates the actuarial
approach of fitting the worker to the job, which continues io be fostered
through misunderstanding and mishandling of those services which fall
within the realm of the vocational aspects of guidance.

A _Uevelopmental Approach to Guidance

Jut what is the solution? How can these services be rendered in
a manner consistent with the broader concept of vocational development
and still mvet the needs of society in a technological age?

It may be hclpfﬁl to differentiate crisis-oriented programs from
tise which emerge from a developmental context. In the former case,
intervention takes place when children's lives are in a state of change
or turmoil, e.g., at critical choice points such as the time of select-
ing a senfor high school curriculum, a course of study at the community
college or four-ycar college, or eatry into the job market.

‘Littnews (4) states taat durine periods of immiment choice, change,
or decision-making, the human beiny may be least accessible to learning
new ways of understanding self and of learnine to deal with life more
constructively--a symbolic antlosy d4: it i iard to stadv peace tn time
of «ir,

can
-
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vevelp: cutal eufdanee, on the other haud, would utilize periods
ot ner.tre .t mtld stteneths upon widch toe bwdiviival can drw in
Limes o oirenae, in eftect, to capitalize on the calm taat precedes aid
tollow: viva S 0rm,.

A lirtelone provess, develupmental vuidanee recopnizes the unique
pussibilitivs for effective prowth in all periods of life, bLiametri-
cally apposad ta an empiasis upon problers, conflicts inadequacles,
and liritation i, Jevelonmental auldance resards human personality "in
terss of o larcely bealthy lnteractlon between the prowin: orpanise. and
the culture or environment (and that) Jdevelopment is a reasonably
ordered .l patterned process of chanse moving in Jirections that are
typivally desiranle for both the individual and society., (M)

[t 15 ai: ertablighed fact that children will grow, develop, and
change Wity or without intervention from am orpanized proeram of puid-
ance servives. clowever, with purpuseful intervention sgeared to the
Jdevelopaenital level of the child (rather than his problums and weaknesses)
such wrowth .l chanse can be pulded fo positive dircctions. It is
obvious, then, that developmental guidance rust focus on accrued strengths
and empiasize 1 eradual and desirable unfolding of auman potuntiality.

In undertaking the task of initiatine and/or expandin. guidance

. services within a developmental context, it is of fundamental importance

Q
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te recovnize tue inextricable relationsnip amons all aspects of human
gevelopirent.  In this way, twe child is viswed as a learner in hoth the
intellectual and psychosovial semse. Tlo tosu:i upon intellectual develop-
ment, tor example, while virtually {enorine psychosocial dueveloprent .,

it now recosnised as tantamount to retarding the prowth uf both,

Auy suidaice program, therefare, whici proposes to vperaticonalize
a4 develoameatal approach must address concurrently all aspects of the
individual’s development, not vocational development aloue through fra-
priented ervices. A synthesis of the nost recent pertinent literature
revedls manimity in acceptance of the premise titat career developrent
is intesral to total development in its broadest and most appropriate
vonceptualization.

e perspective In which such a program fs cast is ane of change,
Tae 1. ccls of tae madel--self, enviranment, Jecision/action--interacting
withi oo other, as 4 "means-ead chain” are all set within a context of
e,

1 b aenen sabd that we exist ina world in wnich the only constant
s e itself. Crowtis s neep development means chanee;
wdt it o0 .o deonlies chnee, onvi ntal shanee, bere, §s also a positive
*oxtrase froes a promasal tor a o selopmental aufdance project prepared

fr et run AL lena, Pennsylvania Department of Lducation, Harris-
et 1ee,
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ceastruet ome to be harnassed ond used to best advantage. It s not a
constricting, thregt—-pradacine, impmobil{zing force avainst which one
sl strugpele to survive,  AMtheuch we mast aeatiowled, e toe 1Himited
control potential over the changes taking place in one's life, it s
this very potential limited as it may be, whicn the developmental
puidance propram aims to have cach student realize,

The major goal deals with the creation of an optimal climate for
student prowth, Such a climate is characterized by freedom to express
oneself and to interact with others, both peers and adults, without many
of the restrictions typically imposed in an institutional setting such
as the school. It {s assumed that if students are allowed and encouraged
to be themselves without criticism or condemnation, they will be free
to relate themselves to change that {s at work within them and within
thei. environment.

Another aspect of this type of climate takes into account other
cuvironmental factors impinping upon the student. Thus as significant
adults (parents, teachers, .administrators) understand and involve them-
selves in the process of facilitating the stucdents' learning and develop-
ment, the climate which is being sought will become more pervasive,
thereby affocting all activities in which the student is engaged. (10)

Implications for tue Counselor

Viiile there s tittle likelihood of disagrecment with the basic
preaise of a developrmental approach to puidance, the practitioner waits
on the sidelines with the all-important question, "lios can rhese vase
fo. tors be trimslated into practice?” And it is to this query that the
remafnier of this presentation will address itself,

Ivey amd Morifil (11) suczest that there s need for more awareness
of rhange in vocational 1ife than has been olforded throus. traditional
vocatioial guldance practice. These writers present the coucept of
"career process,’ to replace “vocational ciofce,” which is an atteampt to
stress the continnal changes and the varied developmental tasks in
occupat ional 1ife.

the concept of developmental stages, as articulated by Havishurst
(12) and the tasks which all persons must naster within each develop-
mental stape, can provide the framework from which the counselor can
Jdesivn materials and activities to be used in group or individual
counseling sessions. Considering the concept of developmental stages,
the counsclor can readily zrasp the process nature by which individuals
prow in a progressive manner. Uevelopmental stages are a rross way of
looking at group development or what might be expected of tiw “typical”
student at given levels. However, it is quickly recognizad that all
students are not "typical,’ nor need they ve, particularly i{f the coun-
selar accopts tie important commitment to the development of individuality.
Tuerefore, it is found that sone students have developed faster than
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other:; sore developed at g relativelv smooth pace, while others devel-
oped by Cfits and starts.” The fdea dis that developmental rustery, in
undque wars, {5 0 prevequisite for lone~term vftective development.  The
recoenition of individual differences amone rates and styles of develop-
ment {s not to sugeest that the poal s to have all move in tie same
way and at tiae same rate.

The counselor in assisting the students in the “career process" must
view the clivnt as 4 chaneing orsanism eneared Iin a series of career-
oriented developmental tasks tiat enables him to adapt himself to a
changing sovletv,

To establisn a meaningful translation of tiie aforement ioned points
of view on tie place and purpuse of vocational puidance for the
practitioner's setting, the followiny case examples of '"carver process”
counse ling are quoted from the work of Ivey and Morrill published in
the March, 1 Lssue of the Personnel and Guidance Journal:

Case 1. _Jhat shall my major be? An attractive freshman
pwirl cutered the office saying she didn't know whether she
should major in kngplish or art. It was vbvious she was under
a great Jdeal of tension and soon she was {n tears. After some
discussion back and forth, she then asked that the tape recorder
be turned of f, The remainder of the Interview seemed to lack
direction, but the counselor sensed that the eirl was doingp
what was cxpected of her rather than what she really desired.

She came to the second interview dressed "to the hile,”
commented that the counselor could use the recorder, and
immediately launched {nto an analysis of her vocational choice
diftficulties. Sensing something artificlial in the situation,
the counselor noted that she scemed uncomfortable and later
noted to her that she was especially well dressed. She replied,
"1 alwavs wear earrings when 1 want to feel safe,”’ She then
recoeniced that sue had been playing a role in counseline--
that ot selus the "good” counselee. The remainder of this and
subsequent interviews were centered around her desire to please
ner parents and do what they wanted, although ip the process
sne was pleasing neither them nor herself.

Aunalysts revealed that this sirl had seldom given any thought
te derself ana her desires for work or accomplishment. Ratuer,
site nad done what had been expuected of hier--much like her desire
to nlay tie "eood client” role.  She also made a stronp attempt
to set the counseler to docide what soe ousht to do,  The
coun e lor met this with fnteroaretation and supported anv attempts
Mool part to e herself”

v tae Foarty interview. she had made consideorable progress
Wi+ e cened peore tateshe wis respensible for wer vocational
LR vid e he wonld noi realle be sotisficd if someone

.
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vlue sade it for ner.  Her conrent an she concluded sounsel-
ing was, "I still dou't know what I want to majur in. but
somehow {t doesn't seem as important now. ['m just going

to be myself and 1'11 find me.”

In this case, the interaction with the counselor car he
seen as a critical developmental task. The developmentas
task led to two changes that can be readily identified. The
student bevan to take responsibility for her own career
nprocess, and bugan to sce herself, her interests, and her values
as important fn that process. She also became aware that
chioosine a major, or choosing an occupation, is not a fixed
end puint toward which she must move, but that the career pro-
cess is very much part of "being myself,” a process of self-
exploration and actualization.

A more traditional approach might have given this girl
a specific choice of major, but would not have prepared her
for 1ife process, The next steps, as the'girl develops the
ability to make decisions and greater awareness of her own
values and goals, might center around two areas. One would
be to provide developmental tasks to help her continue this
growth. Individual or group counseling centering on aware-
ness of self and others might provide such tasks. However,
the social and intellectual interactions of college life
might also mect her needs. The second step might be to help
her see her future life as a series of developmental tasks
and to aid her in learning iow to select appropriate and
meaningful tasks for future growth, although this outcome is
already i{mplicit in what she has learned.

Case 2. I'm tlunking out. A freshman male doing very
poorly in academic work came in to discuss choice of major
and study habits. Before the first interview was over, a
great deal of hostility toward authority figures, parti-
cularly his father, emerged. For examp'e, he discussed the
fact that “e read slowly and then woula immediately comment
heatedly about the fact that his father had always pressed

Wim to read and that reading was not enjoyable.

As counselinpg developed, a central theme of desire for
accomplishment and attaining goals was revealed. This student
pave as his recsons for attending college, "I want to get a
depree,” Life was seen as a set of challenges and specific
goals, only temporary satisfaction, for always another goal
faced him. The result was that he had alternately given up
or tried harder. The constant change in approach had resulted
in a completely ineffective student.
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vounseling in this case centered around uis desire for
achievement coupled with his attitudes toward his father and
an attempt to find out what the boy himself wanted. tis
choice of physics ag a major was revealed to be one in yhich
he hoped to become more successful than his father. ilowever,
his failure to resolve an earlier dilemma can be seen as a
developmental task that was not successfully utilized for
growth., he needs developmental tasks that will lead to the
necessary growth.

The boy represents a rather typical situation encountered
in career process counseling. It appears that many American
youth have pragmatic goals, such as getting grades, graduat-
ing from high school or collere, getting a job, getting
warried, ctc. They move from poal to goal without any under-
standing of the underlying process. In a3 severe situation, it
may be that analytic therapy would be seen as an appropriate
developmental task. In another case, dealing with self-
concepls in counseling, living independently, and dealinpg with
teachurs and other authority figures as an adult mipht be the
necessary and sufficient deveiopmental tasks. 1t is believed
that the developmental task of realizing that occupation
is not an end~point ties in with the more seneral mental health
concept that the process of living is as important as the
pruduct of life. (13)

As indicated at the outset, the coverape of the topic of necessity
had to encompass all educational levels and beyond. The students
found in tne vecupational education curriculum at a communitv college
arv in many ways similar te those of the high school group who are
planning to work immediately after aigh school graduation. veclsions
wilch were postponed while & high school are expected to become more
explicit, however, during the 13th and l4th years of educational pur-
suit. Materials and activitles used by the counselor lon assistine the
student 1t tiie comtunity collese level are built around identical con-
cepts as at any other oeducational level--tiose of self, environment,
Jecision within 1 context of change,  while decision-making in kinder-
parten mav deal witi the scelectlon of toys or playmates, in the
community college it ray deal witn thn selection of educational and
occupational alteenatives.  luoremin (14) spears of tin: wide varivty
of counnelees 4t toe junfor (cornunitvy) college level and discusses
tue counselor's rpe-ponsibilities at that educational point as “being
practicallv all thines to all people.” As the counselor assists the
14 year olds, the veteraus, the older women who intend to return to
tie labor mariet via advanced education, or the person returning to
school for retraining in an occupational education curriculum, it
would appear that his task would become an easier and more systematic
endeavor U rouph incorporation of a duvelopmental “career process”
based on an understanding and stress of developmental stages and tasks
necessary for personal growth tnat are related to occupational life.
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#o one can deny the lepitimacy of the objectives of meeting the
pation' s manpower aeads Lotow b utilization of sn's productivity
potential. ul tiads is oot to agres that it should be done with Jdis-
regard for tue individual's values or treedom of chotce.

From very varly in lite, tie learner is confronted with alterna-
tives, and bis prowth and developmont are circularly fnvolved with
the decision-miking process., w«inat he chovses at a given point is
influencea by amd will intluence in turn what he is.
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With Lmphasis on Diapnosis

Robert M. Hontz, Admissions Officer
The Williamsport Area Community College

Of all the frustrations that really "bug" the admissions counselor
of today, certuinly the most frustrating must be the person who, after
stating his desire to acquire post high achool education, blithely asks,
“"\Wihat do you have to offer?"

With the advent of the community collepe which places a college
within commuting distance of the majority of high school graduates,
more and more students are seeking admission. Many of these students
have not responded to the local high school counseling programs and
have piven little or nuv thought to a systematic study of occupations.
They have failed to answer the questions: “What is there for me to do?"';
“Wnat would [ like to do?'; "What am I able to do?"; and "Where do I
receive the training required?”

A large majority of these students are either not academically
c 1lified or not interested in the collepe transfer programs, so my
tunirks today will be concerned with those prospective students who
might eventually be enrolled in career or two year terminal programs.

Jay T suggest, for your consideration a possible solution to this
most vexing problem. [ would like to discuss the Vocational Diagnostic
Program as curreantly operated at The wWilliamsport Area Cormunity College.

I[he program was initiated in 1951 at The Williamsport Technical
Institute which became The Community College in 1965. Although the
PToRram was specifically designed to serve physically handicapped per-
sons sponsored by public and private rehabilitation agencies, more and
more non-disabled persous are now being enrolled. At present approxi-
mately two tuirds of tue enrollees are not classified as physically
nandicapped or sponsored by a public agency. Referrals come to us
fronm niph school counselors, rehabilitation agencies, the coll.ge
adnissions office and from parents who are concerned about their
children's vocational future.

Tiw goal of the prowram is accomplished through testing, individual
and group counseling sessions and actual job trials in the vaiious
trade and technical shops on campus.

Toe tirst wevk is devoted to orientation, testing, tours of the
various instructional areas, and dissemination of occupational inform-
at fon oy instructors from tic trade and tecanical areas. Information
dbout educational and training requirements, employment opportunities,
puysical Jemands, workin, conditions, and wage scales are discussed.

4
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lite tirst job trial is selected by the stndent without benefit of
test Feonlts.  oubseaueat trisls are based en test resalts and trial
areas ire selectew ter imdlviaual counselisg ana plaaned with peapect
to the stwlent's intereiats, aptitudes and educational tackground.

A counselor s in Jaily contact with the stusent and the instructor
during the job trials,  The last day and half Is spent in separate case
conferences in wnich the student, staff counselor, instructor, and
counselor fron referrine 1gency meet to explore all factors pertinent
to the iudivieual's vocational chofve. Hecommendations are then made o
the student. Some students are Jdecepted by the college, some are
referred to other training acencies,

At present, the first turee classes for tihe current year are filled
and the cliss starting in January, 1970 is partially filled. ‘e feel
we can adequately acconmodate the demand for this progsram. Since we
uffer 33 sepacate career programs, o fairly broad spectrum of seneral
occupational areas is covered. Althousi ro plans have been made as yet
to involve husiness and industry in our job trials, this possibility
is beiny explored.

The administrators at fhe Williamsport Area tommunity Collepe feel
this program fulfills a particular newd in the area of student diagnosis
and occupational choice. After three weeks ninety percent of the
students make a vocational decision. Certain changes in the prosram are
being planned. Included in the changes are the adding of verbal and non
verbal intellivence tests and additional testing in the core areas of
tuplish and matheratics.

Since a majority of persons participating in the projram can be con-
sidered disadvantaved in oue respect or another, more cmphasis is to be
placed on aroup nuidance wiine aroup dvoamics and peer influences and
sensitivities to assist us in accomplishing our alns.

I laok forwird to the aroup meetings wiere we can liseuss the pro-
vram in an iaforrial atmosphere.
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The Role of Guildance in Student Diapnosis and Admissious

Robert Gebhardtsbauer, BDean of Student Affairs
Lehigh County Community College

This topic will be approached from the point of view of a person
just on the threshold of dealing with Occupational Educations Programs
wito has sat at the crossrovads of academic administrative planning,
decision-making and philosophizing in higher education participating
therein and observing student needs, desires, frustrations and expect-
ations.

Occupativual education is compreliensive not only in terms of fields
or areas encompitised but also in terms of an institution's approach to
lustruction aud course content. (I use the latter phrase rather than
“"rigor" which is so often used here and bandled about by the educational
svpuistlcate implyins that only studies at a certain "level"” and with a
certain type student body possess ''rigor".) These curricula in some
institutions atford upon completion, immediate entry into a baccalaureate
procram witich 1s structured (as most are today) on a highly theoretical
base and doinp so without loss of credit or extending time toward the
degree. Un the other hand, other institutions - and these predominate -
offer curricula wirlch reflect the more immediate needs of business and
industry emphasizing rather than theory, skills and practical applica-
tions of subjcect matter to the particular job or professional field for
which the student is preparing. To a large degree, institutions tend to
be orientud toward onc type or the other with only a few somewhere
hetweun the extremes.

fhe community college, philusophically, adds a further dimemsion.
A Jdimension with which those who study learning, or read the results of
studies or have observed and talked witn students in the process of learn-
fnp will arrce. That dimension is flexibility! Young people, middle
azed and older people individuallvy do not progress in each fleld at the
same pace or have aptitudes and abilitics of equal magnitude in all fields.
You say this is quite evident - yet education has long made students fit
ttwe mold, the curriculum. The community college - unfettered by tradition -
fias the opportunity to break the bonds. Its orientation suggests that it
should, many of the community colleges are, but it remains to be i2en
whether as a proup they will do so or continue to do so.

what does this have to do with the topic? In approact:ing this sub-
ject I must ask to modify the topic to read - The Role of Guidance in
Self (rather than "Student”) Diagnosis and Curriculum Choice. Don't
junp to the conclusion that now [ will lapse into the theme of "each
has the rigat to fail ' appreacii.  Kesponsibility is perhaps the greatest
catalyst in learning - waicia (i.e. learning) is really the central theme
of our discussion. The commmity college with its "open Jdour" permits
tite Adaission. OFficer, the vounselor, the facultv member, the graduate,
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the fellow situdent to invite a person to continue s cducation,  The
compreneis e nature of toae dnstitation allews the tndividuad to select
from a broal range of educatfonal, vocational and professional ficids
of oppor.un!tv A% weell as afforain: the teans toth to obtain adequate
Havharound r vntry fnto Laese carrivul s ang to have recouniazed pro-
vious exverivace or trainive by the awardin: of appropriate deered
credit,

Avpraisil of puit aculevenent, neasurenculs of acaderic and voe-
wdonal aptitades, interests and the ke are inperatives. .t the
sreatest aecd for the person approacivine catry to a procras is under-
stamitne ot the nature of the propras, its demands, the instructional
approach Jand course conteat, ami the interreiatedness of subject duttter
and its relevance to nis desired altizate or ftediaste eoal. Furtner-
more, he needs o Lppreciation of tae options availaole during and
tollowineg Lo vomplotion of the provram, amd tae proeress vxpeeted b
tiue instruviers and collese.  awe also needs an awarcness of the oppert-
unitics for euployrent, job satisfaction, tae tacloation of continued
earnin: 4! discovery witica may be pregent, the fncore ranves (immed-
Late ! dens ranec), crowts potential, wors lemunds, trastrations,
poesponsiod tities, teadersaip demands or lLach of such, and so tort,

I sutt:it that o dlscussion of these, Bul nore, Jita e sunge ] or
Cauamented by faculty md professionals in the ficld) comst ity nivk-
P up the thread of past achicvvement (or Tacw of it), svasures anflities
aacfor antitides, exverivaces and interests oan VoW r-ln- tav s Into
predietion o aaderic succeds and punmw:ul and selt-satdiryvine
ennlaveent, rerafte tae intive Jurl to maee an oaliontened ¢ awiee sucerior

St oarrdteed gt v selection Sased  mogquantified cata, Lapecially
e bofedd thes to te trae weth thee varidd staiert sopulation: represonted
in the oo sty el lese s e counselor sust prins te bear in tae
G asntont the rosomr en oat i corand:  data fron placement reports,
froe ocong tniotal cutloer publications and fres taculty as well as trom
anccess foalors cerived from wtudies in stmitar fastitutions, in the same
inatitutiong, in tue partl-ular eurriculus, ang du spe ial courses. e
comnselor®  pnroae:n st e torteriont, factual, irmediatelv invelving
the ctudes T . . participint ware taat he fs makiae 2 wita, decision
ud Lhat e et an anle after se has welzied caretullv the totality
Of the diarn sbene egisions e made @il AR ome fnsitanees srove to e
unstiatr o0 St gine enrreat collogiate attrition rates (academice
Gl obierah e b oan fe d et maenh to ocre HE preseat metind s of solect ion,
where wlectonon i- coplaweds Yea, lnvrv will continue to be soor decine

e st - owenetuliv -, cament in tine, the persoen il aave a better

o bt 1o adviee well civea fat ;ih"liuu.-l. unbieede ! and - reurientine
Aimea b o= Lo wre suceesstal i the new venture probal-ly with more con-
i : Laedtran v that this e tae riant rove. Pile. are replete with

Loar v o1t stucente who were varlies caanhe bed or airested into this
ar s ot desrrtenlan slrply Ged neie their et W ton tow’ or
i . . T e were Nt e eman e e peite cronresaes Jdesfres andd

o g et teerest shieT weld b ducevst orheralse, hese



91

. ’ '
same stuwents when given the opportunity and encouragement along with
responsibility, Jdisplayed better than average success in academic
studies and Interest in college activities. wWas it maturity, was it
appreciation, was it latent talent blossoming late but earlier not des-
cribed by instruments designed to measure such potential? This as well
as most facts pertaining to the prediction of success - we need learn
more about!

The emphasis in higher education has been too much on education -
formal education - rather than learning, be it learning in the abstract
or practical and applied. The spokesmen for higher education have
talked about producing leaders usually to the exclusion of the important
role of thuse to be led. We need both, we need to encourage both, we
must program for both!

Tie same must be said for the scholarly and the marginal student.
Tids is not an emphasis on mediocrity! It is sound logic to assure each
person the opportunity to achieve excellence within his own range of
abilities, aptitudes and activities. Is this necessary?

vr. kdward J. Shoben, Jr., Professor of Higher Education and

Uirector of the Center for Higher Education at the State University of
New York, Buffalo has observed that starting in the latter part of the
19tn century (The Morrill Act) young people sought to enroll in college
not simply to maintain social status but to achieve it or to upgrade
tiiemselves occupationally and professionally. After WW II, society
encouraged greater numbers of young men and women to attend college.
«“ow, society all but demands that they attend.

The burgeoning enrollment in higher education has occasioned an
emphasis ou selection not hitherto experienced. With this emphasis --
in colleges which seck to cducate the "leaders" ~- gelection often became
(or appuared to become) a matter of prestige rather than fulfillment of
a philosophical commitment. It created » rush of comparisons -- based
on quantifiavle data designed to make an inititution look good -- to
establisi a hierarchy of prestige or excellence (tho' realistically,
selection standarus moved up and down at will to meet the demands of the
cudget --, naturally.,) The prestige kick created the myth that to learn
fu the college environs you had to have at least a comb!ned score of
—.on the _  with tue stronger score in tne ..t

Spedr.ineg to thls point, the former librarian at Florida state
Gollewe, Louis shure. in an address at Mount Olive Colleg: was quoted
in AAJC Journal as saying "Those colleges wiich seek to educate only
tie top L. are cowards. Auybody can educate these. The real challenge
{s to cducate tae otuer Y.0,°7

I ae net aveept ais Ylest stalement - even resent ft -, but I con-
v wita tae tatter part, %vullowin: up on tals point and spearing to
Lo de i of its undertarine, Professor wenjamin sloom of the University
of Laivaco in o tali to o croup of junior coliepe faculty in Califoraia

. g
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reported on tie results of his experimentation {n methods of teaching
to tue offect tnat  Most students (perhaps over Ju”) can master what we
have to teaca them and it 18 tie tash of the (nstractor to find the
means which will enable our students to master the subject under con-
slderation, ’

wastery of sunject ratter s not simply related to tue metihod of
pruegentation vut also to its relevance to the student 's purpose in
undert.ak fue the colleelate program. This is a poiat on whica young
adults have become quite vocal. The Liberal arts - the vital element
fn the A.3, uevree and of preat {mportance in anv baccalaurcate - must
loglcally assume a subordinate role in occupational curricula, which
are usuallv deslened to prepare persons for immediate effective employ-
sent where speclalized knowledge, skill and know how which require
continual upuaating and upurading, are in demand. Understandings sained
in tne "appliea’ courses siould where the subject matter is _appropriate
be recognized not only for job advancement or placement but for depree
credit. Certainly the technician whio has learned well from his techni-
cal math course to apply aigebra, trig and analvtics in the solution
of real provlems uas embraced this subject in a more meaninyful and
uscful way than the person who has completed "X credits of “pure™ math
with little appreciation for its application. Learning under the former
is "easier”" simply because it is relevant, makes sense and i8 purpose-
ful. Hence the more practically oriented student (and generalily the one
with fower scores because of this orientation) performa better. Unfortu-
nately, there is reluctance to grant baccalaureate creudit for such work
even where comparable comprehension i8 achieved. Where a valid
appraisal of achlevement is demonstrated, (by exam, verbal exchanges,
completion of hizher level courses) credit should be extended. Such
would o 1 long way to remove the negative view of carcer proprams.

ilow do we evaluate the student's opportunity for success? Pruesent
literature supgests that new instruments are nceded (CELi-CGP), that
there is a scarciey of relevant data, that much more than academic
aptitude and acnlevement, interests, ctc., need be cvaluated. Speaking
of one of the standard instruments for measurine "academic aptitude”
(tiwe 3AL), Protessor Tiedeman of llarvard University, who is chalrman
of Ui Collese Loiard Committee on Testins, sald that -- quotine from the
chronlele of dilvaer Rducation Report -- this test measures what a purson
has learned not what his notential for learning is! (Hotwithstanding
its name.)

Yot -~ for all this-- we find each such Instrument and such data
viluible, Gomuenting on testine, Prof. Norwman C. harris, Professor ot
Tecinical tuue ition at the Lnlversity of tichigan (to whom Vean Ellson
referped carlier) bas remarked that "despite the eradual improvement of -
stancandized tests, the best sinsle predictor of collepe performance is
Stili ai,sn scuonl arades.  (lowever)oooniipgh sciiool standiug siould not
b usvs o~ o sule criterion,  Several measures for srediction are bettuer
thm ene ot oahi losenhy of flexibility should govern tue selection
arccais. Sterirdlaed testacesare of eonsiderable value when used in
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conjunetion with other measures.” Regacding the use of hinh school
rrades a8 g predictor as supggested by Dr. harris, difficulty arises
fmmediately with the community college population. A goodly number -
more than 500 - nave not demonstrated in high school just what is
repredentative of their capability. fThis may be due to an immature
attitude, misdirection resulting from rigid adherence to specific scores
on 3 gingle test rather than interpretation of several such measure-
ments, personality conflicts, disinterest in the type of subject
offered, etc. '

In respect to tests, to be at all valid, tests must be studied in
relation to achievement of students at the particular institution, in
a particular curriculum, at a particular time of curricular develop-
ment.  Since each facet has a dynamic quality, it is difficult to relate
the factors amd usce them in successive years in any way even approach-
fog the absolute. In a new - or relatively new - institution this poses
no small problem. tme therefore, apain, interposes judgment in assess-
Ing data.

A study by the American Council on Education designed to study
student academic achievement in college (as measured by the CG.R.E.)
reports that neither the intellectual level of classmates or the level
of academic competitivenesds or the financial resources of the institution
aad au fufluence on achievement (on tests) but rather was dependent
upon “abilities" existant prior to entrance to college. Also - no
relative difference was noted between the achievement of the bright and
tiie less apt student, as a result of attending the different type of
institution.

what does it mean? Students who do well on tests in high school do
equally well in tests at the end of college without respect to the type
of institution in which enrolled. Similarly, the student not scoring
well on tests taken while in high school generally score at the same
level at the end of their collep experience.

We have been discussing prediction of college achievement. Can we
then use college achievement in turn to predict future success? Those
in the rescarch division at ACT who reviewed 46 studies on the relation-
shilp between collepe grades and adult achievement concluded that'...
present evidence strongly supgests that college grades bear little or
no relationship to any measures of adult accomplishment.’ Does this
mean that the student should not strive in college for understanding?
0Of course not!

How does the community collepe philosophy make more difficult the
analysis of data in regard to projecting success?

Je are committed to a philosophy which would have us aid an indlvid-
ual ruach a poal reasonably well selected by affording developmental work,
vxtendinge contin dne ald in the classroom, permitting reduced course
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lo.wds, curriculum or schedule modification, all to enhance the person's
oppartunity to succeed - even when success would mean enterine the

emp lovment field to pertorm well a jub somewhat less demandlng than
tinat for which the basic inteat of the colleglate prosram was meant to
prepare the graduate.  vonverselv, we wonld aid the more academically
apt ur skilled stasent to extend afs prosran by taking additional sub-
jects, crantine credit for expericiuce, enroll in independent {nvesti-
gatfon conrses and the like, All this would be Jjone with the view of
oftering hin the opportunity to make the moat of his talents and enabl-
foy nim to assume 1 rore responsinle or sophisticated job, or to select
the option of continuine fmmediately the pursuit of a nipher degree,

T have, for some years, milled over a statement by Winslow natceh
in one of the early scries of Dimensions in Hiener Dducation. e states
in this article referrine to standarus of excellence in collesiate pro-
prams | tie less selective institution can be as effective as the select-
fve one if it will stop 'telline' its students and improve its 'teachine’
and the student's learning. Actually, tic less selective the college
is, tue wore tne institution needs to Jdo this.”

Fe inference [ draw from tie conclusion he reached In respect to
student learniag, U employ in counseling youny people on curriculum
selection.  whe siould Jdecide o curriculum selection?  Reserving in
unusual cises veto ripihts wnere the possibility of doom s too preat -
or extenuating circumstances wnere institutional staff and facllities
Jdo not afford unrestricted enrollment, my vote - with the understanding
that a real effort is made to appraise well student attributes,
curricular expectations and employment derands and opportunities - will
Le the student - assuming as I do that ie will make an enliphtened
decision hased on self-interest!
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Introduction: "Organizational Patterns Most Conducive
for the Development and Conduct of Occupational Programs"

Harold E. Farneth, Academic Dean
South Campus, Community College of Allegheny County

We have vnjoyed two days of intellectual exchange of information
and points-of-view relative to our common concern - how to better pro-
vide for occupational education within our respective institutions.

on Monday a comprehicusive view was presented. Yesterday we
narrowed upon the stratepies for resolving selected student-related
problems, loday we shall concedtrate on strategies for resolving
the problems of faculty - staff relationships and problems as they
pertaia to the promotion, development, and administration of occu-
pational programs.

some of the major problems in this area are to be found in the
followins toupics: What organizational patterns are most conducive to
sucvessful occupational programs? How responsive should a new insti-
tution be to the existing educational establishment within a community?
vo accupational prosrams Jiffer so markedly from academic programs that
they must be entirely separate from one another? I1f not entirely
separate, how can tney be coordinated? What priority should be assigned
to vccupational proprams within a community college or university campus?
Wwhat budseting problems develop? Can institutional budget formulas
apply equally across the various programs of the college? How do we
justity the varying costs? How can we minimize the tendency to relegate
programs to differing levels of prestige and importance?

' au (apecially pleased to present to you a panel of speakers who
are e=ir:ntly capatle of discussing all uf these issues. Dr. Kenneth
E. varl, ounr first speaker in my opiniou is the most occupationally-
oriented Cemmunity Colleze President within the State of Pennsylvania.
de has succeeded in building the community college concept around what
had previously buen one of the foremost secondary vocational schools
in the state. As President of the Williamsport Area Community College,
ile can demonstrate the compatability of uccupational and academic pro-
prams under one administrative head. He firmly believes in coordination
of existing educational institutions with the newly established pro-
grams of the community college. His planning at Williamsport represents
3 most pragmatic solution to the problem.

Dr. William A. Koehnline, Dean of Instruction, Harrisburg Area
Community College, had a somewhat different situation facing him. He
was to organize a new institution, with rapid growth potential within
our capital city, placed within 50 miles of at least 25 other insti-
tutions of higher learning., Realizing the need for comprehensive
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programminig almost overnight, he and his colleagues set out to develop
an integrated pattern of organization that refused to accept major
differences among programs as to their mode of operation or leadership.
Separateness was to be avoided. le will emphasize within his talk just
how this unity of organization supports occupattona] education within
the community college.

Mr. Leroy W. deMarrais, President of South Campus, Community College
of Allegheny County, is confronted with an even different sutuation.
Leading the third college to be developed in a County System of Community
Colleges, he must find ways to develop programs, compete for budgets
not only with the State and other educational institutions, but also with
sister campuses within the system. What precedents should be followed,
which abandoned? What programs should be offered across all three
campuses, or restricted to one? What programs can realistically be
offered in interim facilities?
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An Administrative Unit Combining the
AVTS and the Community Ceollege

Kenneth E. Carl, President
The Williamsport Area Community College

First, let me say that I am quite confident that all of the panel-
ists participating in this discussion will agree--if not now, at the
end of this panel session--that there is no one organizational patterns
that will be considered most conducive for the development and conduct
of Occupational Programs in all community colleges.

Which pattern you may consider preferable ias conditioned by how you
feel it works or might work in the area for the population served by
your respective college. It is certainly possible that if you or 1 were
located in an area with other conditions our choice would be different.
Williamsport is in a unique section and we have innovated the idea of
combining the area vocational-technical school with the community college
under the same administration. This combination is provided for in our
Community College Law.

The Community College Law in Pennsylvania states under Section 2.
Definitions. - (4) "Community College" shall nean a public college or
technical institute which is established and operated in accordance with
the provisions of this act by a local sponsor which provides a two-year,
post-secondary, college-parallel, terminal-general, terminal-technical,
out-of-school youth or adult education program or any combination of

these. The Community college may also provide area vocational technical
education services to secondary senior high school students.” (The

underlining has been made by the writer.)

Further, under Section 6. Powers and Duties of Board of Trustees -
(7) "To enter into contracts for services to high schools of member
districts to provide area vocational-technical education services."

It is believed that Pennsylvania was the first State in the nation
to adopt this permissive legislation permitting the community colleges
to offer AVTS gervices to secondary students of sponsor districts.

We understand that a few other States have, since 1963, included
this provision within their community college law; however we do not
have any evidence to substantiate this statement.

We believe that this legistlation is or can be helpful in some
areas, It allows an area vocational-technical school that is having
problems supporting the programs it offers to consolidate with a
community college or add a community college program to what is offered,
thus becoming a more officicnt and econnmical operation. We would
suggest that in many areas of the State that have not as yet provided
for a public community college, or even an AVTS school, that consid-
eration might be given to combining these two schonls (to provide the




98

enrollment and programs necessary) to operate such a school. As you may
recall the State Board of Education has determined that there should

be as many aui 28 public community colleges in the Commonwealth--presently
we have only 12, A few of the 16 yet to be organized may well be
structured from off-campus centers operated presently by various univer-
sities that are not quite mueting the needs of the area in which they
are located. By combining such schools, the remaining number wmight be
started rather quickly with certain going programs already established.
In some areas the community college and the AVTS might be located on

the same campus under separate administrations and in other cases per-
haps the best answer is to have uoth under the same administration.

It is our belief that where the AVTS and the community college can
function under the same administration that a considerable economic
advantage can be obtained with higher efficiency of operation.

The following are some of the obvious advantages of such a single
administrative unit:

1. The administration is responsible for both programs (the AVTS and the
community college) to the sponsor. Budgeting then is on an equal basis.
If operated as separate schools the budgets are likely to be skewed
towards one program or the other depending on the general attitude,
momentarily, of the respective boards. Thus, budgetwise, it is felt

that a better use of the available monies can be made in such a com-
bined school.

2, We have the problem of articulation of students in the AVTS who wish
to go on to further occupational education in the community college from
the AVTS. Certainly with both programs being operated by the same admin-
istration there should be the closest kind of articulation between the
high school program under the AVTS and the post-high school program in
the community college. Under any other separate type of operation it
would be expected that articulation could well be problematical at times.

3. By proper scheduling both the AVTS and the community college can
cooperatively use many of the common facilities and laboratories, thus
reducing the :;apital costs to the sponsors and securing much more efficient
operation of these facilities. As an example, we have at Williamsport

a machine shop wiil $400,000 worth of equipment, not counting the build-
ing in which it is noused, that is being used by both the AVTS and the
community college students. It would seem very asinine in our case to
build anwther machine shop across the street for only the AVTS students.
ve belivve in this one case alone we are saving the taxpayers of our area
at least $507,000 in capital costs by not duplicating such shops and labs
for tuc sepirate schools.

13
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4. It iy up to the administration to play for both programs, the AVTS
as well as the community college. Thus, the responsibility if fixed

at all times and equal emphasis is placed on providing the equipment and
space needed for both programs with the same school. Planning must be
done to take care of these needs.

JUther administrative nlans such as two separate schools on the same
campus with each school sharing some of its facilities wvith the other
school on a part-time basis will not work as well in the long runm.
Remember that each administrator is planning for only his own institution
and when his facility is operating at capacity for his own students he
fiis uo room for the students from the other school, nor can he properly
provide the necessary cjuipment as his concern is for his own students.
Thus, when tue AVES machine shop becomes full of high school students
the communits college stucents are denied use of this shop and when the
community collese chemistiv lab is scheduled to capacity with commnity
college studs ats, the AVTS students are likewise denied use of the chem-
istry lab. Admittedly, such a cooperative use of facilities will work
for awhile, but do expect problems in this area if you operate under
this plan.

5. Another related precblem is that of changes in demands for particular
programs wit.in the school. With the one administrative unit concept it
{s much evasi-r to adjust, or expand, as the case may be in one or the
other programs. If the enrollment in the AVIS in graphic arts falls

of f to the puint where it is necessary to close the department many more
options fuor ise of this facility are available when it is operated as a
part of one administration.

6. Under the one administrative unit concept the faculty for both the
AVTS and the community college are hired by the college and thus both
enjoy exactly the same fringe benefits, pay scales, professorial rank
and rating system. Admittedly there is the problem of certification

for those staff members teaching in the AVTS program, but otherwise all
staff are assigned where they are most interested ifnsofar as possible
and can do the best job. The opportunity is there for all staff members
to transfer from one program to the other when an opening exists provid-
ing they qualify for the position, and when adjustments are necessary

in staff assignments due to changing, the staff can be reassigned accord-
ingly.

In my opinion there is no reason why we cannot have cooperation
between the AVTS schools and the community colleges even when they are
operated under separate administrations. Some of you are cooperating and
successfully providing occupational education by using each other's
facilities and staff on a part-time basis., All it takes is a willingness
to sit down and discuss the program and mutually decide who will do what.,
Further, I can see that the sponsorship of the program in question might
change many times in the future, depending upon who can receive the most
reimbursement for the program. As the reimbursement changes in favor of
one or the other, the administration of the program might also change
accordingly.
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An Integrated Administration Pattern

William A. Koehnline, Dean of Instruction
Harrisburg Area Community College

The organization of the college I represent, and the pattern 1
wish to advocate this morning, are based upon a philosophy of imte-
gration.

Before naming any functionarieg, we have chosen to begin with
a schematic depiction of the functions that are to be performed, as
shown in Chart 1. We begin with somebody having to exercise legal
control. This function is supported by a twofold horizontal flow of
advice, from outside the body and from within the body exercising
legal control.

Legal control is exercised from outside the institution. Admin-
istration takes place within. Supporting general administration is
again a twofold horizontal flow of advice. In addition, general
administrative functions are supported by a flow of information, pro-
fessionally collected and interpreted for the benefit of the total
program of the institution.

The third line in Chart 1 show that service functions are per-
formed within three branches from the stem of general administration.
These services are, respectively, those that are directly instructional;
those that are related to student personnel, other than direct instru-
ction; and administrative services, which are generally supportive of
the program of the entire institution, rather than directly instruct-
ional or student oriented. The service functions, like the legal
control and general administrative functions, require advice. The
advice-giving and advice-taking functions are of malor importance to
smooth operation.

Let us next turn to the Administrative Organization, as shown in
Chart 2. The form of the second chart is more conventional than that
of the first. Our blocks are mo longer anonymous. At the top, in
place of "legal control,” we have the Board of Trustees, supplemented
by the Solicitor. The functions of this body are spelled out in the
law. They are common to all Pennsylvania Community Colleges.

Advisement flows in from the community advisory committee, which
has subcommittees on curriculum, cultural programs, foundation support,
public information, and scholarships; and from the committees of the
Board itself, which are concerned with finance, personnel, and physical
plant, as well as with program.
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The office of the president i3 shown at line 3. He is assisted
by two administrative functionaries within his office--namely, the
administrative assistant who serves to support the work of the presi-
dent by making arrangements for meetings, releasing information to the
public, assisting with publications, academic ceremonies, etc,, and
the divector of research and community resourcea, who collects and
generates the data needed by the president and others as a basis for
decisions. Finally, the branches of service are represented by the
offices of three deans, with their assistants or associates.

Currently we have six divisions. They are named Business and
Management Services; Communication and the Arts; Life Sciences, Health
Services, and Physical Education; Mathematics, Physical Sciences, and
Engineering (MAPSE); Police and Public Administration; and Social
Sciences. In theory each division should include service courses,
career programs, and transfer programs. In practice the divisions are
variously proportioned

Five of the six divisions currently have responsibility for omne
or more career programs, The Business and Management Services Division
of fers seven career or occupational programs, in Accounting, Business
Management, Data Processing, Hospitality-Food Service Management, Office
Studies, Retailing, and Secretarial Science. This is the largest
number of career programs offered by any one division. The rumnner-up
is Mathematics, Physical Science, and Engineering, with five technology
programs: Civil Engineering Technolozy, Computer Engineering Techno-
logy, Electronic Engineering Technology, Electronic Service and Merchan-
dising, and Drafting Technology, with options in Architectural Drafting
and Civil Engineering Drafting.

Third in number of career programs is our Division of Police and
Public Administration, with three programs. These are in Correctional
Rehabilitation, Police Management, and Public Service. Two divisions
have one career program each. The Life Sciences Division has an
associate degree program in nursing, and the Social Sciences Division
has a program for training Mental lealth Aides.

The sixth and last division, Communication and the Arts, although
it does not have now a career program, has the potential for develop-
ing several programs in broadcasting, journalism, applied writing, and
related areas.

In contrast to the 17 existing career programs for which indivi-
dual Jivisions have primary responsibility, there are only four trans-
fer programs which are assigned to divisions. These are Business
Administration, Education, Education, Engineering, and Police Science
and Administration.

As you can imagine from the way the divisions are organized, (see
Chart 3) we do not make a separation between occupational and transfer
programs. we do have two deans in one office, but the sharing of duties

. "'tp
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is on a basis quite different from the terminal-versus-transfer dis-
tinction.

The Dean of Instruction has responsibility for all curriculum
development, for working with advisory committees, division personnel,
the Curriculum and Instruction Committee of Faculty Council, the
Council itself, and the Administrative Committee, which includes the
President and the deans. He i{s responsible for development of instru-
ctional activities, including course proposals, analyses, outlines,
syllabi, and for appropriate and effective methods of instruction.
Pinally, he has primary responsibility for two major college publica-
tions, the Catalog and the Faculty Handbook. The two deans of instru-
ction share budgetary responsibilities and duties associated with pro-
fesafonal development of faculty and staff--conferences, visita to
other institutions, continuing graduate study, etc.

The Division Chairmen have three responsibilities, namely schedul-
ing, curriculum planning, and ataffing. The one responsibility on
which I will concentrate here is that of curriculum planning. In the
category of programs and courses, the chairman supervises the design
of new curricular offerings, and the maintenance, review, and improve-
ment of exiating offerings in the area of his division's interest.

Let's take some examples. In engineering technologies we have
established two-year associate degree programs in Civil Enginecering
Technology, Electronic Enginecering Technolopy, and Electronic Service
and Merchandising. The first two programs fall entirely within the
province of the MAPSE division. The third is a shared responsibility
between MAPSE and Business. The chairman of the MAPSE division took
the initiative to stimulate the faculty members who teach in these
programs to develop one-year certificate programs in each of the three
technologies. These proposals were presented to the Curriculum and
Instruction Committee of the Faculcy Council. After . wview by Faculty
Council and the administrative committee (president and four deans)
the certificate programs will be included in the offerings of the
college for 1970-71, and will be a continuing responsibility of the
MAPSE division.

A second current example of curriculum building within an integrated
pattern of organization is the creation of a Library Aide program by
the Office of Instructional Resources. Four years ago the college
created an advisory committee to develop a two-year curriculum for the
preparation of supporting personnel for school and public libraries.
At that time there was not sufficient evidence of readiness on the part
of the library associations and of the practitioners in the service area
of the college to warrant the establishment of a program. In 1968, the
climate had changed. Therefore, we have employed an assistant librarian
whose primary duty will be to conduct the special courses required for
the education of library ci{ldes. Under the supervision of the coordin-
ator of instructional resources, she researched and prepared a curriculum.

107
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Togethar, the coordinator and the faculty member presented the proposal
to the faculty committee. From that point on, the sequence is
identical to that for engineering technologies, as already described.

In both of these examples, you may imaginv, the Dean of Instruction
hovering near the scene of action, ready to encourage, support, consult,
or run interference, if need be, but serving neither as advocate nor
Judge of the new programs, which have to be salable on their own merits,
1f they are to be implemented. ’

My colleagues on the panel may feel that an integrated pattern
does not meet the special demands of an occupational program. They
may raise questions of costs, funding, special promotional needs,
liaison with industry, etc. Let me anticipate those objections and give
a preliminary response to them.

First, there is the matter of budget. W+ does an integrated
pattern of organization permit an institution to cover the high costs
of many occupational programs? By integrating technologies, which
require more money per capita than most other programs, with mathe~
matics, which tequires very little heyond salary and general overhead
expense, we permit a single division to be self-supporting, rather
than having one division produce the revenue which Supports another.
Of course, the gystem doesn't work perfectly. There are advantages,
however, to having business administration support gecretarial science.
As we all know, it's less expensive to educate executives than to
stenographcrs. In our system, the education of the one very nearly
finances the additional costs in the education of the other.

Generally speaking, then, and frankly a little more in theory than
in practice, each division in an integrated pattern of organization
Renerates the funda that support its segment of the curriculum. There
are not apparent surpluses in one division and apparent deficits in
another. The service courses in any division help to defray the costs
of the special courses offered by that division for the bemefit of its
spacial clients, the students enrolled in the programs that it sponsors.

Related to costs is the question of special funding for occupational
programs. Does an integrated pattern of organization tend to miss out
on vocational education funds?

My answer is in the negative. One reason for success in obtaining
funding is the close cooperation between the college business office
and the instructional office. Any lead has been followed up by the
officer best equipped to do so, but no official has assumed that some-
body else, such as a special vocational dean, was handling funding. It
is a primary responsibility of every administrator.

10 -
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Anothier reason for success i8 to be found in good lines of communi-
cation with andthrough the Bureau of Community Colleges. Although the
Bureau if organized with separat. persons taking rasponsibility for trans-
fer and occupational programs, m ' office has maintained equally clnse
relations with both, and has benefitad from information pertaining to
one type of program or the other, as well as from information that per-
tains equally well to both types.

Occupational programs undoubtedly do require mure promotional
activity and expense than do transfer programs. Students meed to be
recruited, sometimes with and sometimes without the support 2f parents
and high school counselors. How does an integrated pattern of organi-
zation facilitate such activity?

The answer will be fairly obvious by this rime. Each division,
needing brochures, dinner meetings, an advisory committee, an open
house, or a newspaper story, should budzet for this activity and carry
it out, relying upon the three central cffices for support as needed.

Finally, there is the question of adequate contact with industry,
government, and other potential employers. Does the integrated pattern
of organization allow the institution to maintain all of the appropriate
of f-campus contacts that are necessary to support placement and follow-
up activities? Again our reply would be effirmative. With government
and with large and diversified companies we have found that it is
necessary to maintain several parallel connections between the college
and the employer.

The college has no single central officer concerned exclusively
with student placement. If an employer is interested Loth in office
staff and in technically trained production staff, we maintain two
lines of communicaZzion with him, Although he may have one man or one
office concerned with all hiring, no employer has yet objected to having
more than one college person working with him., We are in constant commun-
fcation among ourselves, As a result, we think we have more and better
contact with empioyers and prospective employers than we would have
with a less tightly integrated pattern of organization.

Negatively, one might say that the pattern I advocate results in
haviag no admiristrator, and very few faculty members, especially or
primarily concerned with the occupational programs of the college.
Positively, the integrated pattern demands that every key administrator,
and practically every faculty member every day, be concerned with the
occupational program. If there are incidental apparent inefficiencies
and slight redundancies, we who have had up to five years working
withit, an integrated organization believe that all of them are a small
price tuv pay for what we gain.
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Politics, Institutional Priorities, Fiscal Support,
and lnstructional I'roblems Relating to
Post-secondary Vocational Education

L. W. deMarrais, President )
South Campus, Community College of Allegheny County

Up until this point, I have always felt that the last part of the
program was the best position to be in. Now I can see all 1 do is con-
trol the time when we break and take coffee.

I happen to agree almost completely with what I have heard from my
fellow panelists respecting the organization of the technical curric-
ulum will be, is a matter related to time and space.

Obviously the Harrisburg Area Community College is well organized
after five years. A brand new college, however, has quite different
organizational problems which are really political problems and rightly
80, because political means belief as to how best to organize society,
if you will, how to produce workers on the one hand and citizens on the
other. It becomes strictly a political matter at the outset as to how
you are going to organize the college and the vocational curriculum.

A college in an urban setting with countless small, private, and
perhaps thriving technical schools is going to be a very different
college as to curriculum than the college organized in a rural setting
where there is no competition, where all students transfer.

A new college in a county that has had no tradition of public
higher education, which has a very-well developed system of private
education--particularly private technical schools--becomes a threat to
the private technical schools if it were to announce too publicly its
long-term curriculum goals.

The third college in a system of colleges is going to have to con-
sider different problems than the organizers of the first two colleges
of the system. The third college, which is my circumstance, is in a
particular bind as to its vocational and technical curriculums because
the first two colleges have not yet succeeded in filling student quotas
in their vocational curriculums. At the same time, commercially or
industrially oriented community leaders demand that it produce a vocational
curriculum.

No matter how you look at it, what the curriculum will be then is a
political matter! On the one hand it is what you can get away with, on
the other what you can hold back or what you can ignore.

I might give you a very specific example. South Campus of the
Comnunity College of Allegheny County is located within a mile of the
County Airport, a very modern airport with large fleets of executive
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aircraft. Within sight of myv office is perhaps one of the most prominent
aireraft technical schools in the country. I am pressed continuously to
respond to the needs of the aircraft industry. I am personally motivated
to do 80 because I am a commercial pilot but I doubt very much that we
can support long enough to survive the aircraft technologies that some
would like to see established. I must find technologies which threaten
no one for the time, which cost relatively 1little money, and which do
indeed perform a service that is needed in the area.

Or consider the case of a college in a marginal town which is econom-
ically threatened, whose average age is well beyond the average for all
citizens, a town which 1s now a retirement town such as Youngstown, Ohio,
or McKeesport, Pennsylvania. No matter what the college does it is a
threat. If it were supported primarily by the local tax base, the chances
are that it would not grow because the source of income is the retired
worker. The situation suggests that the organization of the college in
such an area is appropriately a county or other large political unit and
not the city however large its population.

I think this is what Dr. Carl had in mind. The organization of any
college is going to be appropriate to the particular area and cannot be
generalized across the board.

At the beginning of the third year I think we are where we should
be, in our setting, but only in our setting. We are not terribly vocat-
ional because the other two campuses have covered us well. Students in
a three-college system have the choice of going to the college which
offers the curriculum they choose. This is the way we politically had to
solve our problem.

I have had a good deal of trouble in my life with vocational educa-
tors and I happen to have been a student of Norman Harris. I happen to
have spent most of my life in business yet I find it very difficult to
verbalize support for the vocational technical program without stressing
the importance, and perhaps the primary importance, of the basic courses,
the core courses, and of even the liberal arts courses as the economic
base of the technical curriculum. This is quite clearly the case in
Harrisburg and it probably points the way to the integrated curriculum.
Waithout such support, the technical curriculum cannot survive.

The technical curriculum, which is expensive to establish, becomes
an albatross about the organizers' necks if it had sold to the board
and then fails for lack of student support.

1 want to take a couple of minutes to get to a point that Dr.
Farneth has raised. It is one that never ceases to bug organizers of
vocational curriculums, that of the status of the various curriculums.
Harrisbury obviously has tried to minimize the di%fer.:nce between the
status of the curriculums., [ frankly don't think this is going to work
in the long run. The status of curriculums actually is a status which
the work (arrivs. The doctor has a higher status in our society than
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the carpentor, and 1 don't think we can do too much about fit.

vur pteolem is how to get students with various potenmtials inte
appropriate-level courses. I have lost faith that they can be induced
by massive orientation or counseling. I have a feeling that the skill-
ful faculty recruiter is still the best uf all recruiters. I have no
faith whatsoever that we can arbitrarily rearrange the status of-
curriculums. Vur problem is still how to get students into the
curriculum irrespective of the status of the work.

We must act as if all curriculums had equal staw. , as if it is
really idiosyncratic as to which curriculum the student takes or the
instructor teaches. It is the position of the occupational-technical
people in the last fifteen years which has made the difference seem to
be so great--whether a man chooses to teach carpentry or electronic
technology will from his point of view depend upon perhaps his luck--
where he started and where he now is. But in the end he does what is
satisfactory to him. To claim unrealistic status is to emphasiz~ status
differences which only compound the problem of recruitment.
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Introduction: The Establishment and Utilization
of Advisory Committecs

Donald L. liagen, Dean of Technologies and Development
Northhampton County Area Community College

It is with a great deal of pleasure that I introduce our panel on
advisory committees. These men will address themselves to a topic that
makes the community college and branch campus truly community oriented.
Such institutions are sensitive to and concerned about the manpower
needs of the community they serve.

The members of this panel represent three distinct groups which,
directly or indirectly, are involved in the functioning of an advisory
committec. A college president will approach the topic from the point
of view of an administrator: a college faculty member, from the faculty
point of view: and a lay advisory committee member, from his respective
point of view.

Dr. James Lawson will present the administrative view. He serves
as President of Butler County Community College. Dr. Lawson holds a
Bachelor's degree from California State Teachers College and his Masters
and Doctorate from the University of Pittsburgh. He has been associated
with the profussion for the past thirty-two (32) years, with the exception
of the World war 1l period. His experience in education ranges from
the elementary to the university level. He has written extensively for
professional publications and has been a lecturer and consultant.

Mr. Paul Maleskey will present the faculty view. He is currently
Professor of Chemistry and Chairman of Technology at Lehiph County
Community College. Mr. Maleskey holds his Bachelor's degree from Kutz-
town State College and his Master's degree from Pennsylvania State
University. He has bcen in the profession for the past twenty (20) years
teachin - at the preparatory school, high school and community collepe
levels. iie has also published, lectured, and served as a consultant.

br. tierman Beam will present the lay advisory committee member view.
e 1s cur 'vntly a practicing dentist in Easton, Pennsylvania and a
member o the bLental Hyglene Advisory Committee at Northampton County
Area Community College. Dr. Beam holds a Bachelor's degree from
Lafayette College and his Doctorate of Dental Medicine from the University
of Pennsylvania. He has practiced his field for the past thirty-one (31)
years and was instrumental in securing a community floridation program
in the City of Easton. He is past president of both the Easton Dental
Society and tie Lehigh Valley Dental Soclety.
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A President's View of the Estanlisament
and utilization of Curriculum Advisory Committees

James B, Lawson, President
Butler County Community Collece

Tie term community college not only implies the complete concern
for communitv interests and needs but specifically indicates the
fuvolvement of community representation in program development or
revision, Tuis would also be true for any other educational fnstitution
waleh is Jdesigned to give direct attention to localized need,  The use
of advisory committees for non-localized need and for participation in
recommeadat 1ons beyond program development or revision is equially
signiffcant and viable,

Past -« condary occupational education as a facet of commonwealth
service wietner in comminity collepes, conmonwealth centers or in
private colicges or institutions can benefit greatly from advisory
committee participation. Changing technological requirements, chang-
ine labor market Jdemands, and shifting populations, all are factors
stronely sctting the need for continuous use of advisory committees,
Geaeral and special advisory committees are both requirec,  James W,
fhorntoit in itis buok, The Community Junior College, indicates that the
seaeril acvisory committev can serve the following functions:

1. v issist the collepe administration in interpretine
duev <lopments in the economy and the consequent educa-
ticial needs of the community.

2, ©» levelop community support and understanding of the
vlucational program of the college.

3. o dvise the college board and administration, in the
wrual meeting and individually thereafter, on problems
of collese policy submitted to them,

4. To selp in interpreting the junior college to the many
creapn fteer which the zeneral advisory committed's
merotersad, 14 draen (1:16%),

ipevial advisory o mmittees having limited function may be
fopeed 1 sive advice in 2 single or closely relaed group of courses
ar t. vt ishoa conference or seminar. This is particularly mean-
§ ! - oese technoloples where less than a total program leading to
v derree o cortificate may be desired.

Advi .ty vommittees, whether seneral or special, should involve
er e wn tue lay community, the professional staff, and student

HET I
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In the Jdevelopment of committees the following guidelines are
impourtant:

1. They serve as public relations avenues from the college
to the community.

2. They provide knowledge and experience not accessible to
the college from other sources.

J. They stimulate community, state, and national support
for the educational policies of the college.

4. They provide an opportunity for members of the community
to be heard before policies or programs are implemented
by the college.

5. They tend to reflect and protect the public interests.
6. They provide advisement for placement of graduates (2.191).

Specific responsibilities of advisory committees in technical
vducation {nclude:

Standards for the selection of students

Recommendations regarding the content of courses
Placement of graduates

Recommendations for physical facilities and equipment
necessarv for the program.

Alding the college in obtaining competent instructors
bevelopment of informational programs about the curricula
Securing of more e¢ffecrive cooperation with management
and labor in the industry

8. Trends In educational requirements and employment oppor-
tunities in the industry (3:192).

~S o wn e I
- « s s =

Techinic il educational advisory committees are formed on an ad hoc
or continuing basils for most technologies whether electronics,
vasmotnalogy, nursing, park mianagement, accounting, merchandising or for
a specific course on small engine repair. Occasionally, more sophis-
ticated programs or courses in the forefront of a néw technologlical
breawthrough may find difficulty in securing localized committec
participation,

Potentinl problems exist in advisory committee use, particularly
If established on a continuing basis. Thede may include, for example:

1. Assumption of policy making or administrative functions

2. Infringement on professional faculty members determination
of course content or program implementation
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3. Promotion of limited outlouvkh based on discreet needs of
their own experience c¢ither as employers or based on their
own professional preparation

or

other potential problems could exist due to:

1. Lack of breadth of knowledge to see the relationship
between the specific course or program to the total
programming of the college

2, Limited knowledge of what the immediate future will
require over and beyond their present level of operat-
ing experience,

It is important in the technologies that an advisory committee
of specialized expertise when assembled does not override the generalist
approach of the educational professionals and create either a partial
approach to the field of study or establish nonattainable criteria for
the level of instruction,

Advisory personnel, either on an ad hoc or continuing basis,
whether appointed or convened, should have the opportunity to be
recognized by the institution, by the community, and provided with
opportunity to see the program to which they have contributed at the
operational level. In some instances, such advisory personnel may
further participate with the institution in a type of professionally
related professional chapters with the students who are enrolled in the
program.

A limited policy statement initially used by Butler County Community
College is quoted as follows:

"Advisory Committees to Butler County Community College are ad hoc
in nature, consisting of specifically invited, knowledgeable individuals
of recognized leadership capacity, who meet with College personnel in
analyzing proposed programs and/or courses of study.

The Ad Hoc Committees meet on invitation of the President of the
College, work directly with the Dean of Faculty and selected Faculty
members. They culminate their finding in three to five meetings, through
specific suggestions for Community College consideration. On occasion
Advisory Committees may also assist in informing the recruiting selected
prospective students and in effecting relationships betwcen the Community
College and other organizations to contribute to the effective work-study
aspect of the program.

The Chairman of the respective Ad Hoc Advisory Committee will become
a representative to the Central Advisory Committee which will meet
directly with the President and Board of Trustees at stated periods dur-
ing the year."
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The role of the president in this particular relationship can well
be that of the professional-arranger, who looks upon his faculty and
administrative personnel as the prime movers for program introduction,
program revision, or program interrelationship with total college effort.

References:

l. Thornton, James W., The Community Junior College, New York: John
Wiley and Sons, Inc. 1960

2. Blocker, Plummer, Richardson, The Two-Year College: A Social
Synthesig, New York: Prentice-Hall, Inc. 1965

3. [Ibid.



116
ctiltaation of Mvisory Committees by the Facultv

Paul Maleskey
Professor of Chemistry and Chairman of Technolouwy
Lehiivh County Community College

An advisory coomittee, by definition, is a sroup of persons
selected from the community with the main purpose of advising the
teachers and administrators regarding some or all phases of occupational
cducational progcrams.

There are three main categories of advisory committees (1:26):

1, General advisory committee - deals with the entire school
prosram.

2, Sccupational advisory committees - those that work in
specific areas.,

3. Joint apprenticeship committees determine apprenticeship
standards, measurements of competency and on the job
work experience.

Generally the teacher will be working directly with the occupational
advisorv committee, and when appropriate, with the joint apprenticeship
committee.

The svlection of the members of the occupational adviscry committee
lies in the hands of the college president, the dean or an appointed
administrator or teacher. The following criteria should be used in
determinin, qualifications for membership:

1. Have shown competence in their field over a period of
several years.,

S, iave made contributions in their ficld and be readily
accepted as an anthority by their fellow workers.

1. ddave an interest in the education and welfare of our youth.

%, .ive available time and a willingness to help the program
SLOCTEeIS.,.

h, shaese proups exist for the purpose of advising the teachers
ad administrators concerninp the entire educational program
tucludine equiprment, laboratory layout, etc. It i3 import-
int that they he engaged on the firine line of thelr
scenpation where they come into daily contact with the
<amees and prob-lems of their job. There is often a tend-

¢% te appoint personnel directors or high level executives

” .
oo
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to these coummittees,  This mav be a mistake: {t is
BeCessary o have people who are emploved o situations
~imilar to the type of job that your graduate will be
ceeicing,

A pr spertive sember should be briefed on his duties and arca of
Tespolititirictiva,  aith the member's acceptaince, his name is submitted
Ly tue wolieae Soard of Trustees. Upon its approval, the member ia
notiticd o ¢ letter of bis appointment to the advisory conmittee, [t
is to bLe soted that the appointment by the Board of Trustees carries
with it a certain amount of prestige, indicating to the new member
that the Seavd iy desirous of his heip and knowledpge. The success ot
the cormittec s Jdependent upon tlicse men.

New atee: programs in collece are begun by siiowing conmunitv
need dna e ialazed area. This may be done by 4 survey of industry,
nospltalys, ey or can be more direct by tie cemmunity leaders repen-
erating specitic programs in the college, Formotion of an advisory
committee at s peint can be extremely beneficial in enlistine
suppurt tor the prugrac trom a group of people who, in turn, can e
public relation personnel to the rest of the community. Public accept-
duce o these prograns is paramouiit.  The advisory committee members
lu toeie Suties of saktlug recommendations and sugpestisns for the
currivulur,, laboratory oc shop lavout, testiug qualif-ation for the
teacaers, and aiding in the recruitment of students scell themselves
ot the usefuluess of toe program,

Svlection of the chairman is as important or even wore 8o tham the
selection of the individual members. This may be a representative of
tie college vr one of the lavwan from the committee. iare must be
eaercised tiiat he is neither too appressive nor too timid. He should be
A4 person wiho {s tactful, personable, amiable, one capable of getting the
rroup to work barmonjfously. His malu duty is tu preside at all of tne
committee's mectings and take an active role in the preparation of the
avenda (1:26). tie should assume leadership for only a portion of the
teet ing, drawing in as many of the members as 1s possible with dfscussion
amnd leadership roles.

lhe chairman should be open to all suggestions for agenda for meet-
ings, but should be discreet in the selection of the material tv be
discussed. It is his duty to inform the secretary of the committee of
the dates aud the agenda of the meeting and to be sure that committee
members receive this material at least two to three weeks prior to the
mecting. 1 sorething urpent comes up, he can solicit opinions from the
members be phone or call an emergency meeting.

The mevtings should be rather {nformally handled, not adhering
strictly to Roberts Rules of Order, which many times scems to stifle
opinions of meambers. lLhe discussion should flow smoothly and efficiently
uader the puidance of the chalrman.

Q
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Tav teom of membership should be frum one to three vears with
et o placement. N wember smay be reapreinted Ly oreqae-t ot tae
des uf tir- career proeram along with the approval of the accbers.

The sicw of the costittee shoalld Lo restricted so that ot is
mabile and tlexible, bt laree enoush .. that subcommittee. can be
formed,  Seven to nine wctive members usually Jdoowell.

Fae coilege wil Lo represented by the appropriate dean or division
chairman and members of the faculty dircetlv involved in tue prosram.
A vollese representative may serve as chairman, secretary, or consultant,
Beoause the cullece reprasentative is secking advice, he sheald not
have 3 vote in the procecdinges.

The volleve reptescutative, in agreement with the chairman, will
arranpe et iugs, prepare the asenda, reep minutes of the neetings,
and provide clerical assistance as required by the committew.

The principles of operation for these cemmittees is much the sane
as those found in any successful organization. The first rule to
observe iy that of meeting only when you have a reasun to aweet. This
means that not all committees will meet on the same schedule as some
other occupational groups: some are more dynamic than others and require
more frequent changes in the projrams,

The second rule is to plan the meeting. This means notifying the
members in advance of the meeting, and raking adequate preparations
for them. In this respect, whenever a uroup is called torerher an
agenda should be developed and at least the major items for discussion
should be seat to the members in advance. Unless this is done, the
members will be illprepared to assist in solving the problems. The
development of the agenda insures that you are prepared to meet the
group in a worthwhile meeting instead of just a gab session, Nothing
will discourage the committee as much as a meeting which is not
structured.

In preparing for the agenda, care should be given to select items
pertinent to the work of the committce, We often hear that advisory
committees attempt to take over the function of the administration.
This happens only when those who are structuring the meeting schedule
discussion o't matters that pertain to administration. Should the group
aet into matters ti:at are administrative in nature, the trend can be
stopped If the chairman or college representat ive makes a move to stop
ft before oo much ground is covered.

* . sapduct of the miting should be handled as expeditiously as
possible. sstablish a set time for adjournment and adhere to this.
Serbors #:  <ant to stay beyond this time to discuss other matters will
v ma, mr those who have other commitments will leave with the feeling

s.t w1t ie worthwhile has been accomplished.

725
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Last, but not least, in the conduct of the meéting is the prepar-
ation vf the minutes. Any meeting worth holdiag i3 worth a brief but
complete description of the topics discussed, the suggestions, assipgn-
ments for further study, and such other matters which have a bearing
in the program. These minutes, mailed to the members, help to provide
continuity to the proceedings. They also permit the chairman or
college representative tuv structure each future meeting upon the results
of the last meeting. This is an important factor in maintaining
interest.

The value of an advisory committee lies in the use that is made of
its inherent talents. The men selected thrive on leadership and
responsibilities, present them with problems you want solved, not with
the answers. Give them a free rein, encouragement and stand aside to
reap the harvests of their efforts.

Our technological advances have made some jobs obsolete and created
scores of others as replacements, A teacher working in an area of
occupational education must be kept aware of these changes so that he
can educate in the light of present vocational needs. There is no better
way of updating yourself and your program than making use of your
advisory committee. These men will work diligently with the college
representatives in providing changes to the curriculums to overcome
the obsolescence that seems to be built in programs. They will point
out the things that are necessary in a specialty and those on which
little emphasis must be placed. The teacher will be getting information
directly from men immersed in the occupation as a vocation. Call upon
the advisory committce; have them aid you im curriculum building.

As a teacher of chemical technology, I have found the advisory
committee to be extremely helpful to me in two ways:

1. Selection of sophisticated equipment for the laboratory
(infrared spectrophotometer, nuclear magnetic resonance,
gas chromatograph.)

2. Support in convincing the college administrators that the
above equipment is necessary for our program. ’

Referring to item one above, there are men on our committee who
have spent the last five to gix years working only in the area of
infrared spectrophotometry. These men are the specialists that can aid
a teacher in the selection of an infrared and its accessories. Their
advice will be good because they are acquainted with the educational
program, having worked on curriculum, the physical facilities, the
calibre of the students and the teacher. Many times these men enjoy
helping the teacher set up the type of job within the vocation which
he feels that the student can best handle. Have your advisors set up
interviews in their companies, and if possible, have them a part of the




120

interview gqroup. You will find that the advisory committee will come
up with nany jobs for the graduate.

Teachers, call upon your advisory committee members to speak to
your classes in specialized areas. An annual affair in our college is
having a petrolzum chemist lecture on gasoline, vils, and automobiles.
Another gentlemen who is a biochemist, lectured on the pill. A
spuctroscopist from an electronic laboratory spoke about emission
spectroscopy. The topics which they may discuss are zenerally not
covered in a textbook, but are interesting, useful, often contemporary
in nature, and can serve to fire the students with an enthusiasm for
chemistry.

In conclusion, speaking as a teacher who has worked many years

with advisory committees, they are indispeunsable.

References:

1. Riendeau, Albert J. The Role of the Advisory Committee in Occupational
Education in the Junior College. Washington: The American Association

of Junior Colleges, 1967.

2. Elison, George W. "Functions of Advisory Committees". Lecture,
Scranton, Pennsylvania, 1964.
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The Advisory Committee as Viewed by a Lay Member

Herman Beam, D.D.S.

My part in the prosram is to discuss pertain pertinent points
which arise when advisory committees are formed to aid in the develop-
ment of career programs.

Assisting in the development of career programs can give rise,
either directly or indirectly, to selfish motives on the part of
advisory committeec members. These are most often concealed by the
excellent results which occur thru the energetic work of the committee.
These same hidden motives provide the stimulus which activates the
committee members who may benefit in the final results. Of course,
what helps them, also helps the college and the students involved.

The needs of the community determine what occupational opportun-
ities should be provided. The greater the number of career programs
required, the greater the need for advisory committees. This suggests
the involvement of. increased numbers of community business, industrial
and professional leaders.

Being asked to serve on a career advisory committee is actually
receiving a compliment. It is a new and exciting way to assist the
youth of our community. Acceptance means realization that a challenge
exists, that responsibility will be assumed, and that the individual
will do his best to serve the special needs of his locality.

Having accepted the invitation to serve, the advisory committee
member contributes in the following ways.

1. offering professional competance - possibly by providing
guest lecturers; thereby widening the base of knowledge.

2. Assisting in setting up the curriculum and reviewing
it periodically, with emphasis on subject matter as well
as special attention to practical matters.

3. Meaningful agsistance to students: field trips to points
of interest, to industrial operations, to places =¢
possible future employment to enable the student to observe
and ask questions pertaining to the subject being studied
are concrete examples of such assistance.

4. Recruiting of interested students.

5. Aiding in the placement of graduates and follow-up to
determine how well they actually perform on the job.

1.0
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The following will serve to illustrate what an advisory committee
can and siwould provide:

Northampton County Area Community College opened its door to
students in October 1967. In November 1967, the college in cooperation
with the Lehigh Valley Dental Soclety, conducted a survey of area
dental offices to determine if there was a need for a prouram v pre-
pare dencal hygienists. The survey showed an immediate aud continuing
long range need for trained hygienists.

In December 1967, an advisory committve was formed, consisting ot
twelve (12) dentists and four (4) dental hygienists.

This committees' goal was to assist in the establishment of the
tourth dental hygiene school in the State of Pennsylvania. This was to
be accomplished with the knowledge that, first; three existing dental
hysiene schools were operating in the Commonwealth in conjunction with
lons vstablished dental schools. Secondly; no physical plant existed
to house the special requirements of such a program. Thirdly; there
was no stale approval, director, faculty, curriculum or 3tudents, and
fourthly: the probable date of the first class entering was 1971, which
inciJdentally; wade the advisory committee extremely unhappy.

At its first meeting, the commitiee elected its offices and
tormed sub-committees. These sub-committees were charged with specific
tasks which were subsequently carried out as follows:

1. Recommendations concerning equipment needs - Trips were
made to Temple University, University of Pennsylvania
and the State Dental Meeting in Philadelphia to view
cquipment installations and exhibits.

3. An Instructional Resovurces study - Here the sub-committee
visited three dental hygiene schools including Braom
Technical Community College of Binghamton, New York,
where an ealsting mode of operation was observed.

}. The Curriculum Sub-committee in an attempt to consider all
possible alternatives utilized the services of several
consultants - Dr. K. L. Matkin, Assistant Secretary of the
Council of Education of the American Dental Association
was one of them. His assistance provided the framework
for the committee's instructional! recommendation. A pro-
posed curriculum was drawn up, presented to the sub-committee,
revised, then presented to the full committee and approved.

4. The Faculty and Staff committee evaluated the collepes needs
and rgcomnmndud that two types of positions be created. It
Also assisted in deternining the job descriptions for these
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positions and helped to interview qualified candidates.
The recommended positions and their respective qualifica-
tions were: (a) Chairman of the Dental Hygiene Depart-
ment - a hygienist with a M.S. degree, (b) Executive
Director - a dentist working part-time who acts as consul-
tant to the Chairman of the Dental Hygiene Department

and assists in classroom teaching and clinic supervision.

By January 1969, the advisory committee decided that it did not
vant to lose its momentum by waiting until 1971. (The date when the
initial dental hygiene class would have had permanent housing for its
required clinics and classrooms.)

A sub-committee for fund raising was created and during the ensu-
ing campaign, local dentists pledged $27,500.00. This money enabled
the college to provide temporary housing for the dental clinic in a
mobile home. The date of the £irst class of dental hygiene students
wvas thereby advanced two years to September 1969, and classes are now
in session,

Thus, this advisory committee demonstrated its value by providing:

1. Leadership along with a willingness to give unlimited
amounts of time tn visiting other institutions and in
reviewing curriculums,

2, Expertise and outside consultants services.
3. Assistance in tne recruiting of faculty.
4. Leadership in an intra-professional fund-raising drive.

This relationship ! have described between the advisory comittee
and the college, as vieved by an advisory committee member, is a unique

‘the relationship must be a continuing one, as change occurs con~
stantly. To ignore these ties is to fall behind in the knowledge of
changing goals, interesis and industrial and professional trends.

It is recommended that the following suggestions be carried out
to maintain a healthy rapport between the committee members and the
college:

1. Paculty members should look toward committee members for
information on current training requirements.

2. Faculty members should ale:. the committee to problems
they encounter and ask for assistance in the solution of
such problems.
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}. The advisory committee should be {nvolved in the selection
of facalty wieh primary teaching weslgnments in the program
that tt advises,

4. The advisory committee should assist teachers in obtaining
first nand experiences through arranging visitations to
their offices or clinics and in securing summer work for
students,

I thank you for the opportunity of presenting this success story
to cach of you.
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Evaluation and Conclusions

Angelo C. Gillie

All toootten the evaluation of conferences such as this one is
comprised of the opinions of the individuals who organized the event.
In order to have some measure of the effect the three-day conference
had on the participants, pre-conference and a post-conference question-
naires vere designed. A total of 49 participants filled out either or
both instruments. Specifically, there were 43 completed pre-conference
quest ionnaires, 42 completed post-conference questiomnaires, and there
wvere 42 individuals who filled out both instruments.

The overall evaluation scheame was:

1. To identify changes in the attitudes of the participants
on ten topics related to post-secondary occupational
education that were to be touched upon in the conference.
These are the first ten items that appear om both the
pre-conference and post-conference instruments.

2. To identify changes in degree of knowledgeability of the
participants on twelve topics which were directly related
to the main presentations and panel topics.

3. To determine the value placed by the participants on each
of the papers presented in the conference.

4. To determine the participants' impressions of the overall
conference.

5. To determine the value of the discussion sessions.

The evaluation of these five aspects of the conference are reported in
the followiuy paragraphs.

1. Attitudinal changes on ten selected topics

Attitudes toward ten topics, rated in the form of Strongly Agree (4),

Agree (3), Disagree (2), and Strongly Disagree (1) were obtained in both
the pre-conference and post-conference questionnaires. See the

Appendix for the questionnaires. The participants, as a group, did not
strongly agree with any of these statements, but did agree with three of
them both before and after the conference. These were:

‘.. 0
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3o ihe compreilcnsive comtwaity cullege can provide the best
setting for the conduct of occupational prowrams.

y. Pennsylvania should iave more community colleges in order
to provide vccupational programs on a more wide-spread
barie,

10. A graduate program for the development of faculty and
leaders of post-secondary occupational education should
be inaugurated at The Pennsylvania State University.

It should be pointed out that the extent of agreement was about the
sam¢ after tue conference as it was before it began. Refer to Table 1
in the Appendia for the actual means. This would indicate some per-
sistence in the agreement of the group with the topics above. There
was mild agreement with the following statement:

v. The commenwealth campuses of The Pennsylvania State University
and the community colleges are competing for the same kind
of students in occupational programa.

This revelation points out the tension that exists in some quarters
between the community colleges and the commonwealth campuses of the
university.

The participants disagreed with the other six statements found on
the first page of the questionnaires. This can be interpreted in the
following manner:

a. The participants do not feel that the community colleges
should earmark a predetermined percentage of student
enrollment for occupational programs.

b, The participants are against the idea of havimg special
purpose institutions fcr occupativual education.

¢. The participants do not feel that the Pennsylvania community
colleres are allocating an adequate portion of their
resources to the conduct of occupational programs.

d. The participants feel that the Center for the Study of
Higher kducation at The Permsylvania State University
should include the study of post-secondary occupational
education in its cfforts.

¢. [he participants feel that the commonwealth campuses of the
Pennsylvania State University should not expand their
offerings in occupational education.

€, The participants believe that cormunity college legislation
in Pennsylvania is not too prescriptive.

3



127

It is interesting to note that the points of disagreement are as
revealing as arc those topics with which they agreed.

2. Knowledgeability changes of the participants for twelve topics

The degree of knowledgeability for the twelve topics covered
in the main prosentations and the fcur panels was examined in items 1l
through 22 of both questionnaires. The respondents were asked to
rate their knowledgeability on a seven-point differential scale, vith
saeven being the most knowledgeable and one being the least (i.e. not-
knowledgeable). As with the preceding ten topics, means were couputed
for both the pre-conference and post-conference results.

The pre-conference questionnaire indicated that the participants
felt themselves most knowledgeable in the following:

a. The utilirzation of lay members an advisory committees
(Means = 5.2).

b. The vole of guidance in the preparation of students having
a8 vide range of competencies (Mgan = 5.1).

¢. Development of constructive relationships between advisory
committees and the college administration (Mean = 5.0).

d. The role of the counselor for occupational program students
(Mean = 5.0).

e. Approaches to student recruitment (Mean = 4.9).

f. Constructive relationships between the advisory committee
and occupational program faculty (Mean = 4.8).

Looking at the other end of the knowledgeability spectrum, the two
topics rated lowest by the respondents (Mean ¢ 3.8) were:

a. Ideas on the specialized school within the college as a
mechanism for the support of occupational education

b. The united concept as a mechanism for the support of
occupational education

The change in knowledgeability, as indicated by the differences
between the pre-conference and post-confevence means, was not very great
for the majority of the twelve ftems. This finding comes a3 no great
surprise, since each of the items was the theme of only one presentation.

The two topics in which the participants felt they had acquired
the preatest increas: 'u knowledgeability were:
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15. Tite united college concept as a mechanism for the support
vt occupational edacation (Post-conference Mean - Pre-

Conference Means = +1.9)

12. Relationships between admissions and guidance (Post-
Confuvrence Mean - Pre-Confercence Mean = +1.0).,

These were followed bv four items, each with a difference in meaus
of #).8:

11. Approaches to student recruitment

13. 1ldeas on the specialized school within the college as a
mechanism for the support of occupational education.

16. The role of the counselor for occupational program students.

19. Approaciies to meeting fiscal and instructional problems
relating to occupational education.

The smallest change in knowledgeability, indicated by a change
in the mean of only 0.3, occurred with the following two topics:

18. The role of guidance in the preparation of students
having a wide range of competencies.

2l. Constructive relationships between the advisory committee
and occupational program faculty.

Rating of the Presentat. 1s and Panel Topics

The participants were asked to rate cach main presentation and
pancl topic in terms of its value to them. This was a part of the post
conference questionnaire (See Appendix). The rating scale was: much
value, some value, little value, no value. These were assigned
numerical values and the arithmetic means were computed. Using the
means as a criterion, the four topics considered most valuable were:

27, Post-secondary Occupational Education and the Pennsylvania
Master Plan for Higher Ekducation.

28. Successful Strategies for Student Recruitment, Planning,
and Cooperative Work Experiences.

24, Post-Secondary Occupational Education in Pennsylvania and
Implications for the Future.

23. Post-Secondary Occupational Education in the United States
and Implications for the Future.

The value assigned to each of the topics i{s found in Table 2 (see the
Appendix).
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Participants’ overall fmpressions of the Conference:

Included on the last page of the pust-conference questionnafre
were sixteen statements. The participants were asked to fndicate
their impression of the entire Conference by checking those statements
that apply. Sixty-nine percent of the respondents indicated that they
thouyut the conference had served its purpose. The impression "l hope
that it can be an annual event" was checked by 62 percent. Sixty per
cent felt that it helped them personally and fifty percent indicated
that it provided .them with the kinds of information they can apply to
their own situation. It would appear, based on these results, that the
majority of the participamts had a favorable impression of the three
day event. See Table 3 in the Appendix for a complete listing of the
impressions,

kvaluation of the Discussion Sessions:

The final item on the post-conference questionnaire was a request
to the respondent to indicate his overall impression of the discussion
segsions {n terms of their value to hiim. The rating scale was the same
ot used tu rate the main presentations and panel topics. Numerical
values were assigned (much value @ 4 down to no value = 1), The mean
for tie wroup turned out to be 2.3, Based on this result, it appears
that the participants considered the discussion sessions valuable to
them.

Lonclusions:

The three Jday event appearced to be a success in a number of ways.
First, it served to bring together a number of people from various
academic communities who shared a common concern for post-secondary
occupational cducation. Prior to the Conference, many of these persons
had got communicated with each other to the extent that they were able
to share idedas and viewpoints. The discussion sessions, luncheons,
and informal social gatherinzs served to stimulate such a dialogue.
Secondly, although the evaluation instrument was not able to detect
sipaificant changes in attitude toward certain topics, other changes
were discernable. As indicated in an earlier paragraph, the degree
of knowledpeability the participants felt they possessed did increase
between the time they filled out the pre-conference and post-conference
questionnaires. Thirdly, the impressions indicated by the participants
of the entire conference are encouraging. A fourth point of success is
that tihe Jdiscussion sessions did serve a valuable purpose, as shown by
the hign value assicned to them.

The conference was successful in other important ways too. As far
as 18 Kknown to this writer, the event has been the first state-wide con-
ference on post-gsecondary occupational education in the United States.
Yurthermore, the consortium which supported the three day affair was
somewhat uufque fn ftself. This consortium consisted of The Bureau of
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Community Colleses of Pennsylvania, along with The Center for the Study
of Higher Rducation and The Department of Vocational Education, both

of The Pennsvlvania State University. Therc are indications that "The

Pennsylvania Conference on Post-Secondary Occupational Education" will

become an annual event, primarily because of the fine results obtained

from this first attempt.

A vy e

D)
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A, Pre-Conference Cover Letter and uestionnaire

NOTE:

Dear Conference Participant:

The Conference you are about to attend is intended to have
some influence on your feelings about, and knowledge of,
certain topics that relate to post-secondary occupational
education. Une measure of effectiveness of the Conference
will be the degree to which the above was accomplished. In
ocder to determine the extent to which you might have been
influenced by the Conference activities, vou are asked to
complete the attached pre-Conference questionnaire.

Since it ls a pre-Conference questionnaire, it is important
that it be completed before you attend any of the sessions.
Lstimated completion time is 1V minutes or less. Please
return the completed questionnaire to the registration desk
prior to entering the first event of the Conference.

'l"hank you for your assistance.
The Conference Planning Committee

BE SURE TO PRINT YOUR NAME ON PAGE ONE OF THE QUESTIONNAIRE.
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Name

Last First

Listed below are gseveral statements. To what degree would you agree
with each of them? Circle the term that agrees with your best judgment.
An example of how you might rate a statement is given below:

1.

3.

5.

6.

10.

STRONGLY AGREE AGREE (EISAGRHE) STRONGLY DISAGREE

The community colleges could better emphasize occupational education
by reserving a predetermined percentage of student emrollment for
occupational programs,

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

Post-secondary occupational education would benefit most if it were
provided in special institutions designed for that primary purpose.
STRONGLY AGREE AGREE DISACREE STRONGLY DISAGREE

The comprehensive community college can provide the best setting for
the conduct of occupational programs.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

The majority of the Pennsylvania community colleges presently are
allocating an adequate portion of their resources to the conduct
of occupational programs.

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

Pennsylvania should have more community colleges in order to provide
occupational programs on a more wide-spread basis.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

The commonwealth campuses of the Pennsylvania State University and
the community colleges are competing for the same kind of students
for occupational programs,

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

The new center for the study of higher education at the Pennsylvania
State University should not include the study of post-secondary
occupational education in its efforts.

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

The commonwealth campuses of the Pennsylvania State University
should continue to expand their offerings in occupational programs.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

Community college legislation in Pennsylvania tends to be too pre-
scriptive as to types of programs the community college should offer.
STRONGLY AGREE ACREE DISAGREE STRONGLY DISAGREE

A graduate program for the development of faculty and leaders of
post-secondary occupational education should be inaugurated at
the Pennsylvania State University.

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

"3
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Listed below are several statements. They relate to several types of
Information considered relevant to post-secondary occupational education,
To what degree would you say that you are knowledgeable on each of these
topics? Place an X at that point on each scale that agrees with vour
best judgment. An example of how you might mark a scale is given below.

KNOWLRDGEABLE _ x ¢ s _ .t ____t____. _:NOT-KNOWLEDGEABLE
11. Approaches to student recruitment

KNOWLEDGEABLE R : : : : : NOT-KNOWLEDGEABLE

12. Relationships between admissions and guidance
NOT-KNOWLKDGEABLE ____ ¢ : : : : :  KNOWLEDGEABLE

. .
- e cpegmn -

13. ldeas on the specialized school within the college as a mechanism
for the support of occupational education
ANOWLEDGEABLE : : : : : 1 v T=KNOWLEDGEABLE

14. 0development of constructive relationships between advisory committees
and the college administration
KNUWLEDGEABLE : : : : : ¢ NUT-KNOWLEDGEABLE

15. The unified collepe concept as a mechanism for the support of
occupational education
NOT-KNOWLEDGEABLE : : : : L KNOWLEDGEABLE

1b. The role of the counselor for occupational program students
NOT-KNOWLEDGEABLE : : : : : : KNOWLEUGEABLE

.
—— e+ —— -

17. The utilization of lay members on advisory committees
KNOWLEDGEABLE : : : : : ¢ NOT-KNOWLEDGEABLE

18. The role of guidance in the preparation of students having a wide
range of competencies
KNOWLLDGEABLE _ : B H H H ‘5NOT-RNOULEDG£ABLE

. .
—— - it o | S—— — ——— —

19, Approaches to meecting fiscal and instructional problems relating to
occupational education
NUT-KNOWLLDGEABLE _ __ ¢ : : : : : KNOWLEDGEABLE

20. Planning and conducting successful cooperative work experience pro-

prams
NO1-KNOWLEDGEABLE__ _ __: : : : : :  KNOWLEDGEABLE

21. Constructive relationships between the advisory committee and
occupational program faculty

KNOYLEDGEABLE : 3 : R : _:RuT-KﬁOHLLDGEABLE
22. Successful strategies in career planning for occupational progjram
students
NOT=-KNOWLEDGEABLE : : : H : : KNOWLLUGEABLE

£330
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Aruitoxt provided by Eic:

i3n

Post-Conference Cover Letter and Questionnaire

Dear Conference Participant:

The Couference vou have just attended was intended to have
some ingluence on your feelings about, and knowledge of,
certadn topled that relate to pust-secondary nccupational
aducation, vae avasure of the vffectlveness of the Conference
{5 the cewree to wnich the above was accomplished, In order
to Jetermine the extent to wilch you might have been
influenced by the Conference activities, you are asked to
complete the attachied post-Conference questionnaire,

Your rusponsde tu thwe questionnaire will be used in the
eviluation of tie Conference. The final report of this
Conference will inclwde an evaluation chapter and will be
available within the next few months. As a participant
of the event, you will be sent a copy of the final report
when it is publisin i,

A pre-aliressed envelope is provided for your convenience,
Ypon completion of the questionnaire, wculd you enclose it
in tiris envelope and mall it back to us? Thank you for vour
participation and tor ‘your assistance in the uvaluation of
the (onfeeence,

ine vonterence Placalae Comnitte

SE b WORE DD T ELGT TR GAME N tACE ONE OF TRE OULLSTIONGALRE,
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Name

P L - -apee =

Last First op

Listed below are several statements. To what depree would you aeree
with each of them? Circle the term that asrees with your best judgment .
An example of how you mipht rate a statement is siven below:

-——
L, -

STRUNGLY AGRER. AGREE (DISAGREL STRONGLY DISACREE

1. The community collepes could better emphasize occupat ional education
by reserving a predetermined percentare of student enrollment for
occupational programs.

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

2. Post-scecondary occupational education would benefit most if it were
provided in special institutions designed for that primary purpose.
STRUNGLY AGREE : AGREE DISAGREE STRONGLY DISAGREE

3. The comprchensive community college can provide the best setting for
the conduct of occupational prorrams.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

4, The majority of the Pennsylvania community colleges presently are
allocating an adequate portion of their resources to the conduct of
occupational programs.

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

5. Pennsylvania should have more community colleges in order to provide
occupational programs on a more wide-gpread basis.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

6. The commonwealth campuses of the "ennsylvamnia State University amd
the community colleges are competing for the same kind of students

for occupational programs.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

7. The new center for the study of higher education at the Pennsylvania
State University should not include the study of post-secondary
occupational education in its efforts.

STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

8. The commonwealth campuses of the Pennsylvania State University should
continue to expand their offerings in occupational programs.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

9. Community college legislation in Pennsylvania tends to be too pre-
scriptive as to types of programs the community college should offer.
STRONGLY AGREE AGREE DISAGREE STRONGLY DISAGREE

10. A graduate program for the development of faculty and leaders of post-
secondary occupational education should be inaugurated at the
Pennsylvania State University.

STRONGLY AGREE AGREL DISAGREE STRONGLY DISAGREE

/4.t A
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Listed beluow are several statements. They relate to several types of
information considered relevant to post-secondary occupational education.
To what degree would you say that you are knowledgeable on each of these
topics? Place an x at that point on each scale that agrees with your
best judgment. An example of how you might mark a scale is given below.

KNOWLEDGEABRLE X : : : : :NOT-KNOWLEDGEABLE
11. Approaches to student recruitment
KNOWLEDGEABLE : : : : : :NOT-KNOWLEDGEABLE
12. Relationships between admissions and guidance
NOT-KNOWLEDGEABLE : : : : : : KNOWLEDGEABLE

13. ldecas on the specialized school within the college as a mechanism
for the support of occupational education
KNOWLEDGEASLE : : : : : :NOT-KNOWLEDGEABLE

14. Uevelopment of constructive relationships between advisory committees
and the college administration
KNOWLEDLGEABLE : H H H : :NOT-KNOWLEDGEABLF.

15. The unified college concept as a mechanism for the support of
occupational education
NOT~KNOWLEDGEABLE : : : : : : KNOWLEDGEABLE

lo. The role of the counselor for occupational program students
NOT-KNOWLEDGEABLE : : : : : KNOWLEDGEABLE

17. The utilization of lay members on advisory committees
KNOWLEDGEABLE : : H H :NOT-KNOWLEDGEABLE

14. The role of guidance in the preparation of stuldents having a wide
range of competencies

KNOWLEDGEABLE : : : : :NOT-KNOWLEDGEABLE

19. Approaches to meeting fiscal and instructional prublems relating to
occupational education

NOT-KNOWLEDGEABLE : : P I KNOWLEDGEABLE

20. Planning and conducting successful cooperative work experiemce pro-
grams

NOT-KNOWLEDGEABLE : : : t : : KNOWLEDGEABLE

21. Constructive relationships between the advisory committee and
occupational program faculty

KNOWLEDGEABLE : : H H : :NOT-KNOWLEDGEABLE
22. Successful strategies in career planning for occupational program
students
NOT~KNOWLEUGEABLE : : : : : : KNOWLEDGEABLE

/4.
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Last

MV

MV

MV

sv

sV

sv

SV

sv

sV

sV

sV

sv

sv

sV

Lv

Lv

Lv

LV

Lv

Lv

Lv

Lv

Lv

Lv

Lv

NV

NV

NV

NV

NV

NV

DNA

DNA

DNA

DNA

DNA

DNA

DNA

DNA

DNA

DNA

DNA

First

The Main Presentations and Panel Topics are
listed below. Rate each in terms of its value
to you., MV = much value; SV = some value:

LV © little value:; NV = no value; DNA = did not
attend. Circle the appropriate response.

Post-Secondary Occupational Education in the
United States and Implications for the Future

Post-Secondary Occupational Education in
Pennsylvania and Implications for the Future

Post-Secondary Occupational Education in
Commonwealth Campuses and Future Implications

Center for the Study of Higher Eucation and
Implications for Occupational Education

Post-Secondary Occupational Education and the
Pennsylvania Master Plan for Higher Education

Successful Strategies for Student Recruitment,
Planning, and Cooperative Work Experience

Community College Legislation and Implications
for Post ‘econdary Occupational Education

The Role of Guidance in Student Diagnosis and
Curriculum Choice

Original Patterns Conducive to Development and
Conduct of Occupational Programs

The Land-Crant Concepts and Engineering Tech-
nician Education

The Establishment and Utilization of Curriculum
Advisory Committees
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Putie cte oy arodncre sien of the entire Cen-
fereace v checking the tatements that apply.

a. [t was one of the best Conferences I have ever
dttended.

L. It was exactly what I wanted.
¢. 1 hope {t can be an annual event.

d. It provided the kinds of information that I can
apply to my own situation.

e. It helped me personally.

f. I think it served its purpose.
P« It had some merits.

___h. It was neither very good or very bad.

i. It was typical of many Conferences I have
attended,

__J+ 1 was mildly disappointed.

"k. It was not exactly what [ wanted.
1. It was too general in nature.

m. [ did 1ot take away any new ideas.
n. It Jidn't hold my interest.

— I was dissatisfiud.

e P+ It was a complete waste of time.

v MV GV LV NV un Indicate your overiall impression of the dis-
cussion sessfons {n terms of their value to you

£ NS
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C. Table 1. Pre-Conference and Post-Conference Means:  Items 1-22,

ltems 1 - log

Item Pre-Conference Post-Lonference pifference
Means Heans between Means
1 A | J.3 ¥)
2 J.u 1.8 0.2
] 1.2 Joo 0
4 2.3 2.1 -0.2
5 2.4 1.2 +.3
6 2.7 2.7 0
7 1.y l.o -.3
3 2.3 2.1 ~-0.2
Y 2.1 2.1 0
1) 3.1 3.2 +0.1
note: For the above items: Strongly Agree = 4:
Agree = ): Disapree = 2; Strongly Disagree = 1,
Item Pre-Conference Post-Conference Difference
Means Means between Means
11 4.9 5.7 +0.8
12 4.4 5.4 +1.0
13 3.8 4.6 +.3
14 5.0 5.6 +.6
15 1.8 5.3 +1.5
16 5.0 5.8 +) .8
17 5.2 5.7 +0.5
13 5.1 5.4 +#).73
19 4.0 4.8 +).8
20 5.1 4.6 +0.5
21 4.8 5.1 +0.3
22 4.4 9.0 +#),6

Note: For ftems 11 through 22: A seven point
differentfal scale was employed with most
knowledpeable = 7 and most not knowledgeable = 1,
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D. Table 2. RATING of the Presentatfons and Panel Topics
(Listed in Descendine order)
Topic Topie Title
No.
27 Post-secondary Occupational Education and the Penn-
sylvania Master Plan for Higher Education
28 Successful Strategies for Student Recruitment, Plann-
ing, and Cooperative Work Experiences
24 Post-Secondary Occupational Education in Pennsylvania
and Implications for the Future
23. Post-Secondary Occupational Education in the United
States and Implications for the Future
29 Community College Legislation and Implications for
Post-Sccondary Occupational Education
26 Center for the Study of Higher Education and
Implications for Occupational Education
25 Post-Secondary Occupational Education in Commonwealth
Campuses and Future Implications
30 The Role of Cuidance in Student Diagnosis and
Curriculum Choice
33 The Establishment and Utilization of Curriculum
Advisory Committees
31 Original Patterns Conducive to Development and Conduct
of Occupational Programs
32 The Land-Grant Concepts and Engineering Technician

Education

Note: The respondents gated each topic in the following
manner: Much value = 4; Some value = 3;
Little value = 2; No value = 1; Did not attend =

Topic
Mean

2.6

2.6

2.5

2.4

2.3

2.2

2.0

1.9

1.9

1.8

1.2

0.
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E. Table 3. oOverall Impressions of the Conference

Number of Percentage of

Impreossion Responses Responses
I think it served its purpose 29 692
I hope that it can be an annual event 26 62 -
1t helped me personally 25 60
It provided the kinds of information that
I can apply to my own situation 21 50
It had some merits 16 38
It was neither very good or very bad 7 17
It was one of the best conferences I
have ever attended 6 14
It was exactly what I wanted 4 9
It was typical of many conferences I
have attended 3 7
I was midly disappointed ) 7
It was not exactly what 1 wanted 2 5
It was too general in nature 2 5
I was dissatisfied 1 2
It was a complete waste of time 1 2
I did not take away any new ideas 0 0
It didn't hold my interest 0 0
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9:30 - 10:30
10:3V0 - 11:00
11:00 - 12:00
12:00 - 1:30 p.m.

C.

D,

lad

A COMPREHENSIVL LuOK Al PoST-SECONDARY
OCLLUPATIONAL LiLCAT Lo

Resistration - 1. vrvis Keller Building
Introduction, e¢t. al. - Room 312
Convening of the Conference

Ur. A, C, Gillie, Associate Professor
Welcome

Dr. VanderMeer, Dean of the College of
Education, The Pennsylvania State University

Introduction of Guests
Orientation of the Conference

Mr. Robert L. Sheppard, Chief
Occupational Education Division
Bureau of Community Colleges

"An Examination and Analysis of the Role of
Post-Secondary Occupational Education in the
United States and Implications for the PFuture."

Dr. Lewis R, Fibel, Executive Director
Maryland State Board of Community Colleges

Coffee Intermisaion - Multipurpose Room

"An Examination and Analysis of the Role of
Post-Secondary Occupational Education in the
Pennsylvania Community Colleges and Implications
for the Future.”

Lr. Allen T. Bonnell, President
Community College of Philadelphia

Luncheon =~ Nittany Lion Inn

Mr. Robert Sheppard presiding
"The Center for the Study of Higher Education and
Implications for Post-Secondary Occupational
Education."”

Dr. G. Lester Anderson, Director

Center for the Study of Higher Education
The Pennsylvania State University

I‘T “l 63
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4:00
7:00
7:30

9:00

2: 30 p.m.

3:\0

4:00

7:00
7:

9:00
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"An Examination and Analysis of the Role of
Post-Secondary Jdccupational Education in the
Commonwealth Campuses of The Pennsylvania
State University and Implications for the Future."

Mg, GCerald Russell, Asaistant to the Provost
The Pennsylvania State University

Coffve Intermission - Multipurpose Room

"post-Secondary Occupational Education and The
Pennsylvania Master Plan for Higher Education."

br. Louis Bender
Assistant Commissioner of Higher Education
Commonwealth of Pennsylvania

Dinner

Orientation of Participants to Group Liscussions

S$mall Group Discussions

Group A:

Group B:

Group C:

Group b:

Group E:

Ad journ

Critique
Leader
Recorder

Critique
Leader
Reaorder

Critique
Leader
Recorder

Critique
Leader
Recorder

Critique

Leader
Recorder

-t

of Fibel Paper - Room 312
- Mr. James P. Bressler
- Mr. William Homisak

of BSonnell Paper - Room 306
= Dr. Robert Foster
- Mr. George McCutcheon

of Anderson Presentation - Room
- Richard J. Popp 311
~ William A. Piccoll

of Russell Paper - Room 209
- Charles A. Gilmore
- Edward Anderson

of Bender Paper - Room 204
-~ Richard Skinner
- James A. Keyzer
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Tuesday, Uctober 7 STRATEGIES FOR RESOLVING SELECTED STUDENT
RELATED PROBLEMS

9:00 - 10:0U0 a.m. Panel: Successful Strategies for Student
Recruitment, Planning, and Cooperative
Work Experiences.

Chairman: Dr. Wilmot Oliver
Dean of Instruction
Community College of Delaware Co.

Panelists: Dr. S. Hartley Johnston
Community College of Beaver Co.

"Student Recruitment"

Mr. Eugene Ventura

Community College of Allegheny
County - South Campus

"Successful Strategies for
Career Planning"

Mr. wiliiam Ferencz
Harrisburg Area Community College

"Successful Strategies for Devel-
oping Cooperative Work Experience

Programs"
10:00 - 10:30 Coffee Intermission
10:30 - 12:00 Discussion Groups (Critique of Preceding Panel)

12:00 - 1:30 p.m. Luncheon - Nittany Lion Inn
. Mr. Robart Sheppard presiding
“Community College Legislation in Pennsylvania
Its Implications for Post-Secondary Occupational
Education."
Mr. Robert Knoebel, Director of the Bureau

of Community Culleges, "epartment of-
Education, Commonwealth of Pennsylvania

"4
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1:30 - 2:30 pem, Panel: The Role of Guidance in Student Diagnosis
and Curriculum Choice

Chairman: Mr. Georpe Elison,
bean of Technology
Lehigsh County Community College

Panelists: Mr. John A. Rebert
bDepartment of hducation

"The Role of Guidance for People
Wwith A Wide Ranpe of Competencies”

Mr. Robert M. Hontz
Williamsport Area Community College

“"The Role of Guidance A& Seen By A
Counselor"

Mr. Robert Gebhardtsbauer
Lehigh County Community Collepe

"The Relationship of Guidance to

Admissions”
2:30 - J:W Coffee Intermission - Multipurpose Room
3:00 - 4:30 Discussion Groups (Critique of Preceding Panel)
4:30 - 7:30 Dinner
7:30 = 9:00 Informal Discussions and Conversations With

Conference Ubservers

Fireside Room, Nittany Lion Inn
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aedilesd.dv, ictober SURAVEGIES PR RESOLVING SELLCTED FACULTY -
Administrative Problems

Gt - 1)y q,.m, Panel: Organizational Patterns Most Conducive
for the Development and Conduct of
Uccupational Programs

Chairman: ULr. larold Farneth, Academic Dean
Community College of Allegheny
County - South Campus

Panelists: Ur. Kenneth Carl, President
Williamsport Area Community Colleje

“The Specialized School Within
The College As A Concept of
Organization and Support of
Occupational Programs"

Dr. William A. Koehnline
Harrisburg Area Community College

"The One College Concept of
Organization in Support of
Occupational Programs"

Mr. LeRoy W. deMarrais, President
Community College of Allegheny
County - South Campus

"Institutional Priorities, Fiscal
Support, and Instructional
Problems Relating to Post-
Sacondary Vocational Education"

10:00 - 10:30 Coffee Intermission - Multipurpose Room
10:30 - 12:00 Discussion Groups (Critique of Preceding Panel)
12:00 - 1:00 p.m. Luncheon - Nittany Lion Inn

Presiding:

Mr. E. Jerome Kern, Community College
Technical Education Advisor,
Bureau of Cummunity Colleges
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"Me Land-Grant Concept and Engineering Techniciam
Education."

Mr. Kenneth Holderman

Director of Commonwealth Campuses
The Pennsylvania State University

1:00 = 2:(W p.m. Panel: The Establishment and Utilizatiom of
Curriculum Advisory Committees.

Chairman: Mr. Donald Hagen
Dean of Technology
Northampton County Area
Community College

Panelists: Dr. James D. Lawson, President
Butler County Community College

"The Advisory Committee and the
Administration”

Mr. Paul Maleskey

Lehizh County Community College
"The Advisory Committee and the
Faculty Member"

Dr. Herman Bean, Dentist

"The Advisory Committee As Seen
By A Lay Member"

2:00 - 2:30 Coffee Intermission
2:30 - 3:5 Discussion Groups (Critique of Preceding Panel)
3:30 - 4:00 Concluding Remarks and Adjournment - Room 312

i
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Repistered Participants

dacon, John W,

Box 22, Marwood

Butler, Pennsylvania 16047
Butler County Community College

dealer, James E.

3417 Blue Ridge brive
sethlehem, Pennsylvania
Allentown Cenles

dernlohr, George L.

150 orchard Avenue

Butler, Pennsylvania 16001
Butler County Community College

Bressler, James P.

1813 Bloomingrove Road
Williamsport, Pennsylvania 17701
Williamsport Area Community College

Burger, Jack

2370 Main Street

Allentown, Pennsylvania 18078
Lehigh County Community College

Burns, Martha A.

723 Woods Street

Bellefonte, Pennsylvania

Center for the Study of Higher Education

Buttenfield, Elaine M.

3301 Charlemagne Circle
Pittsburgh, Pennsylvania
Community College of Beaver County

Collins, David Scott

243 South Patterson Street

State College, Pennsylvania 16801

Center for the Study of iigner Education

deMarrais, Le Roy W.

419 Maxwell Drive

Pittsburgh, Pennsylvania 15236
Community College of Allegheny County

Eisenstein, Herbert S.
2544 North Second Street
llarrisburg, Pennsylvania
Capitol Campus - P.S.U.

£



150

Elison, George 4.

3135 Oxford Circle South
Allentown, Pennsylvania

Lehigh County Community Cullege

Farneth, Parold E.

527 Fultz Lrive

Verona, Pennsylvania 15147

Community Collewse of Allegheny County

Ferenee, willian R,

<301 Beaufort iunt Lrive
harrisburg, Pennsylvania
Harrishurg Arca Community College

Fibel, Lowis R.

509 RKerwin Ct,

Silver Spring, Maryland

State noard for Community Colleges

Fcster, Robert J. *
1137 Centre Lane :
State College, Pennsylvania 16801
Pennsylvania State University

Frederick, Molly O,

1717 Rc Stl’eet, Nn". - #302
Washington, D. C.

American Association of Junior Colleges

Gebhardtsbauer, Robert

4134 Kilmer Avenue

Allentown, Pennsylvania

Lehigh County Community College

Hawkes, Uennis A,
373 South College Avenue

Hill, t4alton B.

522 Larchwood Av:e

Upper barby, Penn: aia

Community College o. Delaware County

Homisak, William

1235 High Street

williamsport, Pennsylvania 17701
Williamsport Area Community College
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tlorner, Richard

Box 1l

Califon, New Jersey

Northampton County Area Community College

lkenberry, Stanley U.

1512 West College Avenue

State College, Pennsylvania 16801
Pennsylvania State University

Johnston, §. hartley

609 Third Avenue

Freedom, Pennsylvania

Community College of Beaver County

Keyzer, James A.

P. 0. Box 36

Freedom, Pennsylvania

Community College of Beaver County

Knoebel, Rnbert M.

3524 September Drive

Camp Hill, Pennsylvania
Commonwealth of Pennsylvania
Department of Education

Koehnline, William A.

208 Allendale Way

Camp Hill, Pennsylvania 17011
Harrisburg Area Community College

Kotula, John R.

105 Danforth Place

Windybush, Delaware 19803 (Wilmington)
Delaware Technical & Community College

Leventhal, Jerome I.
1409 Maguire Lane
Warminster, Pennsylvania
Tcmple University

McCutcheon, George Albert
90 Sterling Avenue
Dallas, Pennsylvania
Luzerne Community College

McDowell, Richard W.

116 Crescent Pines Drive

Verona, Pennsylvania 15147

Community College of Allegheny County
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Macaluso, Thomas Peter

Apt. L-308, 1295 N, Providence
Media, Pennsylvania

Community Collepe of Delaware County

Maleskey, Paul

1117 Leaigh Parkway East
Allentown, Pennsylvania

Lehigh County Community Colleju

Miller, Fred A,

2048 Kendon Drive, Last

Pittsburgh, Pennsylvania 15221
Community College of Allegheny County

Mulvaney, Francis Charles

547 East winona Avenue

Norwood, Pennsylvania

Community College of Delaware County

Oliver, Wilmot F.

821 Adams Drive

Brookhaven, Pennsylvania 19015
Community College of Delaware County

Piccoli, William A.

308 Haugh Drive

Pittsburgh, Pemnnsylvania

Community College of Allegheny County

Popp, Dr. Richard Joseph

58 Oakhurst Circle

Pittsburgh, Pennsylvania 15215
Allegheny Coemunity College

Sabatiao, Robert L.

52 Jones Street

Wilkes-Barre, Pennsylvania 18702
PSU, Wilkes-Barre Campus

Serotkin, Harry

309 Governor's Drive

wallingford, Pennsylvania
Cormunity College of Philadelphia

Shaffer, E. Bertrum

123 Woodland Road

Butler, Pennsylvania 16001
Butler County Community College
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Skinner, Richard C.

233 Taylorsville Road

Yardley, Pennsylvania 19067
Bucks County Community College

Smith, Arthur E.

1511-8 Rolling Glen Drive

doothwyn, Pennsylvania

Community College of Delaware County

Snyder, Fred A,

22u2 Rudy Road

Harrisburyg, Pennsylvania 17104
ilarrisburg Area Community College

Sussman, lerbert M.

1920 Beechwood Blvd.

Pittsburgh, Pennsylvania

Allegheny Campus - Community College

Swarup, Pande B.

3340 llarmor Lane

Bethlehem, Punnsylvania

Northampton County Area Community College

Ventura, Bugene F,

1520 Windcrest Drive
Pittsburgh, Pennsylvania 15206
Allegheny Community College

Walker, J. Robert

1943 Grove Avenue

Allentown, Pennsylvania

Lehigh County Community College

Wentz, William Joseph
205 Third Avenue
Freedom, Pennsylvania

Young, Patricia L.

2370 Main Street

Schnecksville, Pennsylvania 18078
Lehigh County Community College
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